=========================================================================
Date:         Sat, 1 Feb 1997 09:11:08 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "CHRISTOPHER J. THAISS" <cthaiss@OSF1.GMU.EDU>
Subject:      Re: upper division writing
In-Reply-To:  <v02130507af17adb4f7e7@[134.121.50.183]>
 
Bill:
 
Thanks for the description of the M courses.  I wonder, though, if there's
really a difference in kind between "M" and "WI," as you're defining them.
When John Latona and I surveyed (in 1991) 53 programs that had identified
themselves as "WI" in Sue McLeod's 1987 survey of WAC programs, we found
that most of the definitions of "writing-intensive" were essentially quite
close to your definition of "writing in the major": the WI courses tended
to be "regular" major courses, rather than specially-designed writing
courses, and they met the requirement by expecting anywhere from 12 to 30
pages of writing, encouraging or requiring revision, and perhaps
encouraging journals, in-class writing, etc. (We found just a few
programs that required as many as 40 pages of writing. I wonder if that's
changed since 1991?)
 
Among the things I like about the term "writing in the major" vs.
"writing-intensive" is that it seems less threatening.  As you say,
departments, one hopes, would feel able to adapt courses more easily and
therefore might adapt more courses.  Here, for example, though the
"requirement" is "at least one course in the major at the 300 level or
above," the average per degree program is above two, and a few units have
four, five, or more.  Again, we use the term "WI," but, like most of the
programs we surveyed, that means a requirement quite close to what you're
describing as "writing in the major."
 
 
 
Chris Thaiss
Director, WAC and English Composition
Mail Stop 3E4
George Mason University
Fairfax, VA 22030
 
(703) 993-1196
 
Home Page: http://mason.gmu.edu/~cthaiss
WAC Program Hope Page: http://www.gmu.edu/departments/wac
=========================================================================
Date:         Sat, 1 Feb 1997 10:31:23 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Portfolios as "non-intruseive"
In-Reply-To:  <Pine.PMDF.3.91.970131115809.549559400C-100000@CCIT.ARIZONA.EDU>
              from "Thomas Miller" at Jan 31, 97 12:04:40 pm
 
Tom is right in one sense: pfs use existing materials so they are not
intrusive the way any kind of test would be, adding material solely to be
assessed.  But, as Dick Larson makes clear in the new MLA book, in
another sense pfs are the most intrusive assessment device yet: they
expose assignments, responses, curriculum, grades of the
teachers--everything we are used to doing behind closed doors. I happen
to think this is a good thing.  But it sure is intruseive.  --Ed White
=========================================================================
Date:         Sat, 1 Feb 1997 10:53:52 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: upper division writing
In-Reply-To:  <v02130503af1799e24f86@[134.121.50.183]> from "Bill Condon" at
              Jan 31, 97 01:07:41 pm
 
Bill, your description of the checks on the WSU "M" courses sounds in
part convincing.  The first few years are always fine: the first round of
faculty in the disciplines own the program and are committed to it,
classes are small, everything seems fine. Five years afterwards is the
real test.  As you suggest, the thin line of committed faculty have
rotated out to be replaced--by whom?  (Usually part-timers or, in one
case I saw, the worst teachers around since the courses are required and
will fill no matter what.) Enrollments start to move up, sometimes way
up, depending on who has control of them. The courses tend toward more
material in the major and less writing, since they ARE courses in the
major; sometimes all that is left of writing is an essay part of the
final exam.  I don't mean to be discouraging; the all university watch
dog committee can be a defense against these and other abuses, if it
knows to watch out for them and has the power and will to say no to
colleagues.  But I wouldn't be ready to claim success until the program
had been successful for at least five years.  --Ed White
=========================================================================
Date:         Sat, 1 Feb 1997 14:08:43 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Jack Selzer <jls25@PSU.EDU>
Subject:      Query on Basic Writing
 
We are having some conversations here at Penn State about the wisdom of
"mainstreaming" our basic writers into our regular first-year writing
course; the idea arises because of our misgivings about our placement
mechanism and the fact that our basic writers at University Park aren't all
THAT basic.  We are wondering if we might have just as satisfactory results
by placing students into the first-year course and supporting them with a
one-credit writing tutorial (i.e., a one-a-week extra meeting with a
trained tutor) staffed through our Writing Center, which is staffed by
skilled advanced grad students in English.  We aren't committed to any kind
of action and we aren't under any kind of pressure; we just want to Do The
Right Thing.
 
Anyway, here's my question:  I know that analogous sorts of things have
been considered and/or tried at other places.  Can people help me by
calling our attention to some published (or unpublished) reports and
articles bearing on this issue?  Peter Elbow, don't I recall your talking
about this somewhere?  And didn't the folks at South Carolina try something
on these lines?  Who else?  I am aware that I am betraying my sloth, that I
should be doing a good search of the lit myself--so if no one responds (on-
or off-line responses welcome, of course!), I will certainly understand.
But my mother always told me to be sure to depend on the kindness of
strangers....
 
Thanks for any help anyone can muster.
 
Jack Selzer
 
jls25@psu.edu
Jack Selzer, Associate Professor of English
Department of English
Penn State University
University Park, PA  16802
Phone:  814-865-0251
=========================================================================
Date:         Sat, 1 Feb 1997 13:08:30 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         David Jolliffe <djolliff@CONDOR.DEPAUL.EDU>
Subject:      Re: Query on Basic Writing
In-Reply-To:  <199702011856.NAA32524@r02n05.cac.psu.edu>
 
Jack,
 
We're thinking of doing the same thing here at DePaul.  Greg Glau's
article on the "stretch program" at Arizona State University (WPA 20,
Fall/Winter, 1996) has helped shape our thinking.
 
David Jolliffe
Director of Writing Programs, DePaul University
802 West Belden Avenue
Chicago, IL  60614
773-325-7000, ext. 1783
 
On Sat, 1 Feb 1997, Jack Selzer wrote:
 
> We are having some conversations here at Penn State about the wisdom of
> "mainstreaming" our basic writers into our regular first-year writing
> course; the idea arises because of our misgivings about our placement
> mechanism and the fact that our basic writers at University Park aren't all
> THAT basic.  We are wondering if we might have just as satisfactory results
> by placing students into the first-year course and supporting them with a
> one-credit writing tutorial (i.e., a one-a-week extra meeting with a
> trained tutor) staffed through our Writing Center, which is staffed by
> skilled advanced grad students in English.  We aren't committed to any kind
> of action and we aren't under any kind of pressure; we just want to Do The
> Right Thing.
>
> Anyway, here's my question:  I know that analogous sorts of things have
> been considered and/or tried at other places.  Can people help me by
> calling our attention to some published (or unpublished) reports and
> articles bearing on this issue?  Peter Elbow, don't I recall your talking
> about this somewhere?  And didn't the folks at South Carolina try something
> on these lines?  Who else?  I am aware that I am betraying my sloth, that I
> should be doing a good search of the lit myself--so if no one responds (on-
> or off-line responses welcome, of course!), I will certainly understand.
> But my mother always told me to be sure to depend on the kindness of
> strangers....
>
> Thanks for any help anyone can muster.
>
> Jack Selzer
>
> jls25@psu.edu
> Jack Selzer, Associate Professor of English
> Department of English
> Penn State University
> University Park, PA  16802
> Phone:  814-865-0251
>
=========================================================================
Date:         Sat, 1 Feb 1997 15:05:54 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Martha A. Townsend" <writmat@SHOWME.MISSOURI.EDU>
Subject:      Re: upper division writing
In-Reply-To:  <199702011853.KAA26289@wiley.csusb.edu>
 
Bill,
 
To piggyback on Chris Thaiis' comments, your [M] courses sound virtually
identical to MU's WI courses.  Apart from what Chris rightly notes as the
less-threatening label, I think they are the same.  And, several years ago
we began to experience exactly what Ed White notes with regard to the
five-year mark, when the initial committed core dissipates.  In partial
response, the Campus Writing Board has enacted new WI guideline policy that
"WI courses be taught by tenure-line faculty."  Exceptions will be made,
but procedures are very carefully spelled out; these precedures are listed,
I believe, with our Guidelines on our webpage.  So far, it's working.
 
Marty Townsend
 
Martha A. Townsend, Ph.D.                573-882-4881 (M-F, 8-5)
Director, Campus Writing Program         573-884=5438 (fax)
Assistant Professor, English             writmat@showme.missouri.edu
325 GCB                                  http://www.missouri.edu/~writcwp
University of Missouri
Columbia, MO  65211
=========================================================================
Date:         Sat, 1 Feb 1997 17:07:55 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Frank Sullivan <fsulliva@ASTRO.OCIS.TEMPLE.EDU>
Organization: Temple University Writing Center
Subject:      Re: Query on Basic Writing
 
Jack,
 
You might recall that Temple did away with remedialized basic writing
(we did a panel on it at the last Penn State Rhetoric conference). I'm
not sure who has all the documentation we did on that. You might call
Sue Wells, who was on the task force. I will look through what I have.
If you let me know an address, I'll be happy to send you whatever I
have.
--
                        Francis J. Sullivan
                        Temple University
                        Phila., PA. 19122
Associate Professor                        Director
Curriculum and Instruction                 University Writing Center
3rd Flr., Ritter Hall                      Weiss Hall, Rm B-19
                "You've got to believe it to see it"
=========================================================================
Date:         Sat, 1 Feb 1997 17:09:42 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Frank Sullivan <fsulliva@ASTRO.OCIS.TEMPLE.EDU>
Organization: Temple University Writing Center
Subject:      Re: Query on Basic Writing
 
BTW. WPA had a long thread on this topic about a year ago. David S.
might be able to help, especially because he had created an alternative
to remeidal writing for ASU
--
                        Francis J. Sullivan
                        Temple University
                        Phila., PA. 19122
Associate Professor                        Director
Curriculum and Instruction                 University Writing Center
3rd Flr., Ritter Hall                      Weiss Hall, Rm B-19
                "You've got to believe it to see it"
=========================================================================
Date:         Sat, 1 Feb 1997 14:58:03 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan McLeod <mcleod@MAIL.WSU.EDU>
Subject:      Re: Query on Basic Writing
 
Jack--we have done just that here at WSU;  you might want to contact Bill
Condon (Director of Campus Writing Programs) or Victor Villanueva (Director
of Composition) for the particulars.  Somewhere one of us who has been
involved with the program, perhaps Susan Wyche, has an article underway
which describes the program.  But a word of warning:  keep that basic
writing course on the books.  We have found that there are always a few
students who need one full semester of basic writing before moving on to
first-year composition.
 
Sue McLeod
 
>We are having some conversations here at Penn State about the wisdom of
>"mainstreaming" our basic writers into our regular first-year writing
>course; the idea arises because of our misgivings about our placement
>mechanism and the fact that our basic writers at University Park aren't all
>THAT basic.  We are wondering if we might have just as satisfactory results
>by placing students into the first-year course and supporting them with a
>one-credit writing tutorial (i.e., a one-a-week extra meeting with a
>trained tutor) staffed through our Writing Center, which is staffed by
>skilled advanced grad students in English.  We aren't committed to any kind
>of action and we aren't under any kind of pressure; we just want to Do The
>Right Thing.
>
>Anyway, here's my question:  I know that analogous sorts of things have
>been considered and/or tried at other places.  Can people help me by
>calling our attention to some published (or unpublished) reports and
>articles bearing on this issue?  Peter Elbow, don't I recall your talking
>about this somewhere?  And didn't the folks at South Carolina try something
>on these lines?  Who else?  I am aware that I am betraying my sloth, that I
>should be doing a good search of the lit myself--so if no one responds (on-
>or off-line responses welcome, of course!), I will certainly understand.
>But my mother always told me to be sure to depend on the kindness of
>strangers....
>
>Thanks for any help anyone can muster.
>
>Jack Selzer
>
>jls25@psu.edu
>Jack Selzer, Associate Professor of English
>Department of English
>Penn State University
>University Park, PA  16802
>Phone:  814-865-0251
 
Susan McLeod, Chair
Department of English
Washington State University
Pullman, WA 99164-5020
Tel. (509)335-2581
Fax  (509)335-2582
=========================================================================
Date:         Sat, 1 Feb 1997 17:17:57 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irv Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: documentation question
In-Reply-To:  <199702012046.PAA11261@mail4.uts.ohio-state.edu>
 
In reply to Andrea's comments on the obsession--I'll bet there are a lot
of academics who have skipped the discussion (and maybe even skipped
lurking) because they were not very interested in the question.  Their
indifference doesn't, however, get registered.  Nature of listserves if
not of life, I suppose.
Irv
 
 -----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Sat, 1 Feb 1997 17:18:50 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kathy Wolfe Farnsley <FARNSLEY_K@FORTLEWIS.EDU>
Subject:      undergrad rhetoric texts
 
Just wondering if anyone out there knows of a good undergraduate level
(sophomore-level, maybe) rhetoric text--not as in "reader and rhetoric"
for modes and such, but something along the lines of Bizzell and
Herzberg's Rhetorical Tradition.  Those schools with undergrad courses
in rhetoric, what are you using and how do you like it?
 
I've used Covino & Jolliffe's Rhetoric: Concepts, Definitions, Boundaries
in Advanced Comp, but as the juniors and seniors found it "hard to
chew" here (though they "got a lot out of it"), I'm looking for a
survey text better suited for beginning students.
 
Thanks in advance,
 
Kathy Wolfe Farnsley
farnsley_k@fortlewis.edu
=========================================================================
Date:         Sat, 1 Feb 1997 20:47:02 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Betty Shiffman <bshiffman@UKY.CAMPUS.MCI.NET>
Subject:      query on basic writing
 
I'd like to echo Jack's request for comments from those of you who have
mainstreamed basic writers as he described.  I'm to make a similar proposal
to our provost, and this thread couldn't be timelier for me.  It would help
me out a great deal to be able to provide some more support (or not, if
that's the case).  I'm proposing mainstreaming in conjunction with a
simultaneous 2-hour workshop course (based in the writing center).  Please
post your comments here for all to read.
 
Thanks.
 
Betty Shiffman
Spalding University
Louisville, KY
=========================================================================
Date:         Sun, 2 Feb 1997 07:00:29 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Eric Hobson <cfehh@EIU.EDU>
Subject:      Query on Basic Writing (Re: Jack Selzer)
 
Jack:
 
I was involved in just the program you describe at U of Tennessee, Knox. in
the mid-to-late 80's and it worked VERY well. Instead of a remedial course
for "basic" writers, students IDed by ACT/SAT scores (and those who
volunteered) were registered for a one hour P/F suplimentary course for
first year comp administered out of the writing center. Students were
required to meet with a writing consultant several hours per week to discuss
their writing assignments, reading assignments, planning, drafting, etc....
Credit was awarded based upon whether or not the student meet this
requirement and passed the linked course.
 
If my memory serves me correctly, almost no student in the supplimentary
course did not pass the first year course without performing in the upper
half of the class average. The one-to-one interaction provided the student
writers with an intensive, tailored writing experience that they would not
have received otherwise.
 
For more on this program I suggest you contact Ray Wallace
wallace@alpha.nsula.edu
He created it and ran the program until he left UT for greener pastures.
 
An additional benefit for the WC was that as a credit bearing course, it
created revenues that Ray was able to keep in the WC budget.
 
Eric Hobson
Eastern Illinois U
 
ps: after the first semester, we had a large number of "regular" students
opt to take the course, due primarily to their fear of first-year comp. and
due to word-of-mouth reports of the value of the one-to-one contact and the
correlated course performance.
=========================================================================
Date:         Sun, 2 Feb 1997 08:05:19 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Dan Royer <royerd@RIVER.IT.GVSU.EDU>
Subject:      query on basic writing
 
To Jack Selzer and others . . .
Subject: Query on Basic Writing and first-year writing
 
In part, you said:
 
"Anyway, here's my question:  I know that analogous sorts of things have
been considered and/or tried at other places.  Can people help me by
calling our attention to some published (or unpublished) reports and
articles bearing on this issue?  Peter Elbow, don't I recall your talking
about this somewhere?"
 
Jack:
 
We had some related concerns about the validity of our placement into the
regular first-year writing course (and its appropriateness for the
students). Well, not just validity, but for other reasons as well we have
gone to self-placement. This involves clearly explaining to each group of
incoming freshmen at orientation why they might want to enroll in a
two-semester first-year writing sequence instead of just a one-semester
course. The choice is theirs, but before we did it this way we were
placing about 25% into our developmental course based on ACT and a writing
sample. Now we leave it to the students to place themselves (we show them
a chart of qualities and past behavior that we think might indicate they
need the developmental course and another list of habits that, if they
possess them, that might mean they would do just as well starting with the
second course in the sequence--a lot of it seems to come down to
self-confidence and attitude which may or may not have been being measured
in our more standard placement procedure). We make it clear: its their
choice.  The result: we still have 25% of our 1800+ freshmen each year in
the developmental course! We are analysing our data to see if they are the
same 25% WE would have put in the developmental course, and of course we
are anxious to see how they do as they proceed on through the regualar
first-year course. There are many things to look at.  Peter Elbow has our
brochure on this and perhaps he was considering it as an alternative. He
can at least tell you what he thinks of the idea because he's looked a bit
at what we are doing. Roger Gilles and I haven't written this up yet, but
when we do we'll try to publish it somewhere or make it available here if
anyone is interested.
 
--Dan Royer
 ========================================================================
Dan Royer                                       royerd@river.it.gvsu.edu
Assistant Professor of English                  616-895-3488 (w)
and Director of Composition                     616-364-8263 (h)
                                                www.gvsu.edu/~royerd/
Grand Valley State University                   1437 Kenan Ave. NW
Allendale, Michigan  49401                      Grand Rapids, MI 49504
 ========================================================================
=========================================================================
Date:         Sun, 2 Feb 1997 08:31:08 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Dr. Bob Holderer" <RHOLDERER@EDINBORO.EDU>
Subject:      Re: Query on Basic Writing (Re: Jack Selzer)
 
I am interested in learning more of the attempts different schools
have used to mainstream basic writers.  However, I have a few
questions and observations.
 
1.  How "basic" are your basic writers?  While Edinboro is not an open
admissions school, we are close to it.  We have students coming to us
with verbal SATs in the low 300s.  We now administer a writing sample
in order to place students.  We have some students who will sit for an
hour and only come up with a few attempts at sentences.  While we
could possibly try to mainstream these students, my guess is that they
would fail.  On the other hand, I can see other basic writers benefit
greatly from a mainstreamed approach if there were adequate support in
the writing center.
 
2.  How do you deal with student work ethic?  In our basic writing
classes, we often have to deal directly with student reluctance to
apply themselves, and our failure rate is significant, not because
these folks lack the ability to improve but because they don't want to
put forth the effort.
 
3.  How do you deal with contractual issues?  We have an iron-clad
contract that states that no graduate student may teach classes
unsupervised.  If we were to require students to sign up for tutoring,
both union and management would most likely consider this a "class"
since attending the writing center would be considered part of the
course.  We are at the point of settling a very nasty battle
negotiating a new contract.  Management would like to have a free hand
in hiring adjuncts and graduate students to teach classes; the union
has resisted, and we held out.  How could one implement a required
tutorial in the Writing Center without compromising our position that
no graduate student can teach students unsupervised?
 
I realize that my issues deal exclusively with the political culture
of a specific university, but I would like to see how faculty in
schools like ours have worked around these issues.
 
Bob Holderer
Placement Coordinator
=========================================================================
Date:         Sun, 2 Feb 1997 09:30:00 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Linda Stine <stine@LU.LINCOLN.EDU>
Organization: Master of Human Services Program, Lincoln University
Subject:      Re: query on basic writing
 
Dan,
 
Is the information you described email-able?  I'd be interested in
seeing your chart and lists if it is.
 
Dan Royer wrote:
>we show them a chart of qualities and past behavior that we think might >indicate they need the developmental course and another list of habits >that, if they possess them, that might mean they would do just as well >starting with the second course in the sequence--a lot of it seems to >come down to self-confidence and attitude which may or may not have >been being measured in our more standard placement procedure.
 
                Linda Stine
                Lincoln University
                stine@lu.lincoln.edu
=========================================================================
Date:         Sun, 2 Feb 1997 11:10:18 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet Pryor_Montgomery College at Germantown <cpryor@DGS.DGSYS.COM>
Subject:      Another Query on Basic Writing
X-To:         "Dr. Bob Holderer" <RHOLDERER@EDINBORO.EDU>
In-Reply-To:  <01IEXMG90HCY90NAGS@edinboro.edu>
 
> On Sun, 2 Feb 1997, Dr. Bob Holderer wrote:
>
> How do you deal with student work ethic?  In our basic writing
> classes, we often have to deal directly with student reluctance to
> apply themselves, and our failure rate is significant, not because
> these folks lack the ability to improve but because they don't want to
> put forth the effort.
--------------------------------------------------------------------------
Bob,
     We _are_ an open admissions institution, and we do confront some of
the issues you address.  At our college, we've made basic English/writing
and developmental freshman comp. 5 credit courses reflecting the time
needed to teach and learn at this level.  When students have paid for a 5
credit course, they become little consumers and want to wring every ounce
of value out of the experience they can.  No problem with getting work
done.
      We don't have a graduate school and therefore don't have TAs.  But
at our campus, we did form a corps of faculty tutors who work with
students on rhetorical improvement for hourly ESH.  The net effect is that
those who tutor have not only become less rigid in their perceptions of
the writing center's role in student's learning, but they have actually
helped facilitate increasing the center's budget.  If somehow you could
manage to get your rhetoric faculty to work in the center _with_ your TAs,
your problem might solve itself.   Just a thought.
  ____________________________________________________________________
  Chet Pryor - Professor & Testing Coordinator - Department of English
  Montgomery College - Germantown Campus - Montgomery County, Maryland
=========================================================================
Date:         Sun, 2 Feb 1997 09:56:27 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "John C. Bean" <jbean@SEATTLEU.EDU>
Subject:      Re: Query on Basic Writing
In-Reply-To:  <199702011856.NAA32524@r02n05.cac.psu.edu>
 
I am very interested in the same question Jack Selzer raised about
mainstreaming Basic Writers into regular first-year composition.  We are
struggling with the same issue at Seattle University and for much the
same reasons--unhappiness with our placement procedures and uncertain
whether the Basic Writing course provides the kind of motivation and
support we want for struggling writers. Our current plan is to mainstream
all first year students into regular composition and then use that course
itself to determine which students need an extra writing course--either
through the course grade, an exit exam of some kind, or portfolios.  We'd
be very interested in finding out what other schools mainstream all
students into first-year comp.  I hope you reply to Jack on-list.
Thanks.  John Bean, Seattle University
=========================================================================
Date:         Sun, 2 Feb 1997 13:17:36 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kelly Lowe <lowekf@MUC.EDU>
Subject:      Re: Query on Basic Writing -Reply
 
Last semester I taught our only section of "Intensive" (more on what
that means in a moment) freshman composition.  I had 14 students, all
of whom were men, all of whom were athletes (we're division three, so
they weren't on scholarship).  The main trouble I found (to agree
with Jack S. and others) is that these kids had been told, by
teachers, coaches, peers, family, whoever, that they were athletes
first and students second--they didn't want to put the time in, hated
revision, etc.  I think raw ability had little to do with it--in fact
the writing ability in the class was about what I would see in a
"regular" section of the same course.
 
Our course is called intensive simply because it has a lab componant
and a writing center componant.  100I students are required to come
to a Thursday night 2 hour supplimental class in the computer lab
where I can give them discreet tasks and be there to coach/guide
them--they see it much the way they see football study tables--a
chance to have someone stand over them and, at least once a week,
force them to do their work.  They are also required to visit the
writing center at least once a week for a half an hour, and more if
they are activly working on a paper for any class.  They had more
trouble with this because it was largely up to them when they would
go, and inevitibly it would be 8:55 pm Sunday night (five minutes
before closing).
 
I'm not sure this helps or not.  The mandate for basic writing here
is not strong, because the administration is VERY resistant to
anything that could make the students feel inferior, so while there
are some students who might need a course in basic writing (and I'd
like to see us go to a NP option or a non-credit pre-comp course,
those will never happen) their are few who will admit to that fact.
 
Kelly Lowe
Director of Writing Programs
Mount Union College
Alliance, OH 44601
330/823.3153
lowekf@muc.edu
"I'm not a vegetarian because I love animals; I'm a vegetarian
because I hate plants."  --A. Whitney Brown.
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For those of you interested in alternatives to basic writing, let me offer
some information about the program at WSU and the study we conducted in
1994/95 which led to the decision to downsize our basic writing program.
(I apologize for the length.  I also apologize for the roughness of
presentation--this is a hasty assemblage of material that will be drafted
this spring).  SW
 
-----------------
In 1991, WSU created a program called "Writing Tutorials" (English 102) to
provide additional writing support to students in our regular Freshman
English program (not our basic writing students).  These were one-credit
hour group tutorials, small groups of 4-5 students, led by a trained tutor,
and administered through our Writing Lab. We instituted this program in the
same semester that we began our local placement examination (see Haswell
and Wyche-Smith's "Adventuring into Assessment" in CCC May 1993).  At that
time, we had a basic writing course, into which we placed approximately 10%
of our freshman class (about 120 students per year).  When we created the
writing group tutorials, we required it of an additional 20% of our
students.  (By the way, we are not an open admissions university, but draw
from the top third of our state's graduating high school class.)
 
The teachers and administrators in our program made several informal
observations about the new tutorials:
        1)  students placed into English 102 did better than expected in
their English 101 courses, in terms of final grades.
        2) students liked English 102.  In the second semester of the
program, 50% of the enrollments were *voluntary* (meaning that enrollment
doubled in the second semester). This was astonishing, as it meant that
students did not consider the writing tutorials remedial in the same way
that they viewed English 100 (for which voluntary enrollments were rare).
(Note:  Between 50 and 60% of all freshman English students now sign up for
the writing tutorials--a strong sign of continuing health, as the program
moves into its sixth year).
 
At the same time, those of us who worked most closely with students in the
basic writing program informally observed the following:
        1)  most students resented being placed in basic writing.
        2)  many of the problems we had in basic writing seemed related to
academic behavior, and the separation of these students from the mainstream
contributed to the problem;
        2)  though the placement exam seemed accurate in its placement
initially (the subject of careful study after the new placement was
implemented), many of our students finished the course writing at a level
which the teachers believed would have allowed them to pass English 101.
We typically saw breakthroughs in our students' writing around weeks 12-13
of the semester.
 
We hypothesized that many of our "basic writers" could pass English 101 if
they had the support of the writing group tutorial.  But, of course, we
weren't sure and we did not want to put any of them at risk in an
experiment.  However, we had already jettisoned the "grammar" approach to
basic writing, and taught the course instead using an approach I called the
"rehearsal model."  We used the same texts, same methods, and the same
assignments that were used in English 101. We also adopted for "rehearsal"
the programwide portfolio that was used in English 101 as a gatekeeping
mechanism--students had to pass the final portfolio to receive credit for
the course.  In adopting the rehearsal method, we believed that our
students in basic writing  would increase their confidence because they
would already be familiar with the components of English 101.  The primary
difference between the two courses was that we taught fewer writing
assignments in the basic writing course and spent more time on each one.
 
 
I decided to use the English 101 portfolio to test our informal hypotheses.
 Students in English 101 turned it in twice, about week 6 or 7 and again at
week 12 or 13. The first time was a "dry run" for students and teachers.
The second was the one that counted. Teachers exchanged portfolios in such
a way that they did not evaluate their own students and did not know the
identity of the students whose work they read.
 
It occurred to me that we could fold in the basic writing portfolios,
unbeknownst to the English 101 teachers, and receive a valuable external
evaluation of the basic writers' progress.  Portfolios were judged "not
passing" or "passing," so the evaluation would tell us whether the basic
writing students were writing at a level considered passing by the English
101 teachers.
 
We signed up all of the basic writing students for one-credit writing
tutorials.  Then we told them that they would be submitting their
portfolios to English 101 teachers to be read and, if they passed, they
would be given credit for English 101 rather than basic writing, English
100.  We did this to motivate them to do their best, but there was no
penalty if they did not pass, and they had the option to decline
participation.
 
We did not tell the English 101 teachers that a study was being conducted.
Because the portfolios were read "blind" to any student identification,
even if they somehow knew that a study was being conducted, they had no way
of identifying the participating English 100 students.
 
The results:  virtually all of the basic writers failed the midterm
portfolio reading.  This was expected.  But, at the final portfolio, the
basic writers passed within one percentage of the rate of regular freshman
English students (84% compared to 85%).
 
We had some other pieces to the study, qualitative work done by graduate
students of the tutorial groups in which the basic writers participated.
But the telling piece is the blind reading of the portfolios.
 
Based on this information, we reset the standards on the placement
examination, and currently place less than 30 students per year in the
basic writing course (down from over 120 previously), sometimes much less
than that (this semester, we have only 4 students in the class).  These
students have either severe writing problems or, in some cases, special
learning problems caused by such things as hearing impairments, severe
dyslexia, etc.  We felt it important to keep the course on the books so
that the needs of these students could continue to be served, and so that
we had curricular flexiblity to handle unforeseen shifts in population in
the future.
 
We have been very happy with the results. The writing tutorials are staffed
by undergraduates, in many cases, and are far less expensive than staffing
larger numbers of basic writing courses. The students do not mind taking
the writing tutorials, and--at this time, perhaps most importantly--our
basic writers are not separated in such a way that the support for their
courses makes an easy political target.  In fact, it was with great
happiness that I reported to a questionnaire sponsored by the state
legislature, just a semester after we made the change, that we had
"negligible" funding directed to "remedial courses" in English.
 
------------------
If this information is useful, and there is something more you'd like to
know (including information about the writing tutorial program), please let
me know.  As I said, I will be working on an article about the study, and
the programs before and after.  Lisa Johnson-Shull is writing a description
of the writing tutorial program and could forward information to you on
that.  I would also be interested in any information others might have, as
I wish to publicize programs that have taken similar steps.
 
Susan Wyche
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Hi Amy, when I have some results from my non-tenure line work, I will post
it.  Right now the department is in the drafting a proposal stage, and
socializing among themselves what the ramifications are for themselves.
Self-interest reigns, though some recognize it would create a better
program.  Will we see each other at 4Cs?  Anne
 
Anne Beaufort, Ph.D.
Director, College Writing Program
Department of Literature
American University
Washington, DC 20016-8047
202-885-2916
beaufor@american.edu
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Jack and others,
 
This past fall we began offering several sections of first year rhetoric
and composition with a required weekly peer response group session led by
a graduate student instructor, with tutoring as needed.  All sections were
taught the same and evaluated the same. By mid-semester, most students were
on a par with the students in the regular sections, as judged by the
instructors and by a grading session in which the papers were mixed
together.  The sections with response groups outperformed the regular
sections on final grades, and on half outperformed the regular sections
on the final researched writing, as judged by instructors who did not
teach the sections. We haven't completed the evaluation of the other half
yet.  These students worked harder--revised much more deeply--and liked
the groups.  Only a few said they would have preferred not to have taken
this version.  We have never tried the tutoring only model of extra
help.  but we did pilot this version in over three summers and a fall
semester in another course designed to motivate learning that was an
intensive and difficult seminar on literature and writing. Students
liked the groups, and benefited in ways they wouldn't in tutoring only
programs, but then there are probably other advantages to those.
        We placed students by SAT II Writing scores, if they had them.
If not, by verbal scores only, and offered an option to all students to
send in a portfolio instead.  Only a dozen students opted to do this, all
of them but one wanting honors composition.  The one who wanted out of
the group sections was glad by the third week he had stayed in.  One
student was misplaced in a groups section through a clerical error, but she
didn't want to move.  She wrote papers that were as good as
those in honors composition. If students are misplaced, they seem glad of
it.
        What we had found in the summer program was that students made
enough gains in the intensive four weeks of group work and tutoring
combinations to take the regular rhetoric and composition course and
pass, so we thought they should be able to do it while in the course.
And they have, even better than with the remedial course followed by the
regular version of rht. and comp.  Someone on this list mentioned
motivation is key.  I think that's right on target.
        The group version is less costly than individual tutoring.  I'm
wondering though whether it's not less costly and more effective to have
all the instruction as group work and/or conferencing.  Instead of adding
instructors for extra help, why not cut class size to make this other
model possible?  Is any one doing this?  Donald Murray has described it,
and I think Bob Connors too.  Can any one on this list give more information?
 
        BTW, our students are not truly basic writers, but neither are yours,
you say, Jack.  We do have one or two students every year who can't make it
through despite all their hard work. But we couldn't predict that on a
placement exam anyway. Also--Pat Belanoff asked this a ocuple of weeks
ago--we do not have ESL students in our sections.  Our ESL students are
all from abroad and they take instruction in a separate program.
        Also, all of our writing teaching--courses, groups, and Writing
Center tutoring--is done by Ph.D. students.  Group leaders and tutors
are the same people who teach the courses, but they do not lead groups
within their own sections.  They also do not get credit for the group
sessions or the tutoring, as the writing requirments are the same for
all sections.  We've had no complaints, but then on our campus
students graduate by numbers of courses not credits, so one extra
credit is useless to them.
 
        If you want results of our evaluation, I'd be happy to send them
along when they're finished.
 
Rosemary Winslow
The Catholic University of America
Washington, D.C.
winslow@cua.edu
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Peter Elbow commented on a mainstream alternative to segregated Basic Writing
classes in his essay in the _Composition in the Twenty-First Century_
collection.  He also describes the South Carolina program in that piece.
 
        Elbow, Peter.  "Writing Assessment in the 21st-Century:  A Utopian
View."  _Composition in the Twenty-First Century:  Crisis and Change_.  Ed.
Lynn Bloom, Donal Daiker, Edward White.  Carbondale:  Southern Illinois UP,
1996.  83-100.
 
 
David Klooster
John Carroll University
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This cycle of mainstreaming-remedial writing-mainstreaming-remedial
writing and so on really ought to stop.  It's easy to see why we keep
going back and forth on this, since the flaws in both procedures are
obvious when we use them and the virtues are attractive when we do not.
That is, mainstreaming looks great if you have a placement/remedial
program, since you can avoid the drear of testing, staffing the lower
level course, and the negative labeling of students.  On the other hand,
the placement/remedial course program looks good when you are
mainstreaming (often), since you see ways to save students failing that
mainstreamed course and to upgrade the course itself, whose standards have
plummeted because teachers must address the problems of the weak students
in the class.  Every solution brings its own problems.  But we ought to
have enough historical sense not to keep on this recurring cyle.
        If there is a solution (I'm not sure there is one), it will have
to come from the combined approaches we have heard about on this list.
Mainstreaming must make some provisions for the very weak students
(tutorials, stretch courses, witchcraft) that are not too costly and must
find ways to keep standards at a reasonably high level.
Placement/remedial course programs must put enough resources into the
remedial programs to redeem them from their curse, and must have
responsible placement tests, with ways to correct misplacements.  And
let's be more charitable towards the programs that are off cycle;
everyone in the business is trying to accomplish the same tough job in
the face of administrators and a public that grossly oversimplify the
challenge we're trying to meet.   --Ed White
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Subject:      portfolio assessment
 
I'm interested in finding out if anyone has undertaken a project to assess
writing proficiency in a college of engineering -- particularly through
the use of portfolio collection and evaluation. We would like to use
portfolios to assess the effectiveness of our curriculum and instruction
in preparing our graduates to write in their professions.
 
I look forward to hearing from you.
 
Cathie Scott
University of Washington
College of Engineering
Department of Technical Communication
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Bill, thanks for your detailed description.  RE: Ed White's comments on the
"thin line of committed faculty" who rotate out after five years: one thing
that I've found here is that new, tenure-line faculty in a number of
disciplines--history, psychology, fine arts, business--seek me out fairly
often to talk about writing pedagogy, developing WI (which is what we have
here) courses, students' writing progress, etc.  So I can actually envision
a new line of people who (assuming they stay) could step into the shoes of
the oldsters  (our program, by the way, is in its sixth year).  I think
cultivating the new people is important, though I guess it depends on where
you are.  Eastern tends to hire people who are genuinely committed to
teaching and have good track records as teachers when they come in, so
they're interested in--or already know a good deal about--new pedagogies.
(I am, of course, aware of many who aren't, but that's always going to be
true.)  Furthermore, teaching--which includes curriculum development--is
weighted heavily in promotion & tenure decisions, so it's sort of in
faculty members' interest to be interested in WAC.  Plus it's just a nice
break from that 4/4 class load to sit around and talk about teaching for a
change.
 
Rita
 
Rita Malenczyk
Director, University Writing Program
English Department
Eastern Connecticut State University
Willimantic, CT 06226
860-465-4573 (phone), 860-465-4580 (fax)
MALENCZYKR@ECSUC.CTSTATEU.EDU
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POSITION ANNOUNCEMENT
 
Assistant Professor, Rhetoric & Composition Studies
 
Teach graduate and undergraduate courses in rhetoric and composition and
serve as coordinator of Writing Center.  Doctorate in rhetoric and
composition studies or in related field required, as is experience in
directing a writing center or writing tutor program.  Degree must be
awarded by August 1998.  Evidence of teaching excellence, scholarship, and
publication required.  Preference will be given to candidates whose
interests include one or more of the following:  qualitative research;
writing across the curriculum; computer technology for writing instruction.
This is a tenure-track position beginning in the fall of 1998, pending
budget approval.  The search will remain open until the position is filled.
All candidates must submit a letter of application, curriculum vita, three
current letters of recommendation, at least one course syllabus, and a
sample of recent scholarly writing to:  Karen Stein, Search Committee
Chair, (Log #021294), UNIVERSITY OF RHODE ISLAND, P.O. Box G, Kingston, RI
02881.  The University of Rhode Island is an AA/EEO employer and is
committed to increasing the diversity of its faculty, staff and students.
Persons from under-represented groups are encouraged to apply.
 
Linda K. Shamoon                        tel. 401-874-4203
Director
College Writing Program                 email: shamoon@uriacc.uri.edu
Department of English
Independence Hall
60 Upper College Rd., suite 2
University of Rhode Island
Kingston, Rhode Island 02881
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I'm interested in this as well.  I know that the folks at Michigan Tech did
assessment of engineering students' writing with an essay test a decade or
so ago--as described in Writing in the Disciplines:  REsearch into Practice.
AT the Illinois Institute of Technology, where I was previously, we began to
collect portfolios, but when I left there was not a very coherent sense of
what was going to be done with them when they were assembled. I'm going to
have to come up with an assessment strategy here, and I am wondering how to
set it up. I've spent a lot of time this year reading--and brooding--about
assessment.
 
 One thing that may make portfolio evaluation different or difficult in
engineering schools is that students often write their most important work
in groups. The way this works in at least some departments at UMR is I think
quite good--requiring more sophisticated work from students and less grading
for faculty than would otherwise be the case.  But where do group project
proposals and reports fit into the portfolio process?
 
 
 
At 10:01 PM 2/2/97 -0800, you wrote:
>I'm interested in finding out if anyone has undertaken a project to assess
>writing proficiency in a college of engineering -- particularly through
>the use of portfolio collection and evaluation. We would like to use
>portfolios to assess the effectiveness of our curriculum and instruction
>in preparing our graduates to write in their professions.
>
>I look forward to hearing from you.
>
>Cathie Scott
>University of Washington
>College of Engineering
>Department of Technical Communication
>
>
 
Linda S. Bergmann
Associate Professor of English and Director of Writing Across the Curriculum
University of Missouri-Rolla
Rolla, MO  65409
 
(573) 341-4685
 
bergmann@umr.edu
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Cathie,
Engineering faculty at University of Portland have voluntarily used
course portfolios and we are just now beginning a discussion of program
portfolios. These portfolios would measure more than writing
proficiencies--and would be benchmarked by program objectives for all
graduates.
 
 Three engineering faculty published their course portfolio
ideas in my soon-to-be-published book, A Practical Guide to Course
Portfolios, Pencil Point Press. Your faculty may find those ideas useful
as well as others in the chapter on Science and Mathematics course
portfolios or others mentioned in the Professional Schools chapter.
 
We already use writing portfolios in the intro engineering writing
course, but at this point the idea of students compiling a program
portfolio has been optional or suggested at best with no evaluation
component. I did have the Engineering Writing Assistant do his case study
for the training class on what
freshman engineering writers thought was important for technical writing and
what juniors and seniors focused on. Happily, the survey showed that
juniors and seniors, due to the Engineering Writing Program (freshman
design to senior design), have learned not only perfected editing skills
but have learned to analyze audience, purpose, context for the
engineering communication situation.
 
I would love to hear more about your project.
 
Karen Vaught-Alexander
University of Portland
 
On Sun, 2 Feb 1997, C. Scott wrote:
 
> I'm interested in finding out if anyone has undertaken a project to assess
> writing proficiency in a college of engineering -- particularly through
> the use of portfolio collection and evaluation. We would like to use
> portfolios to assess the effectiveness of our curriculum and instruction
> in preparing our graduates to write in their professions.
>
> I look forward to hearing from you.
>
> Cathie Scott
> University of Washington
> College of Engineering
> Department of Technical Communication
>
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I'd like to add a note supporting Washington State University's system of handing
first-year "basic writers."  It's as successful in this as any program I am familiar with,
and I think goes a long way toward breaking that unproductive cycle of
remedial/mainstreaming that Ed White deplores.  There are three reasons for its success
that Susan Wyche doesn't emphasize in her useful account.  (1) It revamps the old
labeling. We all know how placement labels act as self-fulfilling prophecies.  We've seen
students labeled "English 100" act like English 100 students in the class, who had they
been placed in English 101 would have acted like 101 students and passed the course.
The placement test at WSU now labels some 25% of exam-takers as "101 + tutorial."
What that means to the student is hard to say, but the label doesn't turn them into
"remedial" or "bonehead" students, more into "marginal" or "needs to work harder" or
"could use some extra help" students.  That new labeling system also is much easier on
readers of the placement test.  Now they have three categories where they used to have
two.  To label someone as "English 100" is an angst ridden act.  Now readers have the
"101 + tutorial," which doesn't condemn the student to three extra hours and a load of
self-guilt.  Readers now have a category for the problematic placement writing that is
somewhere the 101 side of pure "basic."
 
 (2) The tutorial part of the placement is a bona fide one-hour course, for which students
have to pay tuition.  This means income for the tutorial system and a legitimation of the
course, in both the tutor's and the student's mind.
 
(3) The Writing Center at WSU, which handles the tutorials, has a demotic, ragtail,
gypsy-camp space of its own, run by committed happy people.  The operation radiates
energy, savvy, and good will.  It is the diametric opposite of the old, cold, bare-walled,
single-teachered "Basic English" classroom.
 
Ed White is dead on when he says we are going to have to discover new "off-cycle"
combinations to escape from the old, self-perpetuating cycles that used to be called
"remediation" (what an Orwellian word!).  WSU, I think, has found a good one.
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Following the South Carolina model and the Peter Elbow talks, I've tried
such a model using undergraduate peer writing consultants at the Rollins
Writing Center for the past 2 years.  Faculty identify students in need,
though they have some reading scores and other info to help if they want
to use it. Students may also request to be admitted.  Because this was
non-credit, it did not work for faculty who did not build it into their
course requirements.  (That is, the weakest students did not attend with
enough regularity to receive the support they needed.  The ones who came
regularly all did well in their courses, and all are still at Rollins.)
 
The first year we made the workshops for our first-year seminar course,
although E101 teachers participated if they chose.  Peer consultants from
seveeral disciplines conducted them, helped the students understand the
expectations of written discourse at Rollins, helped them read their
syllabi and design schedules to manage the work load reasonably, and
talked through the writing issues students were facing.  Students also
read each others' papers and provided peer group support.
 
The second year we launched a major reading strategies program in the
Seminar (linking reading/writing strategies and practices), so the
workshops moved to the E101 program.  This time they were organized by
class, as faculty wanted their students to be together talking about the
same issues.  Again, they worked very well for the 2 teachers who built
the workshops into the course as 1 of several projects for students at
different levels.  The other 2 teachers (both new) merely recommended, so
none of their weakest students came more than once during the 8 weeks of
the sessions.  Only 2 of these students finished E101 last term.  We
decided to try for a credit workshop supervised by one of us, but mostly
handled by the peer tutors next year.  We'll have more data by spring, as
we're tightening up and running them against this term.
 
twila yates papay
director of writing programs
rollins college
winter park, fl 32789
typapay@rollins.edu
 
 
On Sat, 1 Feb 1997, Jack Selzer wrote:
 
> We are having some conversations here at Penn State about the wisdom of
> "mainstreaming" our basic writers into our regular first-year writing
> course; the idea arises because of our misgivings about our placement
> mechanism and the fact that our basic writers at University Park aren't all
> THAT basic.  We are wondering if we might have just as satisfactory results
> by placing students into the first-year course and supporting them with a
> one-credit writing tutorial (i.e., a one-a-week extra meeting with a
> trained tutor) staffed through our Writing Center, which is staffed by
> skilled advanced grad students in English.  We aren't committed to any kind
> of action and we aren't under any kind of pressure; we just want to Do The
> Right Thing.
>
> Anyway, here's my question:  I know that analogous sorts of things have
> been considered and/or tried at other places.  Can people help me by
> calling our attention to some published (or unpublished) reports and
> articles bearing on this issue?  Peter Elbow, don't I recall your talking
> about this somewhere?  And didn't the folks at South Carolina try something
> on these lines?  Who else?  I am aware that I am betraying my sloth, that I
> should be doing a good search of the lit myself--so if no one responds (on-
> or off-line responses welcome, of course!), I will certainly understand.
> But my mother always told me to be sure to depend on the kindness of
> strangers....
>
> Thanks for any help anyone can muster.
>
> Jack Selzer
>
> jls25@psu.edu
> Jack Selzer, Associate Professor of English
> Department of English
> Penn State University
> University Park, PA  16802
> Phone:  814-865-0251
>
=========================================================================
Date:         Mon, 3 Feb 1997 15:20:35 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Margaret P. Morgan" <mpmorgan@UNCCVM.UNCC.EDU>
Subject:      Supplementary Course/Basic Writing
 
Jack-  We are thinking about doing the same thing here at UNC-Charlotte.
With any luck at all, we will put in some sections of this one-hour course
in the fall and ask students who think they can benefit from supplementary
work to enroll.  (This would be a little more structured, of course.)   The
concerns of the Chair are these:
 
        1--How do you offer such a course without it being called remedial?
 
        2--How do you schedule this course with faculty  (not TA's or
tutors in the Writing Center because we just don't have the person power to
do that)?
 
        3--How do you pay for such a course?
 
I'd be happy to get any insights on this.
 
Thanks,
 
 
Meg Morgan, Director of Rhetoric and Writing
UNC-Charlotte
=========================================================================
Date:         Mon, 3 Feb 1997 15:58:14 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Appalachian College Association <aca@POPMAIL.BEREA.EDU>
Subject:      Position available for writing specialist
 
>Date: Mon, 3 Feb 1997 11:38:50 -0400
>To:wpa-1@asuvm.inre.asu.edu
>From:aca@popmail.berea.edu (Appalachian College Association)
>Subject:Position available for writing specialist
>
>
>I have received permission to put the following information on your
>listserv.  Please distribute it to anyone interested in a position as a
>writing specialist who can serve 15 small colleges for our new project
>funded by Culpeper.  We plan to hire three people:  a librarian, a
>technician, and a writing specialist in writing-across-the-curriculum.
>Following is the section from the proposal explaining the role of the
>writing specialist:  "The ACA will provide a project manager who has broad
>experience in Writing-Across-The-Curriculum programs, is familiar with
>uses of technology in such programs, is knowledgeable about available
>software (its usefulness and its applications to writing), and is
>experienced in assisting colleges in developing assessment criteria.  This
>person will serve as a resource on pedagogy and provide leadership for the
>program.  He/she will help people identify common questions and plan
>cooperative activities for common problems, work with faculty and deans to
>coordinate curriculum and develop programs, provide management for the
>resource librarians and technical support staff, and develop workshops for
>faculty, staff and administrators.  This person will provide coordination
>among all schools, maintain communication with campus contacts, distribute
>information, and assure the equitable allocation of resources".  The
>Appalachian College Association is a consortium of 33 small, private
>colleges in central Appalachia.  Approximately 15 colleges will
>participate in this project.  Interested individuals should send their
>resumes along with three references to the ACA Culpeper Project, 210
>Center Street, Berea, Kentucky  40403.  Our office staff is small, and we
>are not prepared to handle phone calls related to this position.  We will
>accept e-mail responses (debbieh@mis.net).  Thanks for your assistance in
>helping us find qualified applicants.
>
 
Alice Brown                                    **********************
Executive Director                             *                    *
Appalachian College Association                *  "Love alters not" *
210 Center St., 2nd Fl.                        *                    *
Berea, KY 40403                                *   - Shakespeare    *
tel: (606) 986-1835                            *                    *
fax: (606) 986-9549                            **********************
email: aca@popmail.berea.edu
WebSite: http://infoserver.etl.vt.edu/~/aca/aca.htm
=========================================================================
Date:         Mon, 3 Feb 1997 15:30:29 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Alice M Gillam <agillam@CSD.UWM.EDU>
Subject:      Re: undergrad rhetoric texts
In-Reply-To:  <01IEWQZJKR668Y73TS@FORTLEWIS.EDU>
 
2/1
 
I have the same query as Kathy.  I've used Sharon Crowley's text, Ancient
Rhetorics and Contemporary Writers,  along with
excerpts from other primary and secondary texts, in an upper-level
honors' course, and these materials worked very well at this level.  But
I'm interested in developing lower-levels course on rhetoric and
having difficulty finding texts.
 
Currently, I'm teaching a freshman seminar on rhetoric and scrambling to
patch together materials.  I have used portions of Crowley's book for
this course , portions of Barry Brummett's The Rhetoric of Popular
Culture, some essays from  Eschholz and Rosa's Language
Awareness, among other things.
 
I'll be eager to hear what other people have used in courses such as these.
 
Alice Gillam
University of Wisconsin - Milwaukee
 
On Sat, 1 Feb 1997, Kathy Wolfe Farnsley wrote:
 
> Just wondering if anyone out there knows of a good undergraduate level
> (sophomore-level, maybe) rhetoric text--not as in "reader and rhetoric"
> for modes and such, but something along the lines of Bizzell and
> Herzberg's Rhetorical Tradition.  Those schools with undergrad courses
> in rhetoric, what are you using and how do you like it?
>
> I've used Covino & Jolliffe's Rhetoric: Concepts, Definitions, Boundaries
> in Advanced Comp, but as the juniors and seniors found it "hard to
> chew" here (though they "got a lot out of it"), I'm looking for a
> survey text better suited for beginning students.
>
> Thanks in advance,
>
> Kathy Wolfe Farnsley
> farnsley_k@fortlewis.edu
>
=========================================================================
Date:         Mon, 3 Feb 1997 15:40:48 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         John D Schaeffer <tb0jds1@CORN.CSO.NIU.EDU>
Subject:      Position Announcement
 
NORTHERN ILLINOIS UNIVERSITY
Coordinator-Computer Assisted Instruction in English
 
Full-time position to coordinate dept.'s Networked Writing and Research
Lab.  Responsible for maintaining and upgrading computer lab, web site,
faculty development in computer based instruction in writing courses, and
working with other university offices to coordinate delivery of computer
services to the dept.'s Freshman English Program.  M. A. in English (or
comparable training and experience in English), experience in developing
computer based instructional programs and/or in training faculty to
participate in such a program.  Salary: $30,000 for 10 months.  Send
application letter, vita, and dossier with at least three letters of
recommendation to John D. Schaeffer, Director of Freshman English,
English Department, Northern Illinois University, DeKalb IL 60115-2863.
Application deadling: March 1, 1997.  AA/EEO.
=========================================================================
Date:         Mon, 3 Feb 1997 14:48:51 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@WSU.EDU>
Subject:      Re: upper division writing
 
This is really interesting, Chris:
 
>When John Latona and I surveyed (in 1991) 53 programs that had identified
>themselves as "WI" in Sue McLeod's 1987 survey of WAC programs, we found
>that most of the definitions of "writing-intensive" were essentially quite
>close to your definition of "writing in the major": the WI courses tended
>to be "regular" major courses, rather than specially-designed writing
>courses, and they met the requirement by expecting anywhere from 12 to 30
>pages of writing, encouraging or requiring revision, and perhaps
>encouraging journals, in-class writing, etc.
*snip*
>Among the things I like about the term "writing in the major" vs.
>"writing-intensive" is that it seems less threatening.  As you say,
>departments, one hopes, would feel able to adapt courses more easily and
>therefore might adapt more courses.  Here, for example, though the
>"requirement" is "at least one course in the major at the 300 level or
>above," the average per degree program is above two, and a few units have
>four, five, or more.  Again, we use the term "WI," but, like most of the
>programs we surveyed, that means a requirement quite close to what you're
>describing as "writing in the major."
 
This information implies that semantics makes a large difference.  Writing
*intensive* sounds like a big deal--more effort, questions of expertise,
etc.  Writing in the Major sounds homier, more natural, like something
faculty are already familiar with.  So even though they still flock to
workshops about how to do it, the task itself seems more approachable, more
natural, if it's not so intensive?
Bill
 
Bill Condon, Director                   English Department, Avery 202
WSU Writing Programs               Washington State University
Phone: (509) 335-2268           Pullman, WA 99164-5046
FAX:  (509) 335-2582              e-mail:  bcondon@wsu.edu
=========================================================================
Date:         Mon, 3 Feb 1997 14:48:50 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@WSU.EDU>
Subject:      Re: Query on Basic Writing
 
Jack, you lazy bum:
 
>On Sat, 1 Feb 1997, Jack Selzer wrote:
>
>>Peter Elbow, don't I recall your talking
>> about this somewhere?  And didn't the folks at South Carolina try something
>> on these lines?
 
One piece by Peter is in Composition in the Twenty-First Century, (Bloom,
Daiker, & White).  The piece on U of South Carolina's program is in WPA,
Fall/Winter 1995.
 
Who else?  I am aware that I am betraying my sloth, that I
>> should be doing a good search of the lit myself--so if no one responds (on-
>> or off-line responses welcome, of course!), I will certainly understand.
>> But my mother always told me to be sure to depend on the kindness of
>> strangers....
 
Your MOTHER was Blanche DuBois?!?  That explains a lot.  Do you eat grapes?
Or are you a FIGment of TW's imagination?
;-)
Bill
 
PS  Can you get me Brando's autograph?
 
Bill Condon, Director                   English Department, Avery 202
WSU Writing Programs               Washington State University
Phone: (509) 335-2268           Pullman, WA 99164-5046
FAX:  (509) 335-2582              e-mail:  bcondon@wsu.edu
=========================================================================
Date:         Mon, 3 Feb 1997 16:21:49 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Gregory R. Glau" <gglau@ASU.EDU>
Subject:      Re: Query on Basic Writing
In-Reply-To:  <199702011856.NAA32524@r02n05.cac.psu.edu>
 
Jack,
 
just to briefly add a couple of things to this interesting and
useful conversation:
 
- as Rich Haswell and Ed White have noted, a real key for _any_
        class (BW or whatever) is that it is _not_ seen or
        portrayed as remedial (with all its nasty connotations);
 
- students need to get credit for the work they do, whether it's
        an extra class (as in our "Stretch Program") or a modular
        "attached" tutorial (as several others are doing), but never
        as a class/tutoring hour/whatever they have to take for no-
        credit;
 
- whatever extra help students are given needs to be concurrent with
        "regular" ENG 101 (or whatever), and never "before" they're
        good enough to take the "normal" class;
 
- as others have mentioned, I wonder who your BWs are and how
        they're defined there; we're all so localized that what
        works here at ASU might be horrible there, and what works
        at Chapel Hill might not somewhere else, etc.;
 
- we also (as others do, too) give students the option of
        placing "out" of the extra class/time; no one feels
        (or should feel) forced that way.
 
Best,
 
 
Greg
 
/--------------------------------------------------------\
|  Greg Glau                                             |
|  Coordinator of Basic Writing Programs in Composition  |
|  Department of English       Arizona State University  |
|  Tempe, AZ 85287-0302          office: (602) 965-3898  |
|  gglau@asu.edu                 FAX:    (602) 965-3451  |
\--------------------------------------------------------/
=========================================================================
Date:         Mon, 3 Feb 1997 20:51:35 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Jack Selzer <jls25@PSU.EDU>
Subject:      Re: Query on Basic Writing
 
Condon's characterizations of me in the memo below are no doubt accurate.
At the same time, I think we can all be more than a little troubled at what
has apparently happened to Mr Condon's sense and sensibility since he has
removed Out West.  Is it me, or is this man not crying for help?
 
Brandoed in Penna,
 
Selzer
 
At  2:48 PM 2/3/97 -0800, Bill Condon wrote:
>Jack, you lazy bum:
>
>>On Sat, 1 Feb 1997, Jack Selzer wrote:
>>
>>>Peter Elbow, don't I recall your talking
>>> about this somewhere?  And didn't the folks at South Carolina try something
>>> on these lines?
>
>One piece by Peter is in Composition in the Twenty-First Century, (Bloom,
>Daiker, & White).  The piece on U of South Carolina's program is in WPA,
>Fall/Winter 1995.
>
>Who else?  I am aware that I am betraying my sloth, that I
>>> should be doing a good search of the lit myself--so if no one responds (on-
>>> or off-line responses welcome, of course!), I will certainly understand.
>>> But my mother always told me to be sure to depend on the kindness of
>>> strangers....
>
>Your MOTHER was Blanche DuBois?!?  That explains a lot.  Do you eat grapes?
>Or are you a FIGment of TW's imagination?
>;-)
>Bill
>
>PS  Can you get me Brando's autograph?
>
>Bill Condon, Director                   English Department, Avery 202
>WSU Writing Programs               Washington State University
>Phone: (509) 335-2268           Pullman, WA 99164-5046
>FAX:  (509) 335-2582              e-mail:  bcondon@wsu.edu
 
jls25@psu.edu
Jack Selzer, Associate Professor of English
Department of English
Penn State University
University Park, PA  16802
Phone:  814-865-0251
=========================================================================
Date:         Mon, 3 Feb 1997 23:40:52 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kim Lynch <Kimberly.J.Lynch-2@TC.UMN.EDU>
Subject:      Who are our basic writers?
 
I'm looking for some help in collecting information for my 4Cs presentation on
basic writers/basic writing; it fits in with the recent discussion about various
mainstream/remedial programs across the country.
 
The "survey" will take about 10 minutes to complete; you can include it in a
return email message to me with your responses in capital letters, using as much
space as you need.  If you prefer, send it to me snail mail and I'll gladly
reimburse postage.  Look me up at CCCC if you'd like a copy of the results.
 
Return to:  lync0006@gold.tc.umn.edu
Kim Lynch
10214 Mississippi Blvd NW
Coon Rapids, MN  55433
 
 
INSTITUTIONAL INFORMATION
Type of Institution (2,4-year, public, private,etc.):
 
Location (urban, suburban, rural):
 
General admission criteria:
 
Placement information (Describe the process, using the following as a guide)
           Percent in basic writing courses
           How do students get into basic writing courses (identify specific form of
                     assessment)
           Who assesses the students test, essay, portfolio, etc. to determine
       placement?
           Do you allow any waivers/challenges?
 
 
 
PROGRAM INFORMATION
What Basic Writing courses are offered (title and brief description if
possible)?
 
 
Primarily, who teaches these courses (e.g. teaching assistants, English
professors, specialists in basic writing)?
 
 
List any supplements to the classroom (e.g. peer or faculty tutoring, computer
software).  Please indicate if each supplement is optional or mandatory.
 
 
What kind of institutional support does your program receive (e.g. money,
facilities, support staff, praise)
 
 
STUDENT INFORMATION
While this may seem almost impossible, try to describe a "typical" basic writing
student at your institutionQin terms of individual characteristics, life
circumstances, and his/her writing abilities.
=========================================================================
Date:         Tue, 4 Feb 1997 07:39:30 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         linda adler-kassner <kassn001@MAROON.TC.UMN.EDU>
Subject:      call for manuscripts
 
Please circulate -- many thanks.
 
Reminder *Call for Manuscripts*
 
For a special issue of the journal _Reader_, the guest editors invite
manuscripts about the relationship between readers and popular culture or making
connections between the theory and practice of using reader-based methods for
popular culture study.  Articles might:
 
--apply reader-response, ethnographic, and other reader-centered theories to the
consumption/use of popular culture;
 
--propose new, reader-based methods for studying various forms of popular
culture;
 
--explore connections between reader-response approaches and other theories used
for the study of popular culture;
 
--discuss curricula/pedagogy in which reader-based theories are used to
facilitate the study of popular culture;
 
--explore ways in which using reader-based theories to study popular
culture can provide information about the contexts in which popular culture is
produced/consumed;
 
--explore ways of overcoming the difficulties of studying reader response, such
as the problems of studying audiences who no longer exist or that haven't left
written records.
 
Inquiries should be directed to Linda Adler-Kassner (kassn001@maroon.tc.umn.edu)
and Sherry Linkon (sjlinkon@cc.ysu.edu), guest editors.  Email inquiries are
welcome.
Manuscripts are due May 1, 1997 and should be mailed to:
Linda Adler-Kassner
General College
University of Minnesota
128 Pleasant Street S.E.
Minneapolis, MN  55455
 
 
 
 
Linda Adler-Kassner
General College
Teaching Specialist/Writing Program Co-Administrator
University of Minnesota
140 Appleby Hall, Mpls. 55455
(612)625-6383-phone (612) 625-0709-fax
=========================================================================
Date:         Tue, 4 Feb 1997 07:51:40 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Chris M. Anson" <umcomp@MAROON.TC.UMN.EDU>
Subject:      Administratium
 
Colleagues: I have no idea of the source. But enjoy.
 
 
New Element Discovered by USA Scientists
>
>        The heaviest element known to science was recently discovered by
>university physicists. The new element, tentatively named Administratium,
>has no protons and no electrons and thus has an atomic number of 0. It
>does, however, have one neutron, 15 assistant neutrons, 70 vice-neutrons
>and 161 assistant vice-neutrons.  This gives the new element an atomic mass
>of 247. These 247 particles are held together by a force that involves the
>constant exchange of a special class of particles called morons.
>
> Since it does not have electrons, Administratium is inert. However, it
>can be detected chemically as it impedes every reaction it comes into
>contact with.  According to the discoverers, a minute amount of
>Administratium added to a reaction caused the reaction to take more than 4
>days to complete.  Without the Administratium, the reaction normally occurs
>in less than 1 second.
>
> Administratium has a half-life of approximately 3 years, after which it
>does not decay normally but instead undergoes a complex nuclear process
>called "reorganization". In this little understood process, assistant
>neutrons, vice-neutrons, and assistant vice-neutrons appear to exchange
>places. Preliminary studies indicate that the atomic mass actually
>increases after each "reorganization".
>
 
 
Chris M. Anson
Morse-Alumni Distinguished Teaching Professor of English
306 Lind Hall
207 Church St. S.E.
Minneapolis, MN  55455
(612) 625-4846 (voicemail)
(612) 626-2294 (fax)
=========================================================================
Date:         Tue, 4 Feb 1997 10:17:10 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Comments:     Resent-From: "David E. Schwalm" <IACDES@ASUACAD>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      MLA 1997 sessions: Call for papers
 
Attached is infromation about the sessions sponsored by the Division on the
Teaching of Writing for the next MLA, courtesy of Linda Peterson.
 
-- David E. Schwalm
___Vice Provost for Academic Programs and Services, ASU East
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
*** Forwarding note from LINDAPET--CMSNAMES 02/04/97 10:05 ***
Return-Path: <linda.peterson@YALE.EDU>
Received: from ASUACAD (NJE origin SMTP4@ASUACAD) by ASUVM.INRE.ASU.EDU (LMail
          V1.2a/1.8a) with BSMTP id 9115; Tue, 4 Feb 1997 10:05:17 -0700
Received: from post5.inre.asu.edu by ASUVM.INRE.ASU.EDU (IBM VM SMTP V2R3)
   with TCP; Tue, 04 Feb 97 10:05:16 MST
Received: from mail-relay2.its.yale.edu (mail-relay2.its.yale.edu)
 by asu.edu (PMDF V5.0-4 #7723) id <01IF0IWB3YIO91889S@asu.edu> for
 david.schwalm@asu.edu; Tue, 04 Feb 1997 10:07:12 -0700 (MST)
Received: from janus.cis.yale.edu (0@janus.cis.yale.edu [130.132.143.22])
 by mail-relay2.its.yale.edu (8.8.5/8.8.5) with ESMTP id MAA11327; Tue,
 04 Feb 1997 12:02:32 -0500 (EST)
Received: from minerva.cis.yale.edu
 (lhpeter@minerva.cis.yale.edu [130.132.143.250])
 by janus.cis.yale.edu (8.8.5/8.8.5) with ESMTP id MAA27065; Tue,
 04 Feb 1997 12:02:27 -0500 (EST)
Received: from localhost (lhpeter@localhost)
 by minerva.cis.yale.edu (8.8.5/8.8.3) with SMTP id MAA02154; Tue,
 04 Feb 1997 12:02:25 -0500 (EST)
Date: Tue, 04 Feb 1997 12:02:25 -0500 (EST)
From: Linda Peterson <linda.peterson@yale.edu>
Subject: MLA 1997 sessions: Call for papers
X-Sender: lhpeter@minerva.cis.yale.edu
To: david.schwalm@asu.edu
 
Dear David Schwalm,  I'd like to make sure that the WPA membership finds
out about the three sessions sponsored by the Division on the Teaching of
Writing at the MLA.  Could you post this call for papers:
 
CALL FOR PAPERS: 1997 MLA Convention, Toronto
Kurt Spellmeyer, Rutgers University, will organize this year's sessions on
the teaching of writing.  Topics include writing "beyond" the academic
essay, rethinking the notion of "community" in the writing classroom, and
thinking about and beyond post-modern concepts of identity.  For further
information, please consult the MLA Newsletter or contact Kurt Spellmeyer
at Rutgers.  Deadline is March 15th.  Submissions should include a
two-page proposal/abstract with a separate cover page giving the writer's
name, affiliation, address, and phone number.  The Divisional Committee
reads the proposals "blind"--that is, without knowing the authors.
=========================================================================
Date:         Tue, 4 Feb 1997 10:16:15 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Adele Edison <adele.edison@M.CC.UTAH.EDU>
Subject:      Ph.D Program in Rhetoric, Literacy, and Culture
X-To:         h-rhetor@msu.edu, rhetnt-l@mizzou1.missouri.edu,
              pretext@jefferson.village.virginia.edu, ctheory@concordia.ca,
              postcolonial@jefferson.village.virginia.edu,
              HATCHG@JKHBHRC.BYU.EDU, LVAVRA@UIC.EDU
 
The University of Utah Writing Program encourages potential applicants to
>apply to its Ph.D. program in Rhetoric, Literacy, and Culture. Please let
>others know about this announcement and write or call if you have questions.
>
>
>Ph.D. and BA to Ph.D. in Rhetoric, Literacy, and Culture
>University Writing Program
>University of Utah, Salt Lake City
>
>Innovative interdisciplinary curriculum through excellent traditional
>programs in English, Communication, or Educational Studies
>
>*      Student peers and faculty advisors in Program and home departments
>*      Fellowships available; tuition, teaching stipends; support
>available for research, conference travel
>*      Diverse teaching in Writing courses and departments;
>administrative experience; curriculum development
>*      Computer and Internet training and pedagogy; frequent
>faculty-student collaboration
>*      Emphasis on applications of cultural studies and post-colonial
>theory in writing classes
>
>Faculty & Special Interests: Cultural Studies, Disciplinary Writing,
>Literacy (John Ackerman, Ph.D. CMU); Applied Linguistics, Discourse
>Analysis, Technical Writing (Tom Huckin, Ph.D. UWashington); Cultural
>Studies, Research Methods, (Maureen Mathison, Ph.D. CMU); Gender/Class,
>History of Rhetoric and Writing Practices (Susan Miller, Ph.D. UNC);
>Composition Theory, Ethnicity, Post-Colonial Studies (Raul Sanchez, Ph.D.
>USF)
>
>Current Student Research: Evaluation as a Disciplinary Artifact; The
>Cultural Work of Creative Writing; Nineteenth-Century American Pedagogy;
>Early Twentieth Century Literary Criticism and Rhetoric; Enlightenment
>Subjects and the Teaching of Writing; Academic Writing Practices.
>
>Women and under-represented groups are encouraged to apply.
>For application and information: University Writing Program, 3700 LNCO,
>University of Utah, Salt Lake City, UT  84112; 801-581-7090
>E-mail:  a.betancou@m.cc.utah.edu; Web Page:
>http://www.hum.utah.edu/uwp/uwp_welcome.html
=========================================================================
Date:         Tue, 4 Feb 1997 11:37:11 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Keith Rhodes <KRHODES@ACAD.NWMISSOURI.EDU>
Subject:      undergrad rhetoric texts
 
Odd as this may sound, I've used an advanced composition text, Richard
Coe's _Process, Form, and Substance_ in an undergrad course called _The
Rhetoric of Writing_.  Now, the title and the position of the course
(mainly taken by writing minors hungry for offerings of any kind) affected
my decision - most of the students are really interested in better writing,
not "rhetoric."  But Coe's text is so rhetorical and so openly situated in
the rhetorical conversations that it makes further rhetorical inquiry both
practical and enjoyable.  Coe also has the students just eating out of his
hand when he opens up by declaring that he knows they're probably already
pretty good writers who just want to get better.  They don't believe it,
but they love to hear somebody else say it.
 
Keith Rhodes, Coordinator of Composition
English Department, Perrin Hall, Northwest Missouri State University
Maryville, MO  64468            816-562-1860
krhodes@acad.nwmissouri.edu     http://www.nwmissouri.edu/~krhodes
---------------------------------------------------------------------
"It's got to be the going, not the getting there, that's good"
                                - Harry Chapin, "Greyhound"
=========================================================================
Date:         Tue, 4 Feb 1997 13:22:03 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Linda Bergmann <bergmann@UMR.EDU>
Subject:      Re: undergrad rhetoric texts
 
I'm teaching a (new for me) course in the theory of written communication
next fall (to students who I understand tend to want a theory course with a
practical bent !!!).  Do you think this text might work for them?  Who is
the publisher?  Any other suggestions?  I'll be spending a lot of time
browsing the publishers' booths next month at 4 C's, and any help would be
appreciated.
 
 
 
 
At 11:37 AM 2/4/97 -0600, you wrote:
>Odd as this may sound, I've used an advanced composition text, Richard
>Coe's _Process, Form, and Substance_ in an undergrad course called _The
>Rhetoric of Writing_.  Now, the title and the position of the course
>(mainly taken by writing minors hungry for offerings of any kind) affected
>my decision - most of the students are really interested in better writing,
>not "rhetoric."  But Coe's text is so rhetorical and so openly situated in
>the rhetorical conversations that it makes further rhetorical inquiry both
>practical and enjoyable.  Coe also has the students just eating out of his
>hand when he opens up by declaring that he knows they're probably already
>pretty good writers who just want to get better.  They don't believe it,
>but they love to hear somebody else say it.
>
>Keith Rhodes, Coordinator of Composition
>English Department, Perrin Hall, Northwest Missouri State University
>Maryville, MO  64468            816-562-1860
>krhodes@acad.nwmissouri.edu     http://www.nwmissouri.edu/~krhodes
>---------------------------------------------------------------------
>"It's got to be the going, not the getting there, that's good"
>                                - Harry Chapin, "Greyhound"
>
>
 
Linda S. Bergmann
Associate Professor of English and Director of Writing Across the Curriculum
University of Missouri-Rolla
Rolla, MO  65409
 
(573) 341-4685
 
bergmann@umr.edu
=========================================================================
Date:         Tue, 4 Feb 1997 14:19:27 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Heidemarie Z Weidner <HZW7598@TNTECH.EDU>
Subject:      Undergrad rhet txt
 
I have used the Coe text for my advanced composition course.  It was reviewed
in CCC as one of the best texts for such a course.  It would also serve well, I
believe, as an undergrad rhet text although the emphasis is on writing not on
theory.  It is definitely demanding and informed by rhetoric.
 
Heide Weidner
TNTECH UNIV
=========================================================================
Date:         Tue, 4 Feb 1997 15:36:23 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irwin Weiser <iweiser@OMNI.CC.PURDUE.EDU>
Subject:      Call for Papers
X-To:         WAC-L@postoffice.cso.uiuc.edu, wcenter@ttacsb.ttu.edu
 
Call for Papers:
 
The Writing Program Administrator as Researcher: Inquiry in Action and
Reflection
 
We invite abstracts for a proposed collection focusing on aspects
and prospects of research in Writing Program Administration:
what it is, who does it, how it is done, what are its purposes, how
is it similar to or different from other research in rhetoric and
composition studies.  Possible areas of focus include, but are not
limited to: 1) ethical, political, and methodological issues for
research situated in writing programs; 2) distinctive characteristics
of research in specific kinds of writing programs, e.g., writing
centers, WAC programs, professional writing programs, first-year
composition programs; 3) definitions or descriptions of a specific
type of research in writing program administration, e.g., action
research, group inquiry, historical work; 4) ways in which WPA
research informs other academic contexts and professional
communities.  Please send 500-word abstracts and brief
descriptions of the author's work in writing program
administration, including institutional contexts, by July 1, 1997.
Drafts of selected papers will be due November 1, 1997.  Send
abstracts to Shirley K Rose and Irwin Weiser, Department of
English, Purdue University, West Lafayette, IN 47907-1356.
Address inquiries or questions to either Shirley Rose (telephone:
765-494-3742; email: roses@purdue.edu) or Irwin Weiser
(telephone: 765-496-2205; email: iweiser@purdue.edu).
=========================================================================
Date:         Sun, 2 Feb 1997 11:55:31 +0000
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         mark wiley <mwiley@CSULB.EDU>
Organization: California State University, Long Beach CA
Subject:      Re: assessment texts
 
Kathy Wolfe Farnsley wrote:
>
> Mark--
>
> What's your perception of those local "versions of literacy"?  Does that
>  mean mastery of surface conventions?  Modes?  God forbid, idea-driven
> writing?
>
> Forgive my cynicism--
>
> Kathy Wolfe Farnsley
 
Kathy,
 
        As the heated rhetoric swirling around the ebonics controversy
indicates, the public generally equates proper grammar with personal
worth.  At least social worth.  Basically, local versions here mean
control, not necessarily mastery, of surface conventions.  There are a
few on the school board less worried about this sort of control and more
interested in showing the public that they are concerned about literacy
and are actually doing something about it.  As long as we show we are
doing something that they can understand and translate back to their
constituents, they seem to be satisfied.
 
I have become convinced that assessment is about 80% rhetorical in
nature and tells us little about actual individual students and what
they can and cannot do and what they are willing to try. I am speaking
mainly about the one-shot impromptu, in-class, 45-minute writing that is
scored en masse.  Long Beach is not unlike Los Angeles in terms of
linguistic diversity, but our population is smaller.  Still we know that
most of the kids whose first language is not English will fail this kind
of one-shot exam.  I don't see any benefit to anyone at this point with
this sort of exam, but hope it is temporary and take pains to cause the
least amount of harm.
 
I, too, am sorry for the cynicism,
 
Mark Wiley
=========================================================================
Date:         Wed, 5 Feb 1997 00:16:09 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Peggy A. O'Neill" <paonei01@HOMER.LOUISVILLE.EDU>
Subject:      address request
 
I am trying to get Lisa McClure's address and e-mail--can anyone help? You
can contact me off list at paonei01@homer.louisville.edu.
 
Thanks,
Peggy O'Neill
=========================================================================
Date:         Wed, 5 Feb 1997 08:32:14 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Eric Crump <wleric@SHOWME.MISSOURI.EDU>
Subject:      CCCC Online News
X-To:         Intellectual Property Caucus <CCCC-IP@tc.umn.edu>,
              Alliance for Computers and Writing <acw-l@ttacs6.ttu.edu>,
              RhetNet list <rhetnet-l@lists.missouri.edu>,
              Conference on Basic Writing <cbw-l@vm1.spcs.umn.edu>,
              Writing Centers list <wcenter@ttacs6.ttu.edu>,
              Canadian Association Study of Language & Literature <casll@unb.ca>
X-cc:         CCCC Announcement List <cccc-announce@zaphod.lc.missouri.edu>
 
** Please forward this note far & wide **
 
* Roommate Roundup     --------------------------------------
* Discussion Forums                          CCCC/97 Online  |
* Online Events            http://www.missouri.edu/~cccc/97/ |
* Session info                      cccc@showme.missouri.edu |
* Coming soon:         --------------------------------------
  --> child care info
  --> more on Scholars for the Dream program
 
 
------------------------------
   *** Roommate Roundup ***
------------------------------
 
Folks trying to find compatible roommates for the convention in Phoenix
may want to use the new HyperNews forum to see who else is looking.
 
  http://www.missouri.edu/HyperNews/get/cccc97/roomies.html
 
 
------------------------------
  *** Discussion Forums ***
------------------------------
 
There are now 6 web discussion forums available, including 3 related to
convention sessions and 3 for discussing other matters (finding roomies,
for instance). Feel free to create more!
 
  http://www.missouri.edu/~cccc/forums.html
 
 
------------------------------
    *** Online Events ***
------------------------------
 
There's now a web page with a schedule of coming online events (the first
happens Wednesday evening, 2/5!) and a form/forum for requesting help
setting up your own realtime online events and discussing the
particulars/procedures.
 
The schedule currently includes the C-Fest series, but we hope to add more
events soon.
 
  http://www.missouri.edu/HyperNews/get/cccc97/realtime.html
 
 
------------------------------
     *** Session Info ***
------------------------------
 
There are now 14 sessions represented in the collection. Thanks to those
presenters who have contributed texts! Hope others will pile in soon and
keep the collection growing.
 
  http://www.missouri.edu/~cccc/97/contribforms.html
 
------------------------------
     *** Coming Soon ***
------------------------------
 
Scholars for the Dream
 
We hope to soon have more to share about this program and this year's
award-winners.
 
Child Care
 
CCCC cannot (for insurance reasons) provide child care at the convention,
but there is growing interest among CCCC members to bring their families
to the event. This year we hope to provide some information and venues for
parents to share information about available child care services in
Phoenix and discuss the possibilities.
 
 
-------------------------------------------------------------
--Eric Crump
  on behalf of the CCCC Computers in Composition and Communication
  committee
=========================================================================
Date:         Wed, 5 Feb 1997 08:08:22 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Wendy Swyt <wswyt@CTC.CTC.EDU>
Subject:      need Christina Murphy's email address
 
Does anyone on the list have Christina Murphy's email address?  The address
that I have is not working.  You can respond to me privately at
wswyt@ctc.ctc.edu
 
Thanks,
Wendy Swyt
=========================================================================
Date:         Wed, 5 Feb 1997 10:27:49 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Gerri McNenny <GERRI@DT3.DT.UH.EDU>
Subject:      Re: Assessment texts
 
On Jan. 29, Ed White offered to send a bibliography on writing assessment
either on the net or by e-mail.  I for one would appreciate having that
information available on the net.
 
Thanks for offering to do that, Ed.
 
Gerri McNenny
University of Houston-Downtown
Houston, TX 77002
GERRI@dt3.dt.uh.edu
=========================================================================
Date:         Wed, 5 Feb 1997 12:34:34 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Eric Crump <wleric@SHOWME.MISSOURI.EDU>
Subject:      Re: Assessment texts
In-Reply-To:  <01IF1XTD2S0U000NLK@DT3.DT.UH.EDU>
 
On Wed, 5 Feb 1997, Gerri McNenny wrote:
-->On Jan. 29, Ed White offered to send a bibliography on writing assessment
-->either on the net or by e-mail.  I for one would appreciate having that
-->information available on the net.
 
Glad you mentioned this Gerri. It's available, thanks to Ed's generosity.
See:
 
  http://www.missouri.edu/~cccc/ww/assess-bib.html
 
We included a web form so anyone who knows of other relevant sources can
add them directly to the collection.
 
--Eric Crump
=========================================================================
Date:         Wed, 5 Feb 1997 13:27:02 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Karin Evans <karine@ELMHURST.EDU>
Organization: Elmhurst College
Subject:      MLA proposal advice
 
Bud--
 
Did you see the call for papers for the sessions on comp at MLA next year?
One of the topics is "writing beyond the academic essay", an obvious fit for
me.  I know it's terribly hard to get accepted to MLA, but I thought I might
as well try--would love to visit Toronto, plus very likely I'll be on an
interviewing squad at that MLA (I got out of it this year).
 
I thought I would lift some of the better language out of my critical
discussion of social constructionist pedagogy from Chapter 2, where I talk
about the amazing lack of attention to audiences outside the classroom, but
focus on the issue of basic writing, drawing also from Chapter 4.  My
tentative title is "Beyond the Academic Essay: Building Wider Bridges for
Basic and Developmental Writers".  How does this sound to you?  Do you have
any special recommendations for making the MLA cut?
 
Thanks for any advice you can give.
 
I haven't heard from Janice/Shirley/Mickey at all yet.
 
Karin
 
--
 
Karin Evans
Department of English
Elmhurst College
190 Prospect Ave.
Elmhurst, IL 60126-3296
630-617-3134
karine@elmhurst.edu
=========================================================================
Date:         Wed, 5 Feb 1997 13:11:37 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Alice M Gillam <agillam@CSD.UWM.EDU>
Subject:      Re: upper division writing
In-Reply-To:  <v01540b02af17f11496c6@[128.125.82.8]>
 
2/5
 
Dear Irene,
 
I am going to 4Cs and will be eager to hear what you're doing with this
new program.
 
Alice
 
On Fri, 31 Jan 1997, Irene wrote:
 
> Dear Alice:
>
> Thanks for writing and for the suggestion. I will see if I can get in touch
> with Barbara Walvoord and I'll sniff around on the Notre Dame site as well.
>
> Are yo going to CCCC?
>
>                         Irene
>
>                        _________________________________________
>                        /________________________________________\
>                       |       Irene L. Clark Ph.D.              |
>                       | Co-director, Expository Writing Program |
>                       | University of Southern California       |
>                       | iclark@mizar.usc.edu 213-740-1984       |
>                       |_________________________________________|
>
=========================================================================
Date:         Wed, 5 Feb 1997 15:33:47 +0000
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         lisa johnson-shull <ljohnson@MAIL.WSU.EDU>
Subject:      Rich Haswell's depiction of the WSU Writing Center
 
  In response to Rich's statement that the WSU Writing Center is run by
happy committed people, I wonder if maybe we are just happy people who
should be committed.
 
Hi Rich!
 
Lisa Johnson-Shull, Gypsy Queen
=========================================================================
Date:         Wed, 5 Feb 1997 16:39:50 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         keith rhodes <krhodes@ACAD.NWMISSOURI.EDU>
Subject:      Re: undergrad rhetoric texts
 
Linda Bergmann wrote:
 
[attached post commenting on Richard Coe's _Process, Form, and Substance_
omitted]
>I'm teaching a (new for me) course in the theory of written communication
>next fall (to students who I understand tend to want a theory course with a
>practical bent !!!).  Do you think this text might work for them?  Who is
>the publisher?  Any other suggestions?  I'll be spending a lot of time
>browsing the publishers' booths next month at 4 C's, and any help would be
>appreciated.
 
The publisher is Prentice Hall; and I think it could work, so long as it can
be supplemented.  The book suggests its own supplements, though, part of
what won me over from Berthoff's Forming/Thinking/Writing (or more
theoretical alternatives).  Another _really_ interesting text that never
quite seems to fit the class I need it for is Rob Pope's _Textual
Interventions_ from Routledge (reviewed in the new JAC).
 
Keith Rhodes
=========================================================================
Date:         Wed, 5 Feb 1997 21:24:41 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Ed White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Assessment texts
 
Gerri, Eric Crump, that cyberwizard, has already, I think, entered it on the
net.  I suggested to him that the site ought to have an easy way for
interested people to insert additional items, such as the half dozen or so
that have already been mentioned on this list.  Eric, I know you're there:
tell the good folks how to find the cite site.
 
                            --Ed White
 
>On Jan. 29, Ed White offered to send a bibliography on writing assessment
>either on the net or by e-mail.  I for one would appreciate having that
>information available on the net.
>
>Thanks for offering to do that, Ed.
>
>Gerri McNenny
>University of Houston-Downtown
>Houston, TX 77002
>GERRI@dt3.dt.uh.edu
>
>
=========================================================================
Date:         Thu, 6 Feb 1997 11:50:08 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Valerie Balester <v-balester@TAMU.EDU>
Subject:      Re: portfolio assessment
 
I am, like Cathie, interested in how others may have used portfolios to
assess technical or business writing proficiency.  (Cathie just mentions
schools of engineering.)  Our interest is in an equivalency test that would
allow students to use work from jobs, internships, and classes to qualify
them for credit in our sophomore-level tech writing course (which is in far
greater demand than we can fulfill.)
 
Valerie Balester
Director of Writing Programs
Texas A&M University
College Station, TX 77843-4227
(409) 845-3155
(409) 862-2292 FAX
v-balester@tamu.edu
=========================================================================
Date:         Thu, 6 Feb 1997 13:13:23 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Gerri McNenny <GERRI@DT3.DT.UH.EDU>
Subject:      Re: Query on Basic Writing
 
Jack,
 
The Conference on Basic Writing will be putting out a call for proposals for a
book dealing with the trend toward mainstreaming, providing a forum for open
debate about the local applicability of mainstreaming to different student
populations.  The Call for Proposals should appear on this list soon (after I
make some minor edits).
 
Peter Elbow and Ed White have two interesting articles on the prospects for
mainstreaming in _Composition in the 21st Century: Crisis and Change_.  _CCC_
for February 1996 features several articles on mainstreaming by Grego and d
Thompson and Mary Soliday.
 
Gerri McNenny
University of Houston-Downtown
=========================================================================
Date:         Thu, 6 Feb 1997 14:51:47 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "McNenny, Gerri" <McNennyG@ZEUS.DT.UH.EDU>
Subject:      Call for Submissions on Mainstreaming BW
X-To:         "CBW-L@TC.UMN.EDU" <CBW-L@TC.UMN.EDU>
 
CALL FOR PAPERS
The Politics of Basic Writing: Mainstreaming At-Risk College Students
 
        The Conference on Basic Writing invites submissions of chapters for
The Politics of Basic Writing: Mainstreaming At-Risk College Students.
 While the movement to mainstream basic writing students has been well
received by many compositionists and rhetoricians, the trend to
include underprepared students in first-semester writing courses  is
complicated by local and regional academic and political contexts and
thus merits more careful study before mainstreaming can be
unequivocally recommended.  While noteworthy contributions have
already been made by such scholars as Peter Dow Adams, Peter Elbow,
Edward White, David Bartholomae,  Mary Soliday, Barbara Gleason, and
many others, in this book we invite potential contributors to consider
these and other issues surrounding mainstreaming:
 
Historical contexts and precedents for tracking and/or mainstreaming
underprepared students at the postsecondary level.  That is, what
exactly is the history of the mainstreaming movement?  What historical
precedents can we look to in understanding the emergence of the
mainstreaming movement?  Both Peter Dow Adams, in his address to the
1992 Conference on Basic Writing, and Ira Shor, in his presentation at
CBW's 1996 4Cs workshop, traced basic writing programs back to the
purposeful stratification of immigrant children's education.  The
insights offered in those sessions bear further development and
elaboration, and we welcome submissions on these topics.
 
Considerations for the programmatic, institutional, and political
implications of mainstreaming.  What programs are now undergoing
radical revision as a result of the mainstreaming movement?  How are
those programs configured and in what ways are students being assessed
to determine the success of their preparation for college-level
writing?  What local and statewide political contexts and dynamics are
at work at this time in state legislatures and university-wide
decision-making committees that precipitate the need to mainstream
at-risk students?
 
Context-specific considerations for mainstreaming.  What parameters
work best in defining what we can expect to be successful
mainstreaming for at-risk students in particular institutions,
including open-admissions community colleges, four-year colleges, and
universities? In what situations would mainstreaming work against the
needs of our underprepared students?
 
The politics of basic writing and mainstreaming as overall issues.
 What are the criticisms of current basic writing programs that apply
in specific ways to various programs?  We have all read  the debates
surrounding the relative successes and failures of basic writing
programs.  In this book, we hope to bring together the many
considerations surrounding the mainstreaming of underprepared students
and to appreciate the many aspects that we as compositionists and
writing program administrators need to scrutinize in examining our own
basic writing programs.
 
Chapter submissions will be peer reviewed by experts in the field of
Basic Writing.  Deadline for 500-word proposals is April 20, 1997.
 Deadline for chapter manuscripts will be August 1, 1997.   Please
direct all correspondence to:
        Gerri McNenny
         Department of English
        University of Houston-Downtown
        One Main Street
        Houston, TX 77002
        E-mail:  Gerri@dt3.dt.uh.edu.
        Fax: 713-226-5205
=========================================================================
Date:         Thu, 6 Feb 1997 15:33:06 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joyce Simutis <jasimuti@UIUC.EDU>
Subject:      CCCC Computer Connection:  Call for Presenters
X-To:         Intellectual Property Caucus <CCCC-IP@tc.umn.edu>,
              Alliance for Computers and Writing <acw-l@ttacs6.ttu.edu>,
              RhetNet list <rhetnet-l@lists.missouri.edu>,
              Conference on Basic Writing <cbw-l@vm1.spcs.umn.edu>,
              Writing Centers list <wcenter@ttacs6.ttu.edu>,
              Canadian Association Study of Language & Literature
              <casll@unb.ca>,
              CCCC Announcement List <cccc-announce@zaphod.lc.missouri.edu>,
              teach@kairos.daedalus.com,
              cwsallstudents@waytoofast.english.uiuc.edu
 
The CCCC Computer Connection invites you to present an informal session
relating to computer use.  Sessions will be held on Thursday (March 13) and
Friday (March 14) and may include any of the following:
 
*  composition software, either currently in use or under development,
*  Internet or WWW courses or classroom activities,
*  uses of computers in the classroom or for research.
 
We will provide both IBM and Macintosh platforms for your use.
 
In addition, the Computer Connection will include software for testing by
conference participants.
 
To schedule your presentation or demonstration, please contact Joyce
Simutis <jasimuti@uiuc.edu> by March 1, 1997.
 
Joyce Simutis
University of Illinois at Urbana-Champaign
Department of English
608 South Wright Street
Urbana, IL 61801
jasimuti@uiuc.edu
(217) 359-3509
=========================================================================
Date:         Thu, 6 Feb 1997 16:55:12 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Jeanne Gunner <JGunner@MAILER.SCU.EDU>
Subject:      Query on Basic Writing -Reply
 
Jack and others on this strand:
 
The Conference on Basic Writing is sponsoring a pre-convention
workshop at this year's CCCC entitled "Race, Class, and Culture in the
BW Classroom."  Among the presenters are Mary Soliday and Barbara
Gleason, who will be talking about their three-year FIPSE-sponsored
mainstreaming project at CUNY (their workshop session title is
"Mainstreaming: Design, Politics, and Results").  Ira Shor will also speak
on mainstreaming in relation to cultural democracy.  If you're interested in
this issue and the current state of BW overall, the workshop should be
very useful.  Gary Tate and some of his colleagues will be talking about
class issues in the classroom; Jackie Jones Royster and Rebecca Taylor
will be talking about teacher identity in the BW classroom; Victor
Villanueva will do a session on culture and contrastive rhetoric; and Jane
Maher will speak about her new biography of Mina Shaughnessy,
focusing on Shaughnessy's race- and class-related writings.
 
I or Gerri McNenny, the workshop co-chairs, can give you further
information, if you're interested.  It's an all-day Wednesday session.  I
think wpa-level participation would be extremely valuable; many of the
struggles of BW exist at the program level, a site where many BW
instructors are quite powerless.  Chuck Schuster spoke at the CBW
workshop last year and helped open up the discussion of the wpa's
responsibilities in relation to BW.  It would be great to have that
conversation continue.
 
Jeanne Gunner
Santa Clara University
=========================================================================
Date:         Fri, 7 Feb 1997 12:18:11 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Pat Belanoff <Padaulton@AOL.COM>
Subject:      Re: portfolio assessment
 
This is a bit self-serving, I realize, but in Marcia's and my "Portfolios:
Process and Product" there is an essay on a portfolio system in a business
school which is pretty detailed.
 
Pat Belanoff
=========================================================================
Date:         Fri, 7 Feb 1997 15:49:04 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         john e peterson <joepeter@HAMLET.UCS.INDIANA.EDU>
Subject:      ECWCA Proposal Deadline
 
Margaret Marshall, chair of the 1997 conference of the East Central Writing
Centers Association, has asked me to announce the new deadline for the
submission of proposals for presentations at the conference.  The deadline
had recently been extended because of technical problems; it has now been
set for next FRIDAY, FEBRUARY 14.
 
The conference will be held April 18 and 19 at the University of
Pittsburgh.  Proposals are to be submitted to Professor Marshall.  If you
have questions about the conference or about proposals, please get in touch
with her, either by phone at (412) 624-4285 or by e-mail to
"marshall+@pitt.edu".  Information about the conference is also available
on the Web at
 
  http://www.indiana.edu/~wts/ecwca/
 
John Peterson (joepeter@indiana.edu)
Campuswide Writing Program
Indiana University
=========================================================================
Date:         Sat, 8 Feb 1997 11:25:34 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kathryn Roosa <KathrynVG@AOL.COM>
Subject:      Re: WPA Conference
 
In a message dated 97-01-29 19:14:06 EST, you write:
 
<< And if you didn't
 receive the workshop/conference announcement, let me know and I'll see
 that you get one. >>
 
I didn't get one, or I missed it.  Please let me know about it.
 
Kathryn Roosa
=========================================================================
Date:         Wed, 1 Jan 1997 07:39:29 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Brandan Hadlock <bch@COUGAR.NETUTAH.NET>
Subject:      Unique Writing Handbook
 
We are offering a unique writing handbook especially for university students.
 
An honors advanced writing class at Brigham Young University is producing a
comprehensive writing handbook.  Its uniqueness is two-fold.  One, it is
written and published entirely by undergraduates.  Two, it is written by the
people who best understand the difficulties of college writing.
 
This handbook will aid you in teaching by providing an understandable
resource catered to the needs of your students.  Designed as a tutorial, it
includes articles ranging from voice and style to the actual writing
process.  The handbook also contains a detailed grammar section and a
sampling of different essays.
 
Please let us know if you are interested in using this book and we will send
you more information.  You may contact Brandan Hadlock, Marketing
Representative, at <bch@cougar.netutah.net>.
=========================================================================
Date:         Sun, 9 Feb 1997 11:37:43 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Eric Crump <wleric@SHOWME.MISSOURI.EDU>
Subject:      Fwd: **Next C-FEST Meeting** (fwd)
 
To: Multiple recipients of <cccc-announce@zaphod.lc.missouri.edu>
Subject: Fwd: **Next C-FEST Meeting** (fwd)
 
---------- Forwarded message ----------
Date: Sun, 9 Feb 1997 11:35:18 -0000
From: Cynthia Haynes <cynthiah@UTDALLAS.EDU>
 
**************************************************************************
                                 INVITATION
                          1997 C-FEST MEETING SERIES
                               at LINGUA MOO
                                    ***
                               "Distance Education: Delivery/Service/Market"
 
      >>Be part of a CCCC C-FEST Event and contribute to the hypertext<<
 
                     In the C-FEST Forum at LINGUA MOO
                   [telnet to: lingua.utdallas.edu 8888]
                                 [WWW: http://lingua.utdallas.edu:7000]
 
                  Tuesday, February 11th, 8pm CST (9pm EST)
         Facilitators: Tim Morris, Cynthia Haynes, Jan Rune Holmevik
 
***************************************************************************
*
C-FEST was organized last year prior to the 1996 CCCC in Milwaukee to
discuss issues related to conference presentation formats, rhetorical
delivery, and how technology is changing the way our conferences are
organized, and delivered (among other key topics). Tuesday's meeting
will focus on Distance Education as 'delivery' of research, teaching,
and contributions to our fields....on DE as 'service' to our respective
institutions and departments...and on DE as the hot new market that
has budget-weary administrators scrambling for a share of the pie.
Bring your questions, your local experiences, your advice, your
strategies.
And...bring others interested in distance education from your campus.
What a novel idea...an online distance education meeting! (see below
for instructions for logging on that you will want to forward to your
attending guests)
 
Our meetings are informal and productive. In the C-FEST Forum at Lingua
MOO participants may post ideas and suggestions to the C-FEST ideas
board, obtain instructions for subscribing to the C-FEST email
discussion list, and for how to contribute to the hypertext created and
maintained by Matthew Levy for the special CCCC ADH event.  We invite
everyone to join in these discussion this spring as we approach the
conference, and as we host post-conference meetings to continue the
discussions generated while in Phoenix.  Those who are unable to attend
CCCC are especially invited to attend these online sessions to add their
voices to these important discussions. As always, these meetings are
recorded and the transcripts available on the Lingua MOO Archive and
Resource page, or by email (see instructions in the C-FEST Forum at
Lingua).
 
If you need help telnetting to Lingua or help with MOO basic commands,
you can go to our website and view the Lingua MOO Beginner's Guide to
MOOing:
URL address: http://lingua.utdallas.edu:7000
 
or, email Cynthia Haynes at cynthiah@utdallas.edu or Jan Rune Holmevik at
jan.holmevik@hedb.uib.no
 
FINAL Pre-CCCC C-FEST meetings:
 
February 17th   Monday          7pm CST-8pm EST
        **Topic: "ADH/ACW/CCCC Online & the Professional Recognition Game"
        Facilitators: Eric Crump and Joel English
 
February 27th   Thursday        7pm CST-8pm EST
        **Topic: Final preparations for C-FEST's ADH event at CCCC
        Facilitators: Matthew Levy, Geoffrey Sirc
 
=======================================
If you wish to be removed from cccc-announce,
send email to macjordomo@zaphod.lc.missouri.edu
with the msg: unsubscribe cccc-announce. If you
run into trouble, write to Eric Crump at
wleric@showme.missouri.edu
=======================================
=========================================================================
Date:         Sun, 9 Feb 1997 23:21:10 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Dona J. Hickey" <dhickey@RICHMOND.EDU>
Subject:      Re: CCCC Computer Connection:  Call for Presenters
X-cc:         dreiss@norfolk.infi.net
 
Hi, Joyce!
 
Donna Reiss and I would be happy to do an informal session.  She and I have
been doing scads of workshops on literature and technology with all sorts of
platforms and technology.  We're doing an all-day workshop at 4C's with Art
Young and several others.  I don't know what else Donna's doing at the C's
off hand, but I'm on for another workshop and a panel.  So I can get back to
you about dates, but wanted to send this off now.  Just returned from The
WAC conference in Charleston today.
 
Hope you're well.  Can you find time for a visit in Phoenix?  This C's, I
won't have to divide my attention between family and friends--would love to
catch up.
 
Dona
 
 
At 03:33 PM 2/6/97 -0600, you wrote:
>The CCCC Computer Connection invites you to present an informal session
>relating to computer use.  Sessions will be held on Thursday (March 13) and
>Friday (March 14) and may include any of the following:
>
>*  composition software, either currently in use or under development,
>*  Internet or WWW courses or classroom activities,
>*  uses of computers in the classroom or for research.
>
>We will provide both IBM and Macintosh platforms for your use.
>
>In addition, the Computer Connection will include software for testing by
>conference participants.
>
>To schedule your presentation or demonstration, please contact Joyce
>Simutis <jasimuti@uiuc.edu> by March 1, 1997.
>
>Joyce Simutis
>University of Illinois at Urbana-Champaign
>Department of English
>608 South Wright Street
>Urbana, IL 61801
>jasimuti@uiuc.edu
>(217) 359-3509
>
=========================================================================
Date:         Sun, 9 Feb 1997 23:43:22 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Steve Jamar <sjamar@LAW.HOWARD.EDU>
Subject:      tenure humor
 
From MIT course evaluations:
*********
"He is one of the best teachers I have had.  Well-organized, presents
great lectures, and creates interest in the subject.  I hope my comments
don't hurt his chances of getting tenure."   *************
 
Cheers,
Steve Jamar
 
 
"Substitute 'damn' every time you're inclined to write  'very' ~~  your
editor will delete it and the writing will be just as it should be."  --
Mark Twain
 
Steven D. Jamar
Professor of Law & Dir. Legal Research & Writing Program
Howard University School of Law
2900 Van Ness Street NW
Washington, D.C. 20008
voice:  202-806-8017       fax:  202-806-8428     email:
sjamar@law.howard.edu
=========================================================================
Date:         Mon, 10 Feb 1997 10:29:15 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Jean Gallagher(HU329FAC)" <jgalla@PHOTON.POLY.EDU>
Subject:      Re: Junior Year Writing Proficiency Tests
In-Reply-To:  <2.2.32.19970129185117.00ac06bc@umr.edu>
 
Hello,
 
I'm fairly new to this list and to supervising the writing program in our
small private engineering school.  I have benefitted so much from the
list's discussion of assessment issues, and I just wanted to add this
question:  My dean and provost are interested in establishing a
junior-year writing proficiency exam, which students would need to pass
in order to graduate.  Do any members of the list have experience with
constructing/evaluating such an exam?  Any other thoughts you might have
on such an assessment instrument?  Many thanks for your thoughts on this.
 
Jean Gallagher
jgalla@photon.poly.edu
Dept. of Humanities and Social Sciences
Polytechnic University
Brooklyn, NY  11201
=========================================================================
Date:         Mon, 10 Feb 1997 10:09:14 +0000
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         lisa johnson-shull <ljohnson@MAIL.WSU.EDU>
Subject:      Re: Rich Haswell's depiction of WSU's Writing Center
 
In response to Rich's statement that the WSU Writing Center is run by happy
committed people, I wonder if maybe we are just happy people who should be
committed.
 
Hi Rich!
 
From,
The Gypsy Queen
=========================================================================
Date:         Mon, 10 Feb 1997 10:03:46 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@WSU.EDU>
Subject:      Re: Junior Year Writing Proficiency Tests
 
Jean,
Washington State runs a junior-level portfolio assessment, if you're
interested, that is also a graduation requirement.  Here's a brief
description:
 
The University Writing
Portfolio
 
The University Writing Portfolio acts as a diagnostic aid to assure that
all students have enough support to respond successfully to the writing
experiences presented in the major, especially in the writing-intensive [M]
courses.  Students who need more support enroll in Gen.Ed. 302, a tutorial
that runs concurrently with their first [M] course.  Gen.Ed. 302 helps
students build confidence and competency as they work through the writing
assignments they will encounter in the [M] course.
 
The Portfolio is also designed to recognize the top 10% of WSU students,
who will receive the designation "Pass with Distinction" on their
transcripts as a statement of the importance of writing itself and as an
incentive for students to excel in this area.
 
After completing English 101 and before completing 60 credit hours,
students must present a WSU Writing Portfolio.  The Portfolio includes:
 
*       three papers from courses taken at WSU
*       two timed writings, which students write in an examination-like
setting.
 
During the semester in which a student completes the 60th credit, she or he
should go to the Bookstore and purchase the portfolio kit, which contains
all the materials and instructions students need in order to complete the
portfolio.
 
The portfolio is designed as a diagnostic tool.  It allows WSU to provide
the support some writers need as they move into their [M] courses. However,
the portfolio is also a graduation requirement; students may not graduate
unless they have received at least a "Pass" on the University Writing
Portfolio.  Students who put off this requirement often find that it
becomes a hurdle that they must clear in order to graduate, instead of a
diagnostic that provides support as they complete the writing-intensive [M]
courses.
 
 
>Hello,
>
>I'm fairly new to this list and to supervising the writing program in our
>small private engineering school.  I have benefitted so much from the
>list's discussion of assessment issues, and I just wanted to add this
>question:  My dean and provost are interested in establishing a
>junior-year writing proficiency exam, which students would need to pass
>in order to graduate.  Do any members of the list have experience with
>constructing/evaluating such an exam?  Any other thoughts you might have
>on such an assessment instrument?  Many thanks for your thoughts on this.
>
>Jean Gallagher
 
If you'd like to see more, just contact me off-list, so we don't clutter up
everyone's mail.
Bill
 
Bill Condon, Director                   English Department, Avery 202
WSU Writing Programs               Washington State University
Phone: (509) 335-2268           Pullman, WA 99164-5046
FAX:  (509) 335-2582              e-mail:  bcondon@wsu.edu
=========================================================================
Date:         Mon, 10 Feb 1997 12:04:26 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Duane Roen <Duane.Roen@ASU.EDU>
Subject:      address
 
Does anyone have an e-mail address for John Ackerman?
 
Duane Roen, Director of Composition
Department of English                   (602) 965-3853 (office)
Arizona State University                (602) 491-6813 (home)
Tempe, AZ  85287-0302                   Duane.Roen@asu.edu
=========================================================================
Date:         Mon, 10 Feb 1997 12:47:02 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Geoff Chase <Geoffrey.Chase@NAU.EDU>
Subject:      Re: address
 
Duane,
 
Here is John's address: JOHN.ACKERMAN@m.cc.utah.edu
 
Geoff
 
 
>Duane Roen, Director of Composition
>Department of English                   (602) 965-3853 (office)
>Arizona State University                (602) 491-6813 (home)
>Tempe, AZ  85287-0302                   Duane.Roen@asu.edu
=========================================================================
Date:         Mon, 10 Feb 1997 12:06:34 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Junior Year Writing Proficiency Tests
In-Reply-To:  <Pine.SUN.3.91.970130163535.29989D-100000@photon.poly.edu> from
              "Jean Gallagher" at Feb 10, 97 10:29:15 am
 
Jean, one place to start is Edward M. White, "Assessing Writing
Proficiency," Chapter 8 of Teaching and Assessing Writing, San Francisco:
Jossey-Bass, 1994.  See particularly pp. 155-170, which deal with the
specific problem you have.  --Ed White
 
> > Hello, >
> I'm fairly new to this list and to supervising the writing program in our
> small private engineering school.  I have benefitted so much from the
> list's discussion of assessment issues, and I just wanted to add this
> question:  My dean and provost are interested in establishing a
> junior-year writing proficiency exam, which students would need to pass
> in order to graduate.  Do any members of the list have experience with
> constructing/evaluating such an exam?  Any other thoughts you might have
> on such an assessment instrument?  Many thanks for your thoughts on this.
>
> Jean Gallagher
> jgalla@photon.poly.edu
> Dept. of Humanities and Social Sciences
> Polytechnic University
> Brooklyn, NY  11201
>
=========================================================================
Date:         Tue, 11 Feb 1997 13:38:45 +0100
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Clayann Gilliam Panetta <cpanetta@PARADISE.MERCY.EDU>
Organization: Mercyhurst College
Subject:      basic writing
 
My institution is creating a basic writing program for the first time,
so we're starting from scratch.  For those of you who teach basic
writing, which texts do you suggest?  Also, how are your students
PLACED in basic writing?
=========================================================================
Date:         Tue, 11 Feb 1997 11:09:21 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@WSU.EDU>
Subject:      Re: basic writing
 
Clayann,
I'd suggest that before you choose a text, you take another look at the
discussion about basic writing that took place a couple of weeks ago on
this list.  If you're starting from scratch, you have a terrific
opportunity to take advantage of several recent models that go beyond
traditional notions of remediation--and that work.  As far as I know, only
one of these systems is described in print--the University of South
Carolina's Writing Studio program.  That article is in the February 1996
CCC.  Similar programs are under way at other places, including WSU. You
might contact Lisa Johnson-Shull (johnson@wsu.edu) for a description of
what we do.
 
>My institution is creating a basic writing program for the first time,
>so we're starting from scratch.  For those of you who teach basic
>writing, which texts do you suggest?  Also, how are your students
>PLACED in basic writing?
 
We use at two-hour Writing Placement Exam.  Two samples, one
analytical/argumentative and one reflective, scored holistically by readers
who have taught the courses into which students are being placed.  We use
an innovative two-tiered reading system which has been described in the
December CCC in an article by Brian Huot and by its inventors, Rich Haswell
and Susan Wyche, in:
 
Haswell, R. & Wyche-Smith, S. (1994).  Adventuring into writing assessment.
College Composition and Communication, 45 (May):220-236.
 
Good luck!
Bill
 
Bill Condon, Director                   English Department, Avery 202
WSU Writing Programs               Washington State University
Phone: (509) 335-2268           Pullman, WA 99164-5046
FAX:  (509) 335-2582              e-mail:  bcondon@wsu.edu
=========================================================================
Date:         Tue, 11 Feb 1997 12:40:46 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Gregory R. Glau" <gglau@ASU.EDU>
Subject:      Re: basic writing
In-Reply-To:  <33006855.EDD@paradise.mercy.edu>
 
Clayann,
 
I'll be glad to send you information about our "Stretch Program,"
which gives those we see as BWs more time to work on their writing
(or see the current issue of _WPA: Writing Program Administration_).
 
Snd Bill is right--there's been a good recent discussion on this list.
 
Best,
 
 
Greg
 
/--------------------------------------------------------\
|  Greg Glau                                             |
|  Coordinator of Basic Writing Programs in Composition  |
|  Department of English       Arizona State University  |
|  Tempe, AZ 85287-0302          office: (602) 965-3898  |
|  gglau@asu.edu                 FAX:    (602) 965-3451  |
\--------------------------------------------------------/
 
On Tue, 11 Feb 1997, Clayann Gilliam Panetta wrote:
 
> My institution is creating a basic writing program for the first time,
> so we're starting from scratch.  For those of you who teach basic
> writing, which texts do you suggest?  Also, how are your students
> PLACED in basic writing?
>
=========================================================================
Date:         Tue, 11 Feb 1997 15:33:38 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet Pryor_Montgomery College at Germantown <cpryor@DGS.DGSYS.COM>
Subject:      Re: basic writing
X-To:         Clayann Gilliam Panetta <cpanetta@PARADISE.MERCY.EDU>
In-Reply-To:  <33006855.EDD@paradise.mercy.edu>
 
> On Tue, 11 Feb 1997, Clayann Gilliam Panetta wrote:
>
> My institution is creating a basic writing program for the first time,
> so we're starting from scratch.  For those of you who teach basic
> writing, which texts do you suggest?  Also, how are your students
> PLACED in basic writing?
------------------------------------------------------------------------
Clayann,
        We've just devised a new college-wide syllabus for our Basic
English/writing sequence [English 001 & 002] with recommended texts
included.  Since it is not digitized, I will have to send the hard-copy to
anyone who wants copies, which means I will need an address and zip code.
Postage is on the house.
        BTW, we use Accuplacer to determine who goes into Basic
English/writing, who goes into developmental freshman composition, and who
goes into regular freshman composition.
  ____________________________________________________________________
  Chet Pryor - Professor & Testing Coordinator - Department of English
  Montgomery College - Germantown Campus - Montgomery County, Maryland
=========================================================================
Date:         Tue, 11 Feb 1997 14:57:06 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         RANDALL ROORDA <roorda@CCTR.UMKC.EDU>
Subject:      Re: basic writing
 
For a BW text, check out _Texts and Contexts_, by William S. Robinson and
Stephanie Tucker, the issue of a longstanding, well-tested, successful
program at San Francisco State.  Wadsworth is the publisher.
 
--------------------------------------------------------------------------
      Randall Roorda                       Director of Composition
   ROORDA@CCTR.UMKC.EDU               University of Missouri, Kansas City
--------------------------------------------------------------------------
=========================================================================
Date:         Tue, 11 Feb 1997 16:08:45 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "J.L. McClure" <jmcclure@SOLI.INAV.NET>
Subject:      Help - Comp Quals
 
I need some quick help.  I've tried to contact Doug Hesse and get back logs
(I keep getting a rejection message about exceeding my daily quota?), so I'm
appealing to the list at large.  Early last fall (as I recall) Doug posted
to the list the statement of qualifications for instructors of composition
at Illinois State.  I thought I'd saved that, but can't find it now that I
need it.  If anyone still has it, I'd appreciate their e-mailing to me ASAP
(my address, not the list, of course).  Thanks.
 
J.L. McClure                        (319)398-5411, ext. 5837
English Department                  jmcclure@soli.inav.net
Kirkwood Community College          jmcclur@kirkwood.cc.ia.us
6301 Kirkwood Blvd. SW
Cedar Rapids IA  52406
=========================================================================
Date:         Tue, 11 Feb 1997 19:58:37 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Jami L Carlacio <carlacio@CSD.UWM.EDU>
Subject:      Re: basic writing
In-Reply-To:  <009AFBB4.4FEF0DFE.16@CCTR.UMKC.EDU>
 
On Tue, 11 Feb 1997, RANDALL ROORDA wrote:
 
> For a BW text, check out _Texts and Contexts_, by William S. Robinson and
> Stephanie Tucker, the issue of a longstanding, well-tested, successful
> program at San Francisco State.  Wadsworth is the publisher.
 
 
For the record, I want to say that I have used this text in the past for
my basic writing courses in several Calif. community colleges.  The
reason Randal is recommending this text (perhaps) is that Tucker and
Robinson have created a way for basic writers (BW) to think critically
and more complexly in a series of stages which include well thought out
readings coordinated with sentence combining activities that start at the
basic level of prepositions and work up to sophiticated sentences with
relative clauses.  The book really functions well to teach students to
think and learn sequentially, and there is an excellent part on inductive
reasoning that I still use today, both in my BW and freshman comp
classes.  Tucker was my professor as CSU Sacramento, where she teaches a
Basic Writing pedagogy course, and she really knows her stuff.  Her
philosophy (I don't know Robinson) is that teaching critical thinking to
BW is essential, and this book is an illustration of that.
 
There are certainly a number of "good" texts out there, but this one has
particular merit because of its unique combination of readings and
rhetoric and grammar (sentence combining not the old fashioned stuff)
that challenges students on a level that doesn't condescend simply
because they are *BW*.  Hope this helps,
 
Jami Carlacio
UW-Milwaukee
 
 
 
 
 
 
 
 
>
> --------------------------------------------------------------------------
>       Randall Roorda                       Director of Composition
>    ROORDA@CCTR.UMKC.EDU               University of Missouri, Kansas City
> --------------------------------------------------------------------------
>
=========================================================================
Date:         Tue, 11 Feb 1997 21:44:37 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Shelley D Circle <scircle@CSD.UWM.EDU>
Subject:      Re: basic writing
In-Reply-To:  <33006855.EDD@paradise.mercy.edu>
 
I would recommend "Texts and Contexts" as well, particularly if your
writing program emphasizes academic or argumentative writing.  Also,
as Jami pointed out, the assignments are sequenced in terms of greater
degrees of difficulty, so there is actually the possibility that
instructors could use this text for two semesters, depending on how
fast they progress through each section.
 
The students I taught were writing so well by the time we reached
chapter 5, "Arguing," that I encouraged the entire class to take
Freshman Comp. over the summer; half of my basic writing class took
this suggestion and all of them passed this 8 week course without
any trouble.  I can't say enough about the strengths of this text
and how it succeeds in getting students to reach the high mark it
sets for them.
 
Shelley Circle
UW-Milwaukee
=========================================================================
Date:         Wed, 12 Feb 1997 08:15:48 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Carmela McIntire <MCINTIRE@SERVAX.FIU.EDU>
Subject:      Re: basic writing
 
Sorry--this isn't actually about basic writing. I am comparatively
new to this list.  Although I teach composition, I'm not directly
involved in writing program administration--in our large department of
English, most of the full-time faculty teach composition at various
levels, but we also have a very large number of adjunct faculty. Florida
International University, Miami, is part of the state university system
and has grown trememdously over the past fifteen years or so. My query to
list members focuses on our writing center, which is the same size it
was fifteen years ago, while the student population has not only increased
but also includes many more underprepared students.  We draw our students
mostly from South Florida--mostly from Dade County--and students
coming from the large, overburdened public school system need considerable
help with reading and writing for a variety of reasons. Sometimes our
students have difficulty because they are not native speakers of English;
often their prior education simply hasn't included enough guided practice.
 
I am part of a university committee that is making recommendations to improve
support services for underprepared students.  We know we need a dramatic
overhaul of our learning center, which includes the writing center.  I am
looking for models--so we don't recommend simply that the center be made
a larger version of what it is now. (Currently, the center has student tutors
trained by a center administrator, and some computer software for students
to use independently. Long waits are the norm; students often simply give
up, whether they've sought to sign up for long-range help or gone over on a
walk-in basis.)  We're at 30,000 students on two campuses; we have tiny
learning centers on each campus.
 
any recommendations for resources, sources, models, would be most welcome.
If you'd like to direct your reply to me rather than the entire list, I am
 
Carmela McIntire
Dept. of English
Florida International University
Miami, FL  33199
305-348-2048
mcintire@servax.fiu.edu
=========================================================================
Date:         Wed, 12 Feb 1997 09:28:41 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Libby Miles <emc@OMNI.CC.PURDUE.EDU>
Subject:      expanding the learning center
In-Reply-To:  <970212081548.2022f096@servax.fiu.edu>
 
On Wed, 12 Feb 1997, Carmela McIntire wrote:
 
>
> any recommendations for resources, sources, models, would be most welcome.
> If you'd like to direct your reply to me rather than the entire list, I am
>
> Carmela McIntire
 
Actually, I'd be interested in hearing whatever advice you receive, as I
am now in the process of expanding our ESL-related services in our
Writing Lab (petitioning for more space, creating more appropriate
spaces, developing better materials, etc.).
 
You might also want to check out the W-Center discussion list -- it is
quite active (sorry, I don't have the address handy).
 
Libby Miles
Rhetoric & Composition Program
Purdue University
emc@omni.cc.purdue.edu
=========================================================================
Date:         Wed, 12 Feb 1997 10:00:02 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joan Mullin <jmullin@UOFT02.UTOLEDO.EDU>
Subject:      Re: expanding the learning center
 
The Wcenter discussion list IS a resource for this: wcenter@ttacs6.ttu.edu
and if you go to Purdue's OWL (On-line Writing Lab),
http://owl.english.purdue.edu/
you will get links to other valuable resources including the Writing Center
Web site and discussion archives.
 
At 09:28 AM 2/12/97 -0500, you wrote:
>On Wed, 12 Feb 1997, Carmela McIntire wrote:
>
>>
>> any recommendations for resources, sources, models, would be most welcome.
>> If you'd like to direct your reply to me rather than the entire list, I am
>>
>> Carmela McIntire
>
>Actually, I'd be interested in hearing whatever advice you receive, as I
>am now in the process of expanding our ESL-related services in our
>Writing Lab (petitioning for more space, creating more appropriate
>spaces, developing better materials, etc.).
>
>You might also want to check out the W-Center discussion list -- it is
>quite active (sorry, I don't have the address handy).
>
>Libby Miles
>Rhetoric & Composition Program
>Purdue University
>emc@omni.cc.purdue.edu
>
 
joan
 
Dr. Joan Mullin
Writing Center
University of Toledo
Toledo, Ohio 43606-3390
419-530-4913
419-530-4752 (fax)
jmullin@uoft02.utoledo.edu
=========================================================================
Date:         Wed, 12 Feb 1997 08:15:37 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      learning center
 
I'd like to listen in on the discussion of writing/learning centers. Our
problem is sort of the opposite of FIU's. We've got a small campus being
developed in a partnership between ASU and Chandler-Gilbert Community College.
We are in our second semester of operation and have about 1600 students
between us. Some are "pure" community college students; some are "pure" ASU
students; and some are "our" students--jointly admitted to ASU and CGCC as
part of our "New Partnership in Baccalaureate Education." These students are
all over the park in terms of preparation, and there is a significant
population of international students as well. We want to try to build one
learning center to serve all of these students--regardless of academic
affiliation. I am interested in a couple of things: 1) consortium arrnagements
2) services provided in such places 3) and use of technology--computer, fax,
phone, video, whatever (distance strategies allow both of us to draw on
resources at our "main" campuses). I'll take this over to W-Center eventually,
but I'd like to have the WPAs' take on it first. Thanks.
 
-- David E. Schwalm
___Vice Provost for Academic Programs and Services, ASU East
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Wed, 12 Feb 1997 10:51:24 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Doug Hesse <ddhesse@RS6000.CMP.ILSTU.EDU>
Subject:      Re: Help - Comp Quals
 
>I need some quick help.  I've tried to contact Doug Hesse and get back logs
 
Folks,
I got J.L.'s message via the list and have sent him the file he needs.  His
being backlogged from our/my computer is metaphoric of all sorts of things,
I'm afraid.
Doug
 
Doug Hesse
Director of Writing Programs
Professor of English
Editor, WPA:  Writing Program Administration
Illinois State University, Normal IL 61790-4240
ddhesse@ilstu.edu  (voice:  309-438-7596)
=========================================================================
Date:         Wed, 12 Feb 1997 10:15:22 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Thomas Miller <tmiller@CCIT.ARIZONA.EDU>
Subject:      Re: What is the writing center listserve address?
In-Reply-To:  <WPA-L%97021208155909@ASUVM.INRE.ASU.EDU>
 
What is the writing center listserve address?
 
Thomas Miller
U of AZ
=========================================================================
Date:         Wed, 12 Feb 1997 10:20:24 +0000
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         lisa johnson-shull <ljohnson@MAIL.WSU.EDU>
Subject:      Re: W-center listserve address
 
I am interested in the W-Center discussion but failed in my last attempt to
subscribe to the list.  The address I was given zoomed off into the void
and that was the last of it.  At the risk of getting sevral responses (that
is ok w/ me) could someone(s) send me that listserve address?
 
Thanks,
Lisa Johnson-Shull
ljohnson@mail.wsu.edu
=========================================================================
Date:         Wed, 12 Feb 1997 11:25:05 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Beth Rapp Young <youngbr@EMAIL.UAH.EDU>
Subject:      Re: What is the writing center listserve address?
In-Reply-To:  <Pine.PMDF.3.91.970212101436.555766323H-100000@CCIT.ARIZONA.EDU>
 
On Wed, 12 Feb 1997, Thomas Miller wrote:
 
> What is the writing center listserve address?
 
Send a subscribe message:
 
   subscribe wcenter firstname lastname
 
to:
 
   listproc@listserv.ttu.edu
 
 
Beth Young
 
 
Dr. Beth Rapp Young
U of Alabama in Huntsville
YoungBR@email.uah.edu
=========================================================================
Date:         Wed, 12 Feb 1997 11:30:04 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Eric Crump <wleric@SHOWME.MISSOURI.EDU>
Subject:      Re: What is the writing center listserve address?
In-Reply-To:  <Pine.PMDF.3.91.970212101436.555766323H-100000@CCIT.ARIZONA.EDU>
 
wcenter@ttacs6.ttu.edu
 
is the address at which to aim posts to the list. To subscribe, send email
to listproc@listserv.ttu.edu with the msg, subscribe wcenter firstname
lastname
 
--Eric Crump
=========================================================================
Date:         Wed, 12 Feb 1997 10:34:33 +0000
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         lisa johnson-shull <ljohnson@MAIL.WSU.EDU>
Subject:      Writing center listserve address
 
Nevermind my previous request for the w-center address. I could have read
the rest of my mail before replying.  I'm always a little late on the
uptake anyway.  Thanks for the wcenter address.
 
Lisa Johnson-Shull
=========================================================================
Date:         Wed, 12 Feb 1997 10:03:13 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan McLeod <mcleod@MAIL.WSU.EDU>
Subject:      Re: tech writing software
In-Reply-To:  <v02130500af27487d2841@[134.121.50.89]>
 
We are in the process of setting up a new "advanced" computer classroom
which will be used primarily (but not exclusively) to teach technical
writing.  For those of you out there involved in tech writing programs,
could you advise us on the best software for the teaching of technical
writing?  I think the best thing to do is respond to me off-list, unless of
course there are many others who would like this information.
 
Many thanks,  Sue McLeod
 
Susan McLeod
Professor and Chair
Department of English
Washington State University
Pullman, WA 99164-5020
(509) 335-2581
fax: (509) 335-2582
=========================================================================
Date:         Wed, 12 Feb 1997 13:26:39 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Karin Evans <karine@ELMHURST.EDU>
Organization: Elmhurst College
Subject:      Re: tech writing software: pls post to list
 
Susan McLeod wrote:
>
> We are in the process of setting up a new "advanced" computer classroom
> which will be used primarily (but not exclusively) to teach technical
> writing.  For those of you out there involved in tech writing programs,
> could you advise us on the best software for the teaching of technical
> writing?  I think the best thing to do is respond to me off-list, unless of
> course there are many others who would like this information.
 
 
I'm interested in this information also.  You may have done this already,
Sue, but you should certainly also post your query to ACW-L.
 
Karin
 
>
> Many thanks,  Sue McLeod
>
> Susan McLeod
> Professor and Chair
> Department of English
> Washington State University
> Pullman, WA 99164-5020
> (509) 335-2581
> fax: (509) 335-2582
 
--
 
Karin Evans
Department of English
Elmhurst College
190 Prospect Ave.
Elmhurst, IL 60126-3296
630-617-3134
karine@elmhurst.edu
=========================================================================
Date:         Wed, 12 Feb 1997 13:22:41 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Barry Maid <bmmaid@UALR.EDU>
Subject:      Re: What is the writing center listserve address?
 
Tom--
 
The address for WCenter is listproc@ttacs6.ttu.edu
 
Just send the usual message:
 
subscribe wcenter <your name>
 
Barry Maid
bmmaid@ualr.edu
=========================================================================
Date:         Thu, 13 Feb 1997 02:44:54 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "P.D. Lesko" <adjunct@SAI.COM>
Subject:      taa, writers needed
 
The adjunct advocate, a national news magazine for and about adjunct,
part-time and full-time temporary college faculty needs writers! We are
looking for people who have an interest in adjunct faculty and higher
education. Our magazine reaches 16,000 readers throughout the United
States, Canada and Europe and is published September-May (5x) yearly.
 
1.      Columnists
 
A.      "eye on academe"
 
        This columnist covers the higher education association beat. The
column focuses on what the education associations are doing on behalf of
their members who are adjunct faculty, as well as what the associations are
doing on behalf of adjunct faculty throughout individual disciplines. This
is a news column, and the columnist needs experience doing hard news
stories, as well as interviews. We want someone who can ask tough
questions, and write crisp copy. Columnist contributes a total of two 900
word columns as scheduled between September 1997-May 1998.
 
B.      "the ivory tower" (new column to debut in September 1997)
 
        This columnist will contribute opinion pieces which address issues
of import to higher education students, faculty and administrators. We want
a writer who can write about a wide variety of higher education issues with
authority, wit and candor. If you're a writer who can engage readers with
sound arguments and thought-provoking ideas, we'd like to hear from you.
Columnist contributes a total of three 900 word columns as scheduled
between September 1997-May 1998.
 
2.      Contributors/Freelancers
 
        We're also looking for a few good writers to contribute pieces
(news and opinion) of interest to adjunct faculty (not the tired diatribes
about adjunct-as-object-of-pathos). Over the past five years, our
contributors have written about jobhunting strategies, grade
inflation,teaching in prisons,  working overseas, student cheating and race
in the classroom. If you have something unique to say about the adjunct
life, as well as higher education, and are a writer who probes beyond the
obvious in your questions, analysis and opinions, we'd love to hear from
you.
 
 
Submitting:
 
Those interested in writing one of the above columns should submit a
resume, letter, clips and SASE. Tell us why you want to write the column,
and what qualifies you to do it. In addition, let us know about any
newspaper and/or magazine writing you've done. Columnists must be willing
to revise their work as necessary and meet regular deadlines.
 
Those interested in working as contributors should submit a resume, letter,
clips and SASE. Tell us why you want to write for and about adjunct faculty
and what qualifies you to do it. In addition, let us know about any
newspaper and/or magazine writing you've done. Contributors should have an
interest in working on a variety of assignments (news and opinion) and must
be willing to revise their work as necessary. Contributors are expected to
meet regular deadlines.
 
Send materials by March 1, 1997 to taa, writers, P.O. Box 130117, Ann
Arbor, MI  48113-0117.
 
Check the adjunct advocate out on the Web!
http://www.sai.com/adjunct/advocate.html
=========================================================================
Date:         Wed, 12 Feb 1997 13:55:44 +0000
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Richard Haswell <rhaswell@FALCON.TAMUCC.EDU>
Organization: Texas A&M University--Corpus Christi
Subject:      Re: Call for submissions
 
Editors invite submission for an anthology called NEGOTIATING THE MARGINS:
COMPOSITION/2000.  This book will explore sociological, pedagogical, and linguistic
borders of the writing classroom or the writing center.  Topics include but are not
restricted to issues such as open admissions, bilingualism, multiculturalism, and
composition as a marginalized discipline.  The editors are especially interested in
practitioner experience and in application-directed research.
 
Deadline for proposals (500-word abstract) is June 1, 1997.  For full information,
contact Michelle Hall Kells <kfmhk00@tamuk.edu> or M. Catherine Downs
<c-dwns@tamuk.edu.
=========================================================================
Date:         Wed, 12 Feb 1997 12:01:58 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      "Whole Language"
X-cc:         eng609@yosemite.csusb.edu
In-Reply-To:  <Pine.PMDF.3.91.970212101436.555766323H-100000@CCIT.ARIZONA.EDU>
              from "Thomas Miller" at Feb 12, 97 10:15:22 am
 
Does anyone know the origin of the term "whole language," a unified
approach to reading and writing much talked about in the schools but not,
to my knowledge, in the colleges?  Bob Connors, does this ring any bells
for you? Anybody else?  --Ed White
=========================================================================
Date:         Wed, 12 Feb 1997 15:36:24 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Jean Gallagher(HU329FAC)" <jgalla@PHOTON.POLY.EDU>
Subject:      Re: tech writing software
In-Reply-To:  <l03010d00af27b5bbeff4@[134.121.50.17]>
 
I'd be very interested in seeing suggestions on this.
 
Thanks,
 
Jean Gallagher
Polytechnic University
Dept. of Humanities and Social Sciences
jgalla@photon.poly.edu
 
On Wed, 12 Feb 1997, Susan McLeod wrote:
 
> We are in the process of setting up a new "advanced" computer classroom
> which will be used primarily (but not exclusively) to teach technical
> writing.  For those of you out there involved in tech writing programs,
> could you advise us on the best software for the teaching of technical
> writing?  I think the best thing to do is respond to me off-list, unless of
> course there are many others who would like this information.
>
> Many thanks,  Sue McLeod
>
> Susan McLeod
> Professor and Chair
> Department of English
> Washington State University
> Pullman, WA 99164-5020
> (509) 335-2581
> fax: (509) 335-2582
>
=========================================================================
Date:         Wed, 12 Feb 1997 14:43:31 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Linda Bergmann <bergmann@UMR.EDU>
Subject:      Re: tech writing software
 
I'm interested also.
 
At 03:36 PM 2/12/97 -0500, you wrote:
>I'd be very interested in seeing suggestions on this.
>
>Thanks,
>
>Jean Gallagher
>Polytechnic University
>Dept. of Humanities and Social Sciences
>jgalla@photon.poly.edu
>
>On Wed, 12 Feb 1997, Susan McLeod wrote:
>
>> We are in the process of setting up a new "advanced" computer classroom
>> which will be used primarily (but not exclusively) to teach technical
>> writing.  For those of you out there involved in tech writing programs,
>> could you advise us on the best software for the teaching of technical
>> writing?  I think the best thing to do is respond to me off-list, unless of
>> course there are many others who would like this information.
>>
>> Many thanks,  Sue McLeod
>>
>> Susan McLeod
>> Professor and Chair
>> Department of English
>> Washington State University
>> Pullman, WA 99164-5020
>> (509) 335-2581
>> fax: (509) 335-2582
>>
>
>
 
Linda S. Bergmann
Associate Professor of English and Director of Writing Across the Curriculum
University of Missouri-Rolla
Rolla, MO  65409
 
(573) 341-4685
 
bergmann@umr.edu
=========================================================================
Date:         Wed, 12 Feb 1997 13:53:20 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Theresa Enos <enos@U.ARIZONA.EDU>
Subject:      Re: What is the writing center listserve address?
In-Reply-To:  <Pine.A41.3.95.970212112909.118042F-100000@sp2n09.missouri.edu>
 
When a member of this listserv asks for specific information, may I add my
voice to the others who, pretty consistently, ask that when you answer the
individual that you don't send the info the the whole listserv. It is easy
to reply to the individual only and not to the whole list. Thank you.
 
----------------------
Theresa Enos
Department of English
University of Arizona
Tucson, AZ 85721
520-621-3371
FAX 520-621-7397
enos@U.Arizona.EDU
=========================================================================
Date:         Wed, 12 Feb 1997 14:00:55 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Theresa Enos <enos@U.ARIZONA.EDU>
Subject:      Re: "Whole Language"
In-Reply-To:  <199702122001.MAA05354@wiley.csusb.edu>
 
My sense of the term "whole language" is that it originated with Ken and
Yetta Goodman.
 
----------------------
Theresa Enos
Department of English
University of Arizona
Tucson, AZ 85721
520-621-3371
FAX 520-621-7397
enos@U.Arizona.EDU
=========================================================================
Date:         Wed, 12 Feb 1997 16:14:28 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "CHRISTOPHER J. THAISS" <cthaiss@OSF1.GMU.EDU>
Subject:      Re: "Whole Language"
In-Reply-To:  <199702122001.MAA05354@wiley.csusb.edu>
 
Ed:
 
I'm looking at Constance Weaver's SLATE starter sheet on Whole Language
from NCTE (1995), and while she doesn't attribute the term to any
particular writer, she mentions Ken and Yetta Goodman's pioneering work
with the concept in the mid-70's and a teacher support group, Teachers
Applying Whole Language, founded at that time by Dorothy Watson.
 
Chris Thaiss
 
On Wed, 12
Feb 1997, Edward White wrote:
 
> Does anyone know the origin of the term "whole language," a unified
> approach to reading and writing much talked about in the schools but not,
> to my knowledge, in the colleges?  Bob Connors, does this ring any bells
> for you? Anybody else?  --Ed White
>
 
Chris Thaiss
Director, WAC and English Composition
Mail Stop 3E4
George Mason University
Fairfax, VA 22030
 
(703) 993-1196
 
Home Page: http://mason.gmu.edu/~cthaiss
WAC Program Home Page: http://www.gmu.edu/departments/wac
=========================================================================
Date:         Wed, 12 Feb 1997 15:27:41 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Valerie Balester <v-balester@TAMU.EDU>
Subject:      Re: Help - Comp Quals
 
I have it, if it is the one forwarded by Chet Pryor.  I thought it was so
good I saved it, but only in hard copy.  Do you have a FAX nuber so I can
get it to you?  Or if you want to check the archives, the date is Tue Sept.
3 1996 at 20:4&:11.  I can pinpoint the exact second it was sent for you!
BTW, I really don't know HOW to check the archives, but someone else will.
 
Valerie Balester
Director of Writing Programs
Texas A&M University
College Station, TX 77843-4227
(409) 845-3155
(409) 862-2292 FAX
v-balester@tamu.edu
=========================================================================
Date:         Wed, 12 Feb 1997 11:48:58 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Melody A. Bowdon" <mbowdon@CCIT.ARIZONA.EDU>
Subject:      Tech Writing listserve address request
In-Reply-To:  <3302358F.5D6D@elmhurst.edu>
 
What is the address for the Technical Writing listserve?
Are there several?  Thanks.  Melody Bowdon, U of AZ
=========================================================================
Date:         Wed, 12 Feb 1997 15:38:45 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Marty Patton <writmdp@SHOWME.MISSOURI.EDU>
Subject:      Re: "Whole Language"
 
>Does anyone know the origin of the term "whole language," a unified
>approach to reading and writing much talked about in the schools but not,
>to my knowledge, in the colleges?  Bob Connors, does this ring any bells
>for you? Anybody else?  --Ed White
 
I don't know who coined the term "whole language," but Frank Smith, Yetta
Goodman, and Ken Goodman are central figures in the whole language
movement.
 
Marty Patton
Campus Writing Program
University of Missouri-Columbia
e-mail:  writmdp@showme.missouri.edu
=========================================================================
Date:         Wed, 12 Feb 1997 14:49:10 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Duane Roen <Duane.Roen@ASU.EDU>
Subject:      Re: "Whole Language"
In-Reply-To:  <199702122001.MAA05354@wiley.csusb.edu>
 
Dorothy Strickland has an entry on whole language in "The Encyclopedia of
English Studies and Language Arts."  She traces the history of the
movement back to John Dewey, but notes that the origin of the term itself is
"uncertain."
 
Duane Roen, Director of Composition
Department of English                   (602) 965-3853 (office)
Arizona State University                (602) 491-6813 (home)
Tempe, AZ  85287-0302                   Duane.Roen@asu.edu
 
On Wed, 12 Feb 1997, Edward White wrote:
 
> Does anyone know the origin of the term "whole language," a unified
> approach to reading and writing much talked about in the schools but not,
> to my knowledge, in the colleges?  Bob Connors, does this ring any bells
> for you? Anybody else?  --Ed White
>
=========================================================================
Date:         Wed, 12 Feb 1997 16:02:42 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Valerie Balester <v-balester@TAMU.EDU>
Subject:      Re: "Whole Language"
 
It might be Ken and Yetta Goodman.  They have a little book called What's
Whole About Whole Language (Heinemann, 1986).  I can't find it on my book
shelf now, but I suspect it might provide some clues.  It's a great
question and intrigued me, so I looked around a bit on my bookself and
found a book called WHOLE LANGUAGE: EXPLORATIONS & APPLICATIONS.  The first
two chapters define whole lang, but I can't find the answer in them.  Even
in the article that asks where the term comes from there is no real answer.
If you want to check this source out, it is a 1990 publication of the New
York State English Council.
 
Can you let us know what you find out?
 
Valerie Balester
Director of Writing Programs
Texas A&M University
College Station, TX 77843-4227
(409) 845-3155
(409) 862-2292 FAX
v-balester@tamu.edu
=========================================================================
Date:         Wed, 12 Feb 1997 15:02:47 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Duane Roen <Duane.Roen@ASU.EDU>
Subject:      Re: ASU 4Cs Conference/Local Web Page
X-To:         eric.waggoner@asu.edu
In-Reply-To:  <Pine.SOL.3.91.960930151404.17617C-100000@general1.asu.edu>
 
I'll note that Eric Waggoner has been adding all sorts of material and
links to the local CCCC webpage.  The address appears below. It's also
linked to the national CCCC page that Eric Crump maintains.
 
Duane Roen, Director of Composition
Department of English                   (602) 965-3853 (office)
Arizona State University                (602) 491-6813 (home)
Tempe, AZ  85287-0302                   Duane.Roen@asu.edu
 
 
> >
> >       http://www.public.asu.edu/~egw92470/
> >
 
>
> Eric Waggoner
>
=========================================================================
Date:         Wed, 12 Feb 1997 15:35:50 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@WSU.EDU>
Subject:      Re: What is the writing center listserve address?
 
On the other hand, with 550+ members, it is likely that when one person on
this list asks a question, twenty or thirty others, who did not ask or have
not yet asked, will appreciate the information.
Bill
 
>When a member of this listserv asks for specific information, may I add my
>voice to the others who, pretty consistently, ask that when you answer the
>individual that you don't send the info the the whole listserv. It is easy
>to reply to the individual only and not to the whole list. Thank you.
>
>----------------------
>Theresa Enos
>Department of English
>University of Arizona
>Tucson, AZ 85721
>520-621-3371
>FAX 520-621-7397
>enos@U.Arizona.EDU
 
Bill Condon, Director                   English Department, Avery 202
WSU Writing Programs               Washington State University
Phone: (509) 335-2268           Pullman, WA 99164-5046
FAX:  (509) 335-2582              e-mail:  bcondon@wsu.edu
=========================================================================
Date:         Wed, 12 Feb 1997 16:00:43 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@WSU.EDU>
Subject:      Re: "Whole Language"
 
See?  This time *Theresa* responded to a request for specific information,
and I appreciate the fact that the response was posted to the list.
Bill
 
>My sense of the term "whole language" is that it originated with Ken and
>Yetta Goodman.
>
>----------------------
>Theresa Enos
>Department of English
>University of Arizona
>Tucson, AZ 85721
>520-621-3371
>FAX 520-621-7397
>enos@U.Arizona.EDU
=========================================================================
Date:         Wed, 12 Feb 1997 15:18:58 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Brenda Robertson <egbgr@SUNSET.BACKBONE.OLEMISS.EDU>
Subject:      Re: tech writing software
In-Reply-To:  <l03010d00af27b5bbeff4@[134.121.50.17]>
 
I am also interested in any information concerning software for technical
writing.
 
Thanks.
 
>We are in the process of setting up a new "advanced" computer classroom
>which will be used primarily (but not exclusively) to teach technical
>writing.  For those of you out there involved in tech writing programs,
>could you advise us on the best software for the teaching of technical
>writing?  I think the best thing to do is respond to me off-list, unless of
>course there are many others who would like this information.
>
>Many thanks,  Sue McLeod
>
 
 
Brenda Robertson
Director, University Writing Center
University of Mississippi
University, MS 38677
 
(601) 232-7686
Fax: (601) 232-5493
=========================================================================
Date:         Wed, 12 Feb 1997 17:06:04 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: What is the writing center listserve address?
In-Reply-To:  note of 02/12/97 16:38
 
It is almost uniformly the case, as Bill indicates, that when someone suggests
taking this or that discussion off the list, a half dozen people will chime in
with "No, no. I'm interested in that too." And, because of time lags and
system crashes and dentist appointments, WPA subscribers read at different
times and, being the helpful people they are, provide the requested
information for what looks to them as the first time, to the rest of us as the
upmteenth time. But that's what the delete key is for. Just one of those
little irritations of asynchronous communication. Now, what was that address
for Wcenter? :)
 
-- David E. Schwalm
___Vice Provost for Academic Programs and Services, ASU East
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Wed, 12 Feb 1997 17:11:46 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: What is the writing center listserve address?
In-Reply-To:  note of 02/12/97 17:06
 
The "upmteenth" time is one more than the "umpteenth" time. I will mention one
strategy that has been helpful on occasion: the person who has requested infor
mation off list has promised to summarize the results for the rest of us. That
has produced some good bibliographies, data collections, strategy guides, and
so on. I am always amazed at how many people who promise to summarize for us
actually do so. We're a nice bunch of folks, eh?
 
-- David E. Schwalm
___Vice Provost for Academic Programs and Services, ASU East
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Wed, 12 Feb 1997 18:07:26 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      whole language
 
Say, if you really want to have some fun, plug the term "whole+langauge" into
you WWW search engine and watch the whole contemporary cultural debate unfold
before your very eyes. Like most search engine drops, you will get a wonderful
melange of the writing of cranks and scholars, and it is often difficult to
tell which is which. In this corner, intensive phonics, positivism, objective
truth, justice, and the American way. In the other corner, whole language,
constructivism and deconstruction, relativism, pinko, perverted communists.
It's god and parents against the educational establishment. Will our children
be eagle scouts who read accurately and objectively, or snivling spiky haired
headbangers who read inaccurately and subjectively and are bound straight for
hell? Iyou think I'm exaggerating, take a look. Nowadays, we're never talking
about what we're talking about. This isn't a discussion of reading; it is a
discussion about who's in charge.
 
-- David E. Schwalm
___Vice Provost for Academic Programs and Services, ASU East
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Wed, 12 Feb 1997 18:23:36 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Donna Qualley <djq@ANIMAL.CC.WWU.EDU>
Subject:      Re: "Whole Language"
In-Reply-To:  <Pine.SOL.3.91.970212144510.10538D-100000@general3.asu.edu>
 
And Kathleen and James Strickland have a book Uncovering the Curriculum:
Whole Language in Secondary and Postsecondary Classrooms (Heinemann 93)
that also connects whole language to progressive education and Dewey's
notion of transactional learning, as well as ideas from Rousseau and
Vygotsky.  They also sugeset it is a philosophy of learning that is a
reaction to behaviorism's transmission, stimulus-response model.
 
On Wed, 12 Feb 1997, Duane Roen wrote:
 
> Dorothy Strickland has an entry on whole language in "The Encyclopedia of
> English Studies and Language Arts."  She traces the history of the
> movement back to John Dewey, but notes that the origin of the term itself is
> "uncertain."
>
> Duane Roen, Director of Composition
> Department of English                   (602) 965-3853 (office)
> Arizona State University                (602) 491-6813 (home)
> Tempe, AZ  85287-0302                   Duane.Roen@asu.edu
>
> On Wed, 12 Feb 1997, Edward White wrote:
>
> > Does anyone know the origin of the term "whole language," a unified
> > approach to reading and writing much talked about in the schools but not,
> > to my knowledge, in the colleges?  Bob Connors, does this ring any bells
> > for you? Anybody else?  --Ed White
> >
>
=========================================================================
Date:         Thu, 13 Feb 1997 06:34:02 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Julia K. Ferganchick-Neufang" <juliafn@MSUMUSIK.MURSUKY.EDU>
Subject:      Re: "Whole Language"
 
Ed, Ken and Yetta Goodman, Univ. of Arizona Dept. of Education have done
much work in this area.  Whether or not they were in one the beginings I'm
not sure. At 12:01 PM 2/12/97 -0800, you wrote:
>Does anyone know the origin of the term "whole language," a unified
>approach to reading and writing much talked about in the schools but not,
>to my knowledge, in the colleges?  Bob Connors, does this ring any bells
>for you? Anybody else?  --Ed White
>
******************************
Julia Ferganchick-Neufang
Director of First-Year Writing
Murray State University
P.O. Box 0009
Murray, KY  42071
(502)762-4729
=========================================================================
Date:         Thu, 13 Feb 1997 09:37:39 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Candace Roberts (dce)" <croberts@TYPHOON.COEDU.USF.EDU>
Subject:      Re: "Whole Language"
In-Reply-To:  <Pine.ULT.3.91.970212181431.24673A-100000@animal.cc.wwu.edu>
 
Excellent book!  Very realistic and applicable to postsecondary and
secondary classrooms.  I've thought about using it as a textbook in my
methods classes.
 
Candace Roberts
Univ. South Florida
 
On Wed, 12 Feb 1997, Donna Qualley wrote:
 
> And Kathleen and James Strickland have a book Uncovering the Curriculum:
> Whole Language in Secondary and Postsecondary Classrooms (Heinemann 93)
> that also connects whole language to progressive education and Dewey's
> notion of transactional learning, as well as ideas from Rousseau and
> Vygotsky.  They also sugeset it is a philosophy of learning that is a
> reaction to behaviorism's transmission, stimulus-response model.
>
> On Wed, 12 Feb 1997, Duane Roen wrote:
>
> > Dorothy Strickland has an entry on whole language in "The Encyclopedia of
> > English Studies and Language Arts."  She traces the history of the
> > movement back to John Dewey, but notes that the origin of the term itself is
> > "uncertain."
> >
> > Duane Roen, Director of Composition
> > Department of English                   (602) 965-3853 (office)
> > Arizona State University                (602) 491-6813 (home)
> > Tempe, AZ  85287-0302                   Duane.Roen@asu.edu
> >
> > On Wed, 12 Feb 1997, Edward White wrote:
> >
> > > Does anyone know the origin of the term "whole language," a unified
> > > approach to reading and writing much talked about in the schools but not,
> > > to my knowledge, in the colleges?  Bob Connors, does this ring any bells
> > > for you? Anybody else?  --Ed White
> > >
> >
>
=========================================================================
Date:         Thu, 13 Feb 1997 09:51:46 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Robert J Connors <rjc4@HOPPER.UNH.EDU>
Subject:      Re: "Whole Language"
In-Reply-To:  <199702122001.MAA05354@wiley.csusb.edu>
 
Ed,
 
I remember first hearing the term "whole language" about ten or twelve
years ago, in the context of a reading/writing group we had here at UNH
at the time that included Don Murray, Don Graves, Tom Newkirk, Jane
Hansen, and several other English and Education people.  When grad
students used the term, I had heard it as analogous to what we were then
calling "process-based pedagogy," but when I asked my Ed colleagues about
the term, they told me that it had arisen in a movement centered
primarily in Canada that meant to oppose the then-hegemonic phonics
approach to reading instruction.  Since that time, it seems to me to
gradually have come to have the more general meaning that I first assumed
for it, but I've not followed it closely, since, as you suggest, it's not
a term used much about college writing pedagogies.  I have heard it both
praised and damned very strongly.
 
Bob C.
=========================================================================
Date:         Thu, 13 Feb 1997 09:36:12 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Valerie Balester <v-balester@TAMU.EDU>
Subject:      Re: What is the writing center listserve address?
 
I think Dave has the right attitude toward this sort of communication.
That's the nature of the beast, and if you wish to change the nature,
you'll find yourself making your request over and over and over . . .
 
>It is almost uniformly the case, as Bill indicates, that when someone suggests
>taking this or that discussion off the list, a half dozen people will chime in
>with "No, no. I'm interested in that too." And, because of time lags and
>system crashes and dentist appointments, WPA subscribers read at different
>times and, being the helpful people they are, provide the requested
>information for what looks to them as the first time, to the rest of us as the
>upmteenth time. But that's what the delete key is for. Just one of those
>little irritations of asynchronous communication. Now, what was that address
>for Wcenter? :)
>
>-- David E. Schwalm
>___Vice Provost for Academic Programs and Services, ASU East
>___6001 South Power Road
>___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
 
Valerie Balester
Director of Writing Programs
Texas A&M University
College Station, TX 77843-4227
(409) 845-3155
(409) 862-2292 FAX
v-balester@tamu.edu
=========================================================================
Date:         Thu, 13 Feb 1997 09:45:42 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         RONRON@CC.USU.EDU
Subject:      Re: tech writing software
 
AT Utah State we have two completely networked classrooms with Pentium
(Pentia?) computers for tech writing.  What follows is a list of the
things we use most:
        Corel Office Professional, which includes WordPerfect 7.0 and Corel
                Draw
        Microsoft Office, which includes Word 7.0, Excel, and Powerpoint
        Pagemaker 6.0
 
These three are musts for any basic course in tech writing, and most
advanced ones
 
        Photoshop 4.0
        Toolbook Multimedia
        Soundforge
        Robohelp
 
These are for our electronic text courses
 
We don't use any "educational" software.  WE find it too limiting. Instead
we create common drives on the server and use those to access documents
for in-class work. We also use a projection unit.
 
All our computers are PC's.  ONe thing.  If you are getting hardware,
examine your needs for the next three years.  Double the speed and memory.
That should get you through the end of this year.
 
Ron Shook
=========================================================================
Date:         Thu, 13 Feb 1997 11:07:47 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Marguerite Helmers <helmers@VAXA.CIS.UWOSH.EDU>
Subject:      Publicizing Program
In-Reply-To:  <01IFD2JQQOOI90Y248@cc.usu.edu>
 
In the fall, program reviewers suggested that we publicize the goals and
practices of our new advanced composition courses to the rest of the
university.  I'm looking for suggestions about how to do that.
 
Some details:  we have a sequence of advanced composition courses
(business composition, writing about the arts and humanities, writing
about the social sciences, writing about the sciences); we have no
graduate program in English; we have no WAC program in place and attempts
to start one have not worked well to this point.
 
Are advertisements in student newspapers effective?  Brochures?  Does
nayone have some really creative suggestions about publicity?
 
Thanks!
 
 
 
Marguerite H. Helmers
Director of Composition
Assistant Professor of English
University of Wisconsin Oshkosh
(414) 424-7282
Internet -  helmers@vaxa.cis.uwosh.edu
=========================================================================
Date:         Thu, 13 Feb 1997 09:31:44 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Larry Beason <lbeason@EWU.EDU>
Subject:      Re: Publicizing Program
 
>In the fall, program reviewers suggested that we publicize the goals and
>practices of our new advanced composition courses to the rest of the
>university.  I'm looking for suggestions about how to do that.
>
>Some details:  we have a sequence of advanced composition courses
>(business composition, writing about the arts and humanities, writing
>about the social sciences, writing about the sciences); we have no
>graduate program in English; we have no WAC program in place and attempts
>to start one have not worked well to this point.
>
>Are advertisements in student newspapers effective?  Brochures?  Does
>nayone have some really creative suggestions about publicity?
>
 
 
Marguerite,
I have nothing very creative to offer, but I strongly encourage using
multiple methods--widespread mailings to faculty AND support staff (esp.
campus advisors), speaking at student and new faculty orientations, Web
pages, one-on-one contact, announcements at assorted campus-wide meetings,
an article in any faculty newletter your campus might have, maybe even
spreading the word at program-sponsored refreshment/get-together around a
holiday..
 
We've used these approaches & still have a difficult time reaching faculty
& getting them to read & carefully consider what we send around.  But by
far the most successful method here has been via something you mentioned
hasn't worked well--a WAC program.  Being able to have a 'captive' audience
of faculty who can learn indepth about our writing classes and how these do
(and sometimes do not) relate to their writing-intensive courses has given
us not only a forum but a chance to receive input from faculty on our
writing courses--which helps invest them in the writing programs and helps
us learn how to do a better job.
 
Larry Beason,Director
English Composition Program
Dept. of English
Eastern Washington University
Cheney WA 99004
LBeason@ewu.edu
 
WAC Page: http://ewu66649.ewu.edu/WAC.html
=========================================================================
Date:         Thu, 13 Feb 1997 09:45:13 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan McLeod <mcleod@MAIL.WSU.EDU>
Subject:      Re: tech writing software
In-Reply-To:  <l03010d03af27e322ca59@[130.74.34.153]>
 
For those who asked to receive the information about tech writing software,
I'm cutting and pasting responses below so that the information will be in
one message.  For those not interested, hit your delete button now!  Thanks
to all who responded.  This information has been very helpful.
 
Sue McLeod
 
 
>Hi, Sue.
>I have several samples.  The best I've come across comes with Paul
>Anderson's text Technical Writing.  I also use power point so that
>students learn how to present orally with PP, microsoft publisher when
>they work with resumes and brochures, and of course a lot of word for
>windows.  Anderson's software really isn't software:  it just has a lot of
>material on disk that one can adapt to one's own strategies.
>Irv
>
>-----------------
>Irvin Peckham
>University of Nebraska at Omaha
>peckham@unomaha.edu
 
>
>Date: Wed, 12 Feb 97 14:24:50
>From: ltesdell@iastate.edu (Lee S. Tesdell)
>To: mcleod@mail.wsu.edu
>Subject: Re: tech writing software
>
>Here's what I like to use when I teach tech. writing:
>
>For presentations:
>Power Point
>
>For word processing:
>Microsoft Word
>
>For doing technical instruction sheets:
>PageMaker
>
>For holding synchronous in-class discussions:
>Daedalus
>
>For creating on-line documents using html coding:
>Simple Text
>Netscape Navigator
>
>Lee S. Tesdell
>Iowa State
 
>
>From: SailT2@aol.com
>Date: Wed, 12 Feb 1997 16:26:46 -0500 (EST)
>To: mcleod@mail.wsu.edu
>Subject: tech writing software
>
>Why limit students through "writing" software?  Why not open up the
>possibilities for collaboration and discussion along with writing?
>
>Look seriously at LearningSpace.  There's a demo at www.lotus.com/laec
>
>Terri Langan
>Technical Reporting Instructor/Curriculum Specialist
>Fox Valley Technical College
>Appleton, WI  54913
>414-735-4760
 
>
>>
>>I don't have a dedicated computer classroom yet, but I have one computer
>>in the classroom with LCD and overhead, with Powerpoint, Netscape, telnet,
>>MS Office, MS Project, several html editors, and lots more.  In the past
>>years, my students have used the internet quite a bit to get information
>>for their projects from Usenet and Listserve-type discussion groups.  They
>>also use Email and MOO to collaborate in their groups here, and sometimes
>>with groups on other campuses.  They often make web pages as a component
>>of their projects.
>>
>>In a lab, I would make sure you have all these software packages, plus
>>a good desktop publishing program, online encyclopedias and dictionaries,
>>and a group collaboration package or two.  Good ones are Daedalus DIWE,
>>Aspects, Norton Connect, and Commonspace.
>>
>>Finally, don't forget the hardware.  Be sure you have your own server,
>>robust connection to the net, your own scanner, digital camera, and printer.
>>
>>I hope this helps a little.
>>
>>Best,
>>
>>Michael
>>
>>Michael J. Day
>>South Dakota School of Mines and Technology
>>mday@silver.sdsmt.edu
 
Susan McLeod
Professor and Chair
Department of English
Washington State University
Pullman, WA 99164-5020
(509) 335-2581
fax: (509) 335-2582
=========================================================================
Date:         Thu, 13 Feb 1997 13:04:36 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Beth Daniell <dbeth@CLEMSON.EDU>
Subject:      Re: Publicizing Program
In-Reply-To:  <Pine.PMDF.3.91.970213110216.1231055A-100000@vaxa.cis.uwosh.edu>
 
Marguerite, sending  emails or flyers or something to advisors in various
majors might be helpful. In women's studies here we send flyers to all the
women in our college each semester, telling them about the minor and what
courses will be offerred and what time and who the prof is. A substantial
number of students sign up for the courses for this reason. Beth Daniell
=========================================================================
Date:         Thu, 13 Feb 1997 12:58:55 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kelly Belanger <krbelang@CC.YSU.EDU>
Subject:      Re: Publicizing Program
In-Reply-To:  <v01530507af288f5a1d51@[146.187.168.74]>
 
In the next few weeks our rhetoric and comp. faculty will be proposing to
our department curriculum committee a series of advanced writing courses
much like the ones Larry describes here.  If Larry or anyone else
could--either privately or to the list--offer information about such
courses (course descriptions, rationales) or advice for us about how we
could make them appealing to students and programs, it would be very
helpful.  Do other institutions offer a similar series of courses?
 
Thanks!
 
Kelly Belanger
Department of English
Youngstown State University
krbelang@cc.ysu.edu
 
 
 
 
 
On Thu, 13 Feb 1997, Larry Beason wrote:
 
> >In the fall, program reviewers suggested that we publicize the goals and
> >practices of our new advanced composition courses to the rest of the
> >university.  I'm looking for suggestions about how to do that.
> >
> >Some details:  we have a sequence of advanced composition courses
> >(business composition, writing about the arts and humanities, writing
> >about the social sciences, writing about the sciences); we have no
> >graduate program in English; we have no WAC program in place and attempts
> >to start one have not worked well to this point.
> >
> >Are advertisements in student newspapers effective?  Brochures?  Does
> >nayone have some really creative suggestions about publicity?
> >
>
>
> Marguerite,
> I have nothing very creative to offer, but I strongly encourage using
> multiple methods--widespread mailings to faculty AND support staff (esp.
> campus advisors), speaking at student and new faculty orientations, Web
> pages, one-on-one contact, announcements at assorted campus-wide meetings,
> an article in any faculty newletter your campus might have, maybe even
> spreading the word at program-sponsored refreshment/get-together around a
> holiday..
>
> We've used these approaches & still have a difficult time reaching faculty
> & getting them to read & carefully consider what we send around.  But by
> far the most successful method here has been via something you mentioned
> hasn't worked well--a WAC program.  Being able to have a 'captive' audience
> of faculty who can learn indepth about our writing classes and how these do
> (and sometimes do not) relate to their writing-intensive courses has given
> us not only a forum but a chance to receive input from faculty on our
> writing courses--which helps invest them in the writing programs and helps
> us learn how to do a better job.
>
> Larry Beason,Director
> English Composition Program
> Dept. of English
> Eastern Washington University
> Cheney WA 99004
> LBeason@ewu.edu
>
> WAC Page: http://ewu66649.ewu.edu/WAC.html
>
=========================================================================
Date:         Thu, 13 Feb 1997 15:29:36 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Diana George <dgeorge@MTU.EDU>
Subject:      4Cs starts sooner than you think
X-To:         hufac-l@mtu.edu, John Trimbur <jtrimbur@wpi.edu>,
              ml0171r@acad.drake.edu,
              Patricia Bizzell <PBIZZELL@holycross.edu>,
              Dale Bauer <dbauer@macc.wisc.edu>,
              Tom_Fox@macgate.csuchico.edu, mmcooper@mtu.edu, daschuel@mtu.edu,
              wleric@showme.missouri.edu
 
PLEASE FORWARD THE FOLLOWING MESSAGE TO ANY LIST THAT SEEMS APPROPRIATE:
 
_Responding On (Off)-Line to Three Works in Progress: John Trimbur's
"Whatever Happened to the Fourth C?"; Patricia Bizzell's "Rhetoric and
Social Action"; and Marilyn Cooper's "Postmodern Ethics in the Writing
Classroom"_
 
This year, CCCC will initiate a new kind of forum. Works in progress by
John Trimbur, Patricia Bizzell, and Marilyn Cooper will be available for
on-line commentary from February 17 through March 1, 1997.
 
At the conference, a roundtable session with Tom Fox, Min-Zhan Lu, Dale
Bauer, and Diana George will discuss the papers and the commentary
generated by the on-line readers. This roundtable discussion will be held
Friday morning, 9:30.
 
If you would like to read and/or comment on these works, you will find them
at the following website:
        http://www.hu.mtu.edu/cccc/97/
 
The site will also be linked to CCCC Online.
=========================================================================
Date:         Thu, 13 Feb 1997 14:50:51 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Thomas Clemens <ThomasC@GAWAIN.HCC.CC.IL.US>
Subject:      Re: tech writing software -Reply
 
I for one would like to hear what the technical writing people have to
say.  Thanks.
=========================================================================
Date:         Thu, 13 Feb 1997 18:23:01 +0000
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         mark wiley <mwiley@CSULB.EDU>
Organization: California State University, Long Beach CA
Subject:      Re: "Whole Language"
 
Valerie Balester wrote:
>
> It might be Ken and Yetta Goodman.  They have a little book called What's
> Whole About Whole Language (Heinemann, 1986).  I can't find it on my book
> shelf now, but I suspect it might provide some clues.  It's a great
> question and intrigued me, so I looked around a bit on my bookself and
> found a book called WHOLE LANGUAGE: EXPLORATIONS & APPLICATIONS.  The first
> two chapters define whole lang, but I can't find the answer in them.  Even
> in the article that asks where the term comes from there is no real answer.
 
I have skimmed through my copy of Goodman's _What's Whole in Whole
Language_ (1986 Heinemann) and Goodman notes on p. 60 in speaking about
educational innovations in Great Britain that "[t]here is now a broad
process of holistic innovation there, though the "term" whole language
is only beginning to be heard."
 
Goodman also states that in Canada the official policy statement for the
English Language Arts mandates "whole language...."
 
So the term was probably used, I would assume, outside this country
first and is as Goodman claims of recent origin.  It certainly is, as
someone else noted, a reaction against the mechanistic and positivistic
methods of teaching language.  It probably became a "movement" once it
gained popularity and threatened the status quo.  My guess circa the
late seventies or early eighties.
 
Mark Wiley
CSULB
=========================================================================
Date:         Thu, 13 Feb 1997 19:04:57 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: Publicizing Program
In-Reply-To:  note of 02/13/97 11:29
 
When I was director, we created four 200 level writing courses to replace one
called "Advanced Comp." The old advanced comp course resurfaced as "Strategies
of Academic Writing." Then we added "Persuasive Writing on Public Issues,"
"Personal and Exploratory Writing," and "Writing About Literature." All are
still active. Writing about Literature was the least popular. We were pretty
careful about the number of sections and the instructors of "Personal
Writing," which was built around Chris Burnham's excellent book (Writing from
the Inside Out). Students were often surprised (unpleasantly, in their view)
about how demanding the course was. "Strategies" did ok. And Persuasiv Writing
was the surprise hit of the bunch, a special goody for rhetoricians to teach.
 
-- David E. Schwalm
___Vice Provost for Academic Programs and Services, ASU East
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Thu, 13 Feb 1997 13:58:00 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kenneth Smith <ksmith@VINES.IUSB.EDU>
Subject:      Job opening
 
The following job notice will appear in the Chronicle in the next week or so:
 
        DIRECTOR
        ACADEMIC RESOURCE CENTER
        INDIANA UNIVERSITY SOUTH BEND
 
Indiana University South Bend invites applications for the position of
Director, Academic Resource Center (ARC).  The mission of ARC is to foster
student learning and success.  The Director works with academic units and
programs to provide support for design, delivery, and evaluation of
developmental courses; oversees the operation of the Writing Center, ARC
Computer Laboratory, and tutorial services; supports activities which
introduce new students to academic culture and campus resources; manages the
ARC placement testing program in writing, reading, and mathematics; and
manages the operations of ARC.  The Director reports to the Associate Vice
Chancellor for Academic Affairs.  The position may include adjunct
appointment in an appropriate academic department.
 
Candidates must possess either an earned doctorate (preferred) in an
appropriate field or a Master's degree and extensive experience appropriate
to the position.  Successful candidates will have leadership skills,
experience with adult education/developmental studies and testing, ability to
coordinate work of personnel in the Academic Resource Center, as well as
ability to develop and execute plans, and to manage staff and budgets.
Knowledge of computers and their use in testing and instruction is desirable.
 
Salary:  Continuing twelve-month position; salary is commensurate with
education and professional experience.  The University has an excellent
benefits package.
 
Application:  The preferred appointment date is July 1, 1997.  Applications
will be accepted until April 7, 1997 with the screening of applicants to
follow immediately.  The application should include a letter of interest, a
current vitae, and the names, addresses, and telephone numbers of at least
three references.  Send applications to ARC Search Committee, Office of
Academic Affairs, Indiana University South Bend, P.O. Box 7111, South Bend,
IN  46634.  IUSB is an AA/EEO Employer.  Learn more about IUSB through our
home page at http://www.iusb.edu.
=========================================================================
Date:         Fri, 14 Feb 1997 08:59:45 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Donna Reiss <dreiss@NORFOLK.INFI.NET>
Subject:      tech. writing software; publicizing programs
 
I"m responding to recent posts about technical writing software and about
publicizing programs.
 
Technical writing:
Lots of good suggestions already have been posted, notably emphasizing
software that isn't really "tech writing" but is "writing" and that has
many academic and professional uses, not just classroom applications. I
want to add that even if you're struggling along on a budget with just
standalone computers and an office suite package, you can simulate a lot of
the fancier dedicated writing packages for interaction. We are fortunate
now to have Daedalus InterChange and electronic mail for student dialogue
on campus and off, but we occaasionally still have students swap disks or
move from computer to computer to vary the approaches and to create some of
the informality of workplaces where people wander into each other's offices
with their memos as they work on projects. And of course you can construct
Web pages with a word processor or Windows notepad and a browser on a hard
drive even without an Internet connection.
 
Publicizing programs:
Like some of the others who have responded, we've never had a WAC "program"
but have had lots of WAC activities at our open admissions community
college. We send out flyers in mailboxes and get our graphics designers to
help us create catchy posters that emphasize not the writing but the
learning in a broader sense: interactive instruction; critical thinking;
collaborative learning; crossdisciplinary learning; learning communities;
Internet for instruction; classroom assessment; teaching and learning on
the Web. All these approaches incorporate writing as fundamental to the
process. We also personally invite colleagues from various departments to
participate in designing and implementing the workshops or presentations
and publicize their participation.
------------------------------------------
Donna Reiss <tcreisd@vblrc2.tc.cc.va.us>
Department of English, Tidewater Community College
1700 College Crescent, Virginia Beach, VA 23456
phone 757-427-7364  fax 757-427-7326
http://www.infi.net/tcc/tcresourc/faculty/dreiss/dreiss.html
=========================================================================
Date:         Fri, 14 Feb 1997 07:48:14 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Publicizing Programs
 
The question about publicizing our writing programs is just a piece of the
larger problem of communication within organizations--especially universities.
I say especially universities because of the widespread--but totally
unfounded--conviction (that underlies the durability of lecturing) that
message sent is message received, that if you tell people something once they
heard you. A student violates some obscure university policy? "Hey, it's in
the catalog." A faculty member misses a meeting? "I sent you a memo on that a
month ago." I was stunned at a meeting last year when an ASU Main faculty
member (who is not especially lost in the dark recesses of his discipline) was
unaware that ASU West was separately accredited and had its own catalog--three
years after the fact. And, at our new little campus with 1000 students and 60
faculty, we are still struggling with the problem of how to hear from our
students and get information to them. I used to think in metaphors of
"channels." Then I went to "networks." Now I'm thinking "saturation bombing."
I think you can see the underlying principles in the progress (?) of my
thinking. Has anybody found anything good about solving the campus
communication problem?
 
-- David E. Schwalm
___Vice Provost for Academic Programs and Services, ASU East
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Fri, 14 Feb 1997 10:10:10 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mieke Koppen Tucker
              <mktucker.faculty.users.main.Bishops@UBISHOPS.CA>
Subject:      membership
 
I haven't heard from this list for such a long time that I'm
beginning to wonder if somehow I've been unsubscribed.
 
Mieke
=========================================================================
Date:         Fri, 14 Feb 1997 12:48:30 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Doug Hesse <ddhesse@RS6000.CMP.ILSTU.EDU>
Subject:      Re: Publicizing Programs
 
I decided some time ago that the best way to publicize programs or get any
kind of attention is a fairly homey one.
 
My usual strategy is to make chili (or black bean soup) and invite people
over to the writing program office for lunch.  Go a step beyond the brown
bag,  and provide the food.  Catering is great if you have a budget.  I
don't, so I spend seven or eight bucks out of my pocket to buy makings.
Yes, again, WPA as wife, but I like to cook, and there's a powerful ethical
appeal if people are eating stuff you've made.
 
OK, so I only interact with seven or eight people at a time, and it doesn't
have David's carpet bombing effect.  Do the carpet bombing, too, but
personal contact is important.
 
But in an age when we all are surfeited with information through every
medium, the best thing we can do is meet with people physically and
personally, and sharing food together is an historically venerable pretext
(he says with Passover and Maundy Thursday on the near horizon).
 
Related to that, for years our best "staff development mechanisms"  have
been potlucks at my house (or my colleague Jan Neuleib's house) and Friday
afternoon coffees off campus.  As I've gotten busily away from them the
past year or so, I realize how important those activities are.  Next
Wednesday, then, the crock pot in the program office will have something
with lentils.  Stop by if you're in town.  We're going to be talking about
Peshe Kuriloff's article in December's CCC.
 
This is probably one of the flakier messages I've posted to the list, but
here it is.  No, I'm not burning incense or doing macramae.  Maybe WPA can
raise money by printing a cook book to compete with all the church
auxilliaries.  Maybe it could have a special chapter of toxic recipes for
obstreperous colleagues.  "The Cook, the Wife, the Thief, the WPA. . . ."
Sorry to devolve to silliness.
 
Doug
 
Doug Hesse
Director of Writing Programs
Professor of English
Editor, WPA:  Writing Program Administration
Illinois State University, Normal IL 61790-4240
ddhesse@ilstu.edu  (voice:  309-438-7596)
=========================================================================
Date:         Fri, 14 Feb 1997 12:55:58 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Doug Hesse <ddhesse@RS6000.CMP.ILSTU.EDU>
Subject:      Intellectual Work Responses
 
You may or may not have had time to read the fall/winter issue of WPA that
arrived around Christmas.  If you did, you might recall that we published a
draft of "Evaluating the Intellectual Work of the WPA" and that I invited
brief responses (750 words or less) to that document, by February 15.  I've
only gotten one so far (thanks, Theresa), and I'd be happy to print more of
them.  If you'd like to weigh in, in print, on this issue, I invite you to
do so.  If you can email or fax me something during next week, I'd be happy
to consider running it in the spring issue.  See my headnote on page 92 for
more information.
 
Doug
 
Doug Hesse
Director of Writing Programs
Professor of English
Editor, WPA:  Writing Program Administration
Illinois State University, Normal IL 61790-4240
ddhesse@ilstu.edu  (voice:  309-438-7596)
=========================================================================
Date:         Fri, 14 Feb 1997 13:25:05 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         NAME = <MURDICK@CUP.EDU>
Subject:      Re: Publicizing Programs
 
Doug, David, et al.:
 
        We've just formed a task force to develop better methods
of communication up, down, and sideways, among faculty and
administrators, though your messages have reminded me that students
are a part of the mix, too, and there are major problems getting
through to them.
        E-mail may ultimately be the answer to many of our frustrations.
I have been able to help many of my students, in a timely manner,
by answering their e-mail queries. I have an answering machine on my
office phone, but I don't like playing telephone tag.
        I also communicate with my students through e-mail, and most
get the message that way.
                        . . . .
        By the way, one of the ideas on the Idea List we've started
to create for improving communication is the use of a "reflector"
to create a campus-only listserv. I want it to be anonymous so that
administrators can listen in, because they should know more about
what the faculty think, and so they can  talk (when "talked to"; i.e. asked
a question). We're having trouble figuring out how to make the messages
anonymous. Anyone solved this problem yet? We may have to buy a small
software package. Any recommendations?
 
        --Bill Murdick
=========================================================================
Date:         Fri, 14 Feb 1997 11:11:51 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan McLeod <mcleod@MAIL.WSU.EDU>
Subject:      Re: Publicizing Programs
In-Reply-To:  <9702141742.AA51306@rs6000.cmp.ilstu.edu>
 
In response to Dave's post, I find that my colleagues (I myself for that
matter) tend to operate on a "need to know" basis, and so are often quite
ignorant of what is going on in areas of the institution just across the
hall or up the hill.  Hence every semester our writing program office gets
calls from people who have been assigned to teach a "writing in the major"
course and are not sure what that involves, even though the concept of that
course has been part of the campus discussion for about a decade.  The most
recent campus discussion involves technology, so folks tend to lose the
thread of an earlier exchange, or are part of a cohort hired since the
campus writing program was in the forefront of the discussion.  The
solution is a combination of approaches, I think.  We use the campus
listserv and also our departmental listserv as one venue, since folks will
often ignore what is in their real mailboxes in favor of their virtual ones.
 
Susan McLeod
Professor and Chair
Department of English
Washington State University
Pullman, WA 99164-5020
(509) 335-2581
fax: (509) 335-2582
=========================================================================
Date:         Fri, 14 Feb 1997 13:35:06 +0000
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Richard Haswell <rhaswell@FALCON.TAMUCC.EDU>
Organization: Texas A&M University--Corpus Christi
Subject:      Re: Publicizing Programs
 
Our university, which is pretty thoroughly networked, uses a software in-house
communication system called GroupWise.  It is very handy and--as McLeod says--people
often look on their computer screen before they look in their mailboxes.
 
Rich Haswell
Texas A&M University--Corpus Christi
=========================================================================
Date:         Fri, 14 Feb 1997 13:43:04 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: Publicizing Programs
In-Reply-To:  note of 02/14/97 12:08
 
ASU used to have things arranged so that when you signed on to your email the
first time each day, you would be confronted by a list of messages addressed
to all users, and usually they did contain stuff of general interest. Most
people just impatiently spaced through them to get to their personal email.
Some not only spaced through them but complained loudly and long enough that
the system default was changed so that you have to set your account to receive
the all-campus messages--which almost no one does. Just about every unit on
our campuses with more than five people in it now has a newsletter, and I must
confess that I throw away newsletters by the bale unread. We have not yet
resorted to the latest junkmail strategy of hand addressing junkmail envelopes
so that they look like personal letters, and throwing in those "personal" post
it notes. Sue's comment on "need to know" is right on the money. I read
eveything that invites me to a free breakfast--for example. Aha! a connection
between Sue's need to know and Doug's food events (a corn flakey
contribution)! The problem with my high density multimedia approach is that
people tune that stuff out, like background noise. There may be a principle
emerging here: Any new strategy that works will fail to work if it becomes
popular. For example, Doug is right about food, but try to imagine breaking
bread ramped up as a communication strategy: the halls of ivy redolent with
different cuisines as we vie with one another for the attention of the
community--"Eat with me and learn about WAC." "No, try the Mexican buffet and
multi-media development." "Get yer red hots and talk about cultural diversity,
with relish." So maybe Sue is right. Rather than ramping up our communication
strategies, we have to work on increasing what members of our community "need
to know." Interesting problem. So far, I favor Doug's solution. Has that Chili
got beans in it?
 
-- David E. Schwalm
___Vice Provost for Academic Programs and Services, ASU East
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Fri, 14 Feb 1997 14:05:32 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan McLeod <mcleod@MAIL.WSU.EDU>
Subject:      Re: call for papers
In-Reply-To:  <3302358F.5D6D@elmhurst.edu>
 
I apologize for being so late in getting this out--
 
CALL FOR PROPOSALS
 
Rocky Mountain MLA meeting
Denver, Co, October 16-18, 1997
 
Session on Writing Across the Curriculum
 
Please submit proposals by February 28
to Susan McLeod, Department of English, Washington State University
Pullman, WA 99164-5020
 
email submissions are fine
 
Susan McLeod
Professor and Chair
Department of English
Washington State University
Pullman, WA 99164-5020
(509) 335-2581
fax: (509) 335-2582
=========================================================================
Date:         Fri, 14 Feb 1997 13:59:57 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kathleen Yancey <FEN00KBY@UNCCVM.UNCC.EDU>
Subject:      Re: WPA BREAKFAST
In-Reply-To:  Message of Fri, 14 Feb 1997 10:10:10 -0500 from
              <mktucker.faculty.users.main.Bishops@UBISHOPS.CA>
 
Previewing the Annual WPA Breakfast!
Thursday, Mar 13: 7-8:30 am
 
Taking up on last year's tradition of having *food* for breakfast, this
year's BREAKFAST will also feature food: three kinds of scrambled eggs,
bacon, sausage, hash browns, breads, muffins, sweet rolls, fruit,
criossants, juice, tea, and--of course--coffee.
 
On top of that, we are eating at the top: on the 37th floor of the Arizona
Club, just around the corner from the conference hotel. I'm told that the
view is spectacular. (As of course will be the company:))
 
As is the price: 11.25 for regular members, and 6. for graduate students.
 
We are going to follow a new policy this year, however: we are charging
"walk-in's" 16.25.
 
So make those reservations early: send a check, please, to
 
Kathleen Yancey
Department of English
UNC Charlotte
Charlotte, NC 28223
=========================================================================
Date:         Sat, 15 Feb 1997 10:53:47 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Shirley Rose <roses@PURDUE.EDU>
Subject:      Re: WPA BREAKFAST
 
Kathy--
        Should the check for the WPA Breakfast be made out in your name?
 
Shirley Rose
At 01:59 PM 2/14/97 -0500, you wrote:
>Previewing the Annual WPA Breakfast!
>Thursday, Mar 13: 7-8:30 am
>
>Taking up on last year's tradition of having *food* for breakfast, this
>year's BREAKFAST will also feature food: three kinds of scrambled eggs,
>bacon, sausage, hash browns, breads, muffins, sweet rolls, fruit,
>criossants, juice, tea, and--of course--coffee.
>
>On top of that, we are eating at the top: on the 37th floor of the Arizona
>Club, just around the corner from the conference hotel. I'm told that the
>view is spectacular. (As of course will be the company:))
>
>As is the price: 11.25 for regular members, and 6. for graduate students.
>
>We are going to follow a new policy this year, however: we are charging
>"walk-in's" 16.25.
>
>So make those reservations early: send a check, please, to
>
>Kathleen Yancey
>Department of English
>UNC Charlotte
>Charlotte, NC 28223
>
=========================================================================
Date:         Sat, 15 Feb 1997 10:30:39 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         alice roy 02-11-93 <aroy@CALSTATELA.EDU>
Subject:      Forwarded Message: Joke
X-To:         bamberg@mizar.usc.edu, Cbrownedm@aol.com, lburane@aol.com,
              lgoodman@pepperdine.edu, mano@humnet.ucla.edu, Nona3@juno.com,
              smithsb@utulsa.edu, winter@mizar.usc.edu
 
In article: Joke, "William G. Roy" <bi writes:
 
>> A man takes the day off work and decides to go out golfing.  He
>is on the
>> second hole when he notices a frog sitting next to the green.
>He thinks
>> nothing of it and is about to shoot when he hears, "Ribbit. 9
>Iron" The man
>> looks around and doesn't see anyone. "Ribbit. 9 Iron." He looks
>at the frog
>> and decides to prove the frog wrong,
>> puts his other club away, and grabs a 9 iron. Boom! he hits it
>10 inches
>> from
>> the cup.  He is shocked. He says to the frog, "Wow that's
>amazing. You must
>> be a lucky frog, eh?"  The frog reply's "Ribbit.  Lucky frog."
>The  man
>> decides to take
>> the frog with him to the next hole. "What do you think frog?"
>the man asks.
>>  "Ribbit. 3 wood."  The guy takes out a 3 wood and Boom!  Hole
>in one. The
>> man is befuddled and doesn't know what to say. By the end of
>the day, the
>> man
>> golfed the best game of golf in his life and asks the frog, "OK
>where to
>> next?" The frog reply,
>> "Ribbit. Las Vegas."
>>
>> They go to Las Vegas and the guy says, "OK frog, now what?" The
>frog says,
>> "Ribbit Roulette." Upon approaching the roulette table, the man
>asks,"What
>> do
>> you think I should bet?" The frog replies, "Ribbit. $3000,black
>6." Now,
>> this
>> is a million-to-one shot to win, but after the golf game,the
>man figures
>> what
>> the heck. Boom! Tons of cash comes sliding back across the
>table. The man
>> takes his winnings and buys the
>> best room in the hotel. He sits the frog down and says, "Frog,
>I don't know
>> how to repay you. You've won me all this money and I am forever
>grateful."
>> The frog
>> replies, "Ribbit, Kiss Me."
>>
>> He figures why not, since after all the frog did for him he
>deserves it.
>> With
>> a kiss, the frog turns into a gorgeous 15-year-old girl.
>>
>> "And that, your honor, is how the girl ended up in my room."
>>
>>
>>
>>
>> The origination of this letter is unknown, but it brings
>> good luck to everyone who passes it on.  The one who breaks
>> the chain will have   >bad
>> luck.  Do not keep this letter.  Do not send money.  Just
>> >forward it to >>five of your friends to whom you wish good
>> luck.  You will
>> >seethat >>something good happens to you four days from now
>> if the
>> >chain is not >>broken.  You will receive good luck in four
>> days.
>
=========================================================================
Date:         Sat, 15 Feb 1997 13:03:43 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kathleen Yancey <FEN00KBY@UNCCVM.UNCC.EDU>
Subject:      Re: WPA BREAKFAST
In-Reply-To:  Message of Sat, 15 Feb 1997 10:53:47 -0500 from <roses@PURDUE.EDU>
 
Shirley, yes, thanks for the reminder: I've been so focused on the
spectacular height and the fabulous spread that I've almost overlooked
a key ingredient: money (makes the world go 'round). Please send the
checks to me, by March 7th.
 
Also, we/I need to thank Duane Roen for his good work in identifying
options for the breakfast and contacting the folks at the Arizona
Club: gratias, Duane.
 
Kathleen Yancey
=========================================================================
Date:         Sat, 15 Feb 1997 13:15:05 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Elizabeth S Hodges <ehodges@SATURN.VCU.EDU>
Subject:      Re: Forwarded Message: Joke
In-Reply-To:  <199702151733.JAA02188@jupiter.calstatela.edu>; from "alice roy
              02-11-93" at Feb 15, 97 10:30 am
 
The joke forwarded to the WPA list, while funny, is also a chain letter
which, as usual, threatens good luck if forwarded and bad if not forwarded.
I don't know whether the person who listed it notice because the chain note
is pretty far below the joke.  In fact, I reckon that note went unnoticed,
but it's there.  If I forwarded this joke to a colleague, which I almost did,
I'd be breaking a "use of email" reule here at VCU that is right now
forefront in the minds of some administrators because of a recent chain
letter.
 
Just thought I'd note this for anyone interested.
=========================================================================
Date:         Sat, 15 Feb 1997 13:40:26 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Doug Hesse <ddhesse@RS6000.CMP.ILSTU.EDU>
Subject:      WPA Mailing Problems
 
Dear Subscribers to WPA, The Journal:
 
I have been regaled with horror stories regarding the receipt of the
fall/winter issue, which I sent out the week before Christmas.  Let me
explain what's going on.
 
This is a tedious explanation, which you can feel free to skip unless 1)
your subscription is fouled up, in which case even you can skip to the end;
or 2)  you are fascinated by Better Living Through Technology cautionary
tales.
 
The Postal Service has changed regulations regarding bulk mailing.  It's
complicated, but basically bulk mail can only be sent to a street address
and not an institutional address.  Additionally, the Illinois State
University mail service has contracted with the Postal Service to use a
particular software package to address and bar code mailings.  These two
changes have resulted in a fairly expensive chaos.
 
The Old System
As you know, all the WPA membership and subscription files are kept at
Miami University in Ohio.  The organization's secretary, formerly Jeff
Sommers and now Bob Johnson, would send me printed lables.  My son,
daughter, and I (and whoever else was foolish enough to volunteer) would
affix them to the envelopes, stamp the return address and the bulk mail
address, stuff the envelopes, and deliver them to the mailing room in zip
code order, where everything was sent bulk rate.
 
The New System
We had to type address information we got from Miama into a database and
send the file to ISU Mail Services, which printed bar coded addresses
directly onto the envelopes.  Undoubtedly, some errors were introduced
through this process; I discovered, for example, that the software had a
flaw that refused to recognize zip codes starting in zero.  Any of you out
east may have suffered from that process.  Then, the system refused to
accept half the addresses because they were going to institutions. Things I
couldn't send bulk, I had to send book rate, which cost about three times
as much. This meant I sent two separate mailings--but on exactly the same
day!  Most of you got the journal before Christmas.  Some of you didn't get
it until nearly the end of January, I'm hearing, and I have absolutely no
explanation.
 
I've written letters complaining about the situation and asking for
explanations, but this seems to be what we're living with.
 
If there's a problem with your membership (including a screwy address), you
should contact the WPA secretary, Bob Johnson, at Miami University.  His
e-mail address is:
 
brjohns@miamiu.acs.muohio.edu
 
You might send a copy of your message to me, since I could have introduced
the error here.  But you do need to register this stuff with Bob.  In the
meantime, I'll try to work closely with the good folks at Miami to try
making this mailing go better.
 
Sigh,
 
Doug
 
Doug Hesse
Director of Writing Programs
Professor of English
Editor, WPA:  Writing Program Administration
Illinois State University, Normal IL 61790-4240
ddhesse@ilstu.edu  (voice:  309-438-7596)
=========================================================================
Date:         Sat, 15 Feb 1997 11:38:59 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: Forwarded Message: Joke
In-Reply-To:  note of 02/15/97 11:19
 
Joke good. Chain letter bad. Chain letters are part of a pyramid scheme, and
iterations increase geometrically. The overall stress on the system can be
rather remarkable. I tend to break these chains regularly without any negative
effect on my luck. Who believes that superstitious stuff anyway (knock wood)?
 
-- David E. Schwalm
___Vice Provost for Academic Programs and Services, ASU East
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Sat, 15 Feb 1997 13:38:45 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Elizabeth S Hodges <ehodges@SATURN.VCU.EDU>
Subject:      Re: Forwarded Message: Joke
In-Reply-To:  <WPA-L%97021511390037@ASUVM.INRE.ASU.EDU>; from "David E.
              Schwalm" at Feb 15, 97 11:38 am
 
Well . . . I guess the reason I mentioned it is because though I always break
the chains, life has not been so easy the last decade or so.  Everytime I
break the chain there is this little whimper from deep within my more
primative self.  I hate having to break chains.  :)
=========================================================================
Date:         Sat, 15 Feb 1997 11:44:10 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      WPA Mailing Problems
In-Reply-To:  note of 02/15/97 11:36
 
I think we need to invite Doug in for a virtual bowl of chili! Like his job
isn't hard enough, what with slow reviewers and stuff.
 
-- David E. Schwalm
___Vice Provost for Academic Programs and Services, ASU East
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Sat, 15 Feb 1997 11:46:21 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: Forwarded Message: Joke
In-Reply-To:  note of 02/15/97 11:43
 
We have nothing to lose but our chains.
 
-- David E. Schwalm
___Vice Provost for Academic Programs and Services, ASU East
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Sat, 15 Feb 1997 20:39:25 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "John Baker (ENG)" <jbaker@CHUMA.CAS.USF.EDU>
Subject:      online dissertations
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Are any of you working with schools considering online hyertextual
dissertation (or theses)? Members of a panel at U of So. Florida (Janice
Walker, Christian Weisser, and myself, John Baker) are trying to find out
what other schools are doing/planning for a symposium we are participating
in during April.  We know, for example, that Va. Tech, U of Va., and U of
Texas have existing policies on use of electronic dissertations, but we're
not sure what is happening elsewhere.  As far as USF is concerned, use of
hypertextual dissertations is being considered (Janice is a member of the
committee).  Our three-member panel also would be glad to hear from you if
you have news/experiences to share.
 
John Baker
Department of English
University of South Florida
(813) 974-2421
=========================================================================
Date:         Sat, 15 Feb 1997 15:02:46 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Dennis Baron <debaron@UIUC.EDU>
Subject:      Oakland Task Force Report
X-To:         ads-l@uga.cc.uga.edu, LINGUIST@TAMVM1.TAMU.EDU
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
I understand that the Oakland Ebonics resolution was based on (and is
essentially a distortion of) a much longer document, a report produced by a
task force studying a variety of problems in Oakland schools.  I have so
far not been able to locate a copy of this task force report.  I have not
found it on the Net, but understand that the Urban League may have been
ciculating it among its members.  If anyone knows about or has the report,
I'd really like to find out how to get a copy.
 
Dennis
____
 
Dennis Baron                                       debaron@uiuc.edu
Department of English                     office: 217-333-2392
University of Illinois                           fax:  217-333-4321
608 S. Wright Street                         home: 217-384-1683
Urbana, IL 61801
=========================================================================
Date:         Sat, 15 Feb 1997 13:39:18 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Duane Roen <Duane.Roen@ASU.EDU>
Subject:      Re: WPA BREAKFAST
In-Reply-To:  <01IFFY686D8Y8WVYUL@asu.edu>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
Kathleen,
Anything for WPA.
Best,
Duane
 
Duane Roen, Director of Composition
Department of English                   (602) 965-3853 (office)
Arizona State University                (602) 491-6813 (home)
Tempe, AZ  85287-0302                   Duane.Roen@asu.edu
 
On Sat, 15 Feb 1997, Kathleen Yancey wrote:
 
> Shirley, yes, thanks for the reminder: I've been so focused on the
> spectacular height and the fabulous spread that I've almost overlooked
> a key ingredient: money (makes the world go 'round). Please send the
> checks to me, by March 7th.
>
> Also, we/I need to thank Duane Roen for his good work in identifying
> options for the breakfast and contacting the folks at the Arizona
> Club: gratias, Duane.
>
> Kathleen Yancey
>
=========================================================================
Date:         Sat, 15 Feb 1997 14:15:38 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet Pryor_Montgomery College at Germantown <cpryor@DGS.DGSYS.COM>
Subject:      Re: Forwarded Message: Joke
X-To:         alice roy 02-11-93 <aroy@CALSTATELA.EDU>
In-Reply-To:  <199702151733.JAA02188@jupiter.calstatela.edu>
Mime-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Alice,
      Did you realize this was a chain-letter before you forwarded it to
the list (reread the last two sentences.)?  I may be alone in this, but it
galls me when I receive a note that says "unless you send this to five
other people, you will have bad luck."  Why?  I wasn't bothering anybody.
All I was doing was reading my mail.
      So If I wake up tomorrow and find my cat dead or my mother in
intensive care, I'll think of you and your forwarded joke since I'm
sending it to _no one_.
  ____________________________________________________________________
  Chet Pryor - Professor & Testing Coordinator - Department of English
  Montgomery College - Germantown Campus - Montgomery County, Maryland
 
----------------------------------------------------------------------
> On Sat, 15 Feb 1997, alice roy 02-11-93 wrote:
>
> In article: Joke, "William G. Roy" <bi writes:
>
> >> A man takes the day off work and decides to go out golfing.  He
> >is on the
> >> second hole when he notices a frog sitting next to the green.
> >He thinks
> >> nothing of it and is about to shoot when he hears, "Ribbit. 9
> >Iron" The man
> >> looks around and doesn't see anyone. "Ribbit. 9 Iron." He looks
> >at the frog
> >> and decides to prove the frog wrong,
> >> puts his other club away, and grabs a 9 iron. Boom! he hits it
> >10 inches
> >> from
> >> the cup.  He is shocked. He says to the frog, "Wow that's
> >amazing. You must
> >> be a lucky frog, eh?"  The frog reply's "Ribbit.  Lucky frog."
> >The  man
> >> decides to take
> >> the frog with him to the next hole. "What do you think frog?"
> >the man asks.
> >>  "Ribbit. 3 wood."  The guy takes out a 3 wood and Boom!  Hole
> >in one. The
> >> man is befuddled and doesn't know what to say. By the end of
> >the day, the
> >> man
> >> golfed the best game of golf in his life and asks the frog, "OK
> >where to
> >> next?" The frog reply,
> >> "Ribbit. Las Vegas."
> >>
> >> They go to Las Vegas and the guy says, "OK frog, now what?" The
> >frog says,
> >> "Ribbit Roulette." Upon approaching the roulette table, the man
> >asks,"What
> >> do
> >> you think I should bet?" The frog replies, "Ribbit. $3000,black
> >6." Now,
> >> this
> >> is a million-to-one shot to win, but after the golf game,the
> >man figures
> >> what
> >> the heck. Boom! Tons of cash comes sliding back across the
> >table. The man
> >> takes his winnings and buys the
> >> best room in the hotel. He sits the frog down and says, "Frog,
> >I don't know
> >> how to repay you. You've won me all this money and I am forever
> >grateful."
> >> The frog
> >> replies, "Ribbit, Kiss Me."
> >>
> >> He figures why not, since after all the frog did for him he
> >deserves it.
> >> With
> >> a kiss, the frog turns into a gorgeous 15-year-old girl.
> >>
> >> "And that, your honor, is how the girl ended up in my room."
> >>
> >>
> >>
> >>
> >> The origination of this letter is unknown, but it brings
> >> good luck to everyone who passes it on.  The one who breaks
> >> the chain will have   >bad
> >> luck.  Do not keep this letter.  Do not send money.  Just
> >> >forward it to >>five of your friends to whom you wish good
> >> luck.  You will
> >> >seethat >>something good happens to you four days from now
> >> if the
> >> >chain is not >>broken.  You will receive good luck in four
> >> days.
> >
>
=========================================================================
Date:         Sat, 15 Feb 1997 15:53:18 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "William A. Pedersen" <wpedersen@CCIT.ARIZONA.EDU>
Subject:      Re: Forwarded Message: Joke
In-Reply-To:  <WPA-L%97021511390037@ASUVM.INRE.ASU.EDU>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
Aw heck, my luck's so good, I don't need it anyway.  Viva tPA!
 
William A. Pedersen, University of Arizona
 
On Sat, 15 Feb 1997, David E. Schwalm wrote:
 
> Joke good. Chain letter bad. Chain letters are part of a pyramid scheme, and
> iterations increase geometrically. The overall stress on the system can be
> rather remarkable. I tend to break these chains regularly without any negative
> effect on my luck. Who believes that superstitious stuff anyway (knock wood)?
>
> -- David E. Schwalm
> ___Vice Provost for Academic Programs and Services, ASU East
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
=========================================================================
Date:         Sat, 15 Feb 1997 21:28:44 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "C.J. Jeney" <AZCacti@ASU.EDU>
Subject:      Re: Forwarded Message: Joke
In-Reply-To:  <Pine.SOL.3.94.970215140436.17616A-100000@DGS>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
Chains are mean. Chains threaten people. Chains are bad. Every time I get
one, I hear Lindsay Buckingham in my head singing "I can still hear you
saying you must NEVER break the chain..." (and Stevie Nicks echoing it...
darn...I should see someone about all these *voices* in my head, huh) <grin>
 
(ps...I thought the joke was mean, too)
 
--C.J. Jeney--
Arizona State University
Tempe, Arizona
=========================================================================
Date:         Sun, 16 Feb 1997 10:35:04 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Theresa Enos <enos@U.ARIZONA.EDU>
Subject:      Origin of Term, "Whole Language"
In-Reply-To:  <WPA-L%97021511441139@ASUVM.INRE.ASU.EDU>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Here's what Ken Goodman says (he's written more than 45 articles and books
on whole-language-based teaching--source: Arizona Daily Star, 2-16-97):
"The origin of whole language can be traced to New Zealand, where schools
in the 1930s adopted progressive views and began teaching with real
stories instead of reading books designed to teach reading. . . . The term
"whole language" was coined in Canada and then moved to the United States
and other English-speaking countries. . . .It now is gaining popularity in
Latin American countries . . ."
 
----------------------
Theresa Enos
Department of English
University of Arizona
Tucson, AZ 85721
520-621-3371
FAX 520-621-7397
enos@U.Arizona.EDU
=========================================================================
Date:         Sun, 16 Feb 1997 19:05:26 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Claudine Keenan <cgk4@PSU.EDU>
Subject:      Playing Catch-Up and Origin of Term, "Whole Language"
X-To:         mcl6@psu.edu
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Hi Mary,
 
I hope you're feeling better.  All went well on Saturday with a nice small
crew.  Nancy and Natalie were on an absolute *tear* and made 4 new workshop
outlines that they'd love to deliver (I've already told Nancy about JT
Lambert requesting a survey and got some good ideas about what she'd like me
to ask them on that questionnaire.  You'll see it later Monday afternoon.)
Also, Sandy finished fleshing out the Research & Publication with the Web
outline for her seminar, which she'd also feel good about presenting to an
inservice, should the request arrive.  Becky finished her statement of
qualification, but not her syllabus. She'll either email or carry in the
finished work for the Epiphany course on Monday.  Carol Meinhardt was a bit
overwhelmed, but said she learned a lot.  She was delightful to have with us.
 
I promoted the two Saturday PON courses and everyone took materials, but
nobody had firm answers.  I saw the sticky note that mentioned the retreat
and some other things, but I never had a chance to talk to Nancy & Becky
alone and didn't want to mention it in front of all the others.
 
Also, Greg Shoemaker left me a message selecting his dates for the half-day,
and unfortunately, he wants to begin on 3/12 when I'll be in Arizona.  Any
chance you can open for Louise?  I can close it on the 19th.  Let me know
before I call Louise so I know what to tell her.
 
Well, that's all the news for now.  Here's a kinda cool twist from
cyberspace--looks like a listserv conversation about whole language crossed
over into a print newspaper article.  Ah, cyberlife!
 
-Claudine
 
At 10:35 AM 2/16/97 -0700, Theresa Enos wrote:
>Here's what Ken Goodman says (he's written more than 45 articles and books
>on whole-language-based teaching--source: Arizona Daily Star, 2-16-97):
>"The origin of whole language can be traced to New Zealand, where schools
>in the 1930s adopted progressive views and began teaching with real
>stories instead of reading books designed to teach reading. . . . The term
>"whole language" was coined in Canada and then moved to the United States
>and other English-speaking countries. . . .It now is gaining popularity in
>Latin American countries . . ."
>
>----------------------
>Theresa Enos
>Department of English
>University of Arizona
>Tucson, AZ 85721
>520-621-3371
>FAX 520-621-7397
>enos@U.Arizona.EDU
>
>
=========================================================================
Date:         Sun, 16 Feb 1997 20:11:19 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Patricia A Sullivan <pas1@CHRISTA.UNH.EDU>
Subject:      Call for proposals, 1997 MLA
X-To:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
In-Reply-To:  <WPA-L%97021511390037@ASUVM.INRE.ASU.EDU>
Mime-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Announcing a Call for Program Proposals, 1997 MLA
 
I am pleased to announce that the Council of Writing Program
Administrators will again sponsor two sessions at the MLA Convention,
convening this year in Toronto, Dec. 27-30.  We invite proposals for
twenty-minute presentations from administrators, teachers, and graduate
students in composition that address the theme "New Compositions, New
Configurations for Teaching and Learning."  We are especially interested
in proposals on the following topics:  mixed-media approaches to literacy
education; cross-genre and/or cross-cultural approaches to writing and
inquiry; distance learning;  service learning; virtual comp; networked
classrooms and pedagogies; interdisciplinary approaches to writing
instruction; and innovative classroom assignments that encompass one or
more of the above.  We would like to devote both our MLA sessions to
presentations on programs, curricula, technologies, and practices that
push the edges of our profession's thinking about writing, learning, and
the contexts in which we work--as teachers and administrators.
 
Please send a one-page proposal, U.S. mail or email, to Prof. Patricia
Sullivan, Dept. of English, University of New Hampshire, Durham NH,
03824, or  pas1@christa.unh.edu,  by Tuesday, March 11.  If you would
like to discuss your proposal or would like to submit one in person, I
will be pleased to meet with you just after our WPA breakfast at the CCCC in
Phoenix, which will be held in the Arizona Room, around the corner from
the conference hotel (directions forthcoming),Thursday, March 13,
7-8:30 a.m.
 
Please Note:  You must be a member of MLA by April 1 to appear on the
convention program.  Please do not submit a proposal if you are not a
member of MLA nor plan to be a member by April 1.
 
Yours cordially, and on behalf of the WPA,
 
Pat Sullivan
Dept. of English
Hamilton Smith Hall
U of New Hampshire
Durham, NH  03824
(603) 862-3788
pas1@christa.unh.edu
=========================================================================
Date:         Sun, 16 Feb 1997 20:05:45 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         alice roy 02-11-93 <aroy@CALSTATELA.EDU>
Subject:      apology
 
Apologies to the list for a joke sent by mistake.
 
Alice Roy
=========================================================================
Date:         Sun, 16 Feb 1997 23:18:24 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet Pryor_Montgomery College at Germantown <cpryor@DGS.DGSYS.COM>
Subject:      Re: apology
X-To:         alice roy 02-11-93 <aroy@CALSTATELA.EDU>
In-Reply-To:  <199702170310.TAA05860@pluto.calstatela.edu>
Mime-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
> On Sun, 16 Feb 1997, alice roy 02-11-93 wrote:
>
> Apologies to the list for a joke sent by mistake.  Alice Roy
------------------------------------------------------------------------
        My own colleagues, most especially Judy Ann Pierce, have jumped
all over me for overreacting to Alice's 'forward.'   If it is appropriate
for Alice to apologize for submitting the post, then it is incumbent that
I apologize to the list for overreacting to it.
  ____________________________________________________________________
  Chet Pryor - Professor & Testing Coordinator - Department of English
  Montgomery College - Germantown Campus - Montgomery County, Maryland
=========================================================================
Date:         Sun, 16 Feb 1997 20:44:22 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Patricia A Sullivan <pas1@CHRISTA.UNH.EDU>
Subject:      Re: Forwarded Message: Joke
In-Reply-To:  <199702151733.JAA02188@jupiter.calstatela.edu>
Mime-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
the frog turned into a gorgeous (and) 15 year old girl.
 
and that, your honor, is how the girl ended up in my room.
 
This is funny, folks?  Gosh, if only I were a guy.  And the only thing
any of you have to kvetch about, jocularly or not, is that this "good
joke" is a part of a chain message.
 
What in the world is the matter with you?
Or what is the funny part of sexism that I don't get?
 
Please, do, fill me in.
 
Pat Sullivan
=========================================================================
Date:         Sun, 16 Feb 1997 23:33:00 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet Pryor_Montgomery College at Germantown <cpryor@DGS.DGSYS.COM>
Subject:      Re: apology
In-Reply-To:  <Pine.SOL.3.94.970216231139.26160A-100000@DGS>
Mime-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
> On Sun, 16 Feb 1997, Chet Pryor_Montgomery College at Germantown wrote:
>
>         My own colleagues, most especially Judy Ann Pierce, have jumped
> all over me for overreacting to Alice's 'forward.'   If it is appropriate
> for Alice to apologize for submitting the post, then it is incumbent that
> I apologize to the list for overreacting to it.
---------------------------------------------------------------------------
        And now I've got to apologize to Judy for misspelling her name
(Pearce, not Pierce).  I'd better turn off the computer before I do real
harm.
  ____________________________________________________________________
  Chet Pryor - Professor & Testing Coordinator - Department of English
  Montgomery College - Germantown Campus - Montgomery County, Maryland
=========================================================================
Date:         Sun, 16 Feb 1997 22:03:05 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: Forwarded Message: Joke
In-Reply-To:  note of 02/16/97 21:27
 
The initial joke comes from the sudden and unexpected turn that a narrative
following a familiar pattern takes. There is nothing funny about some guy with
a 115 year old girl in his room in Las Vegas. Any further humor here requires
a cosmic sense of irony. And this is why the WHIM conference tends to be
boring.
 
-- David E. Schwalm
___Vice Provost for Academic Programs and Services, ASU East
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Mon, 17 Feb 1997 00:14:24 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet Pryor_Montgomery College at Germantown <cpryor@DGS.DGSYS.COM>
Subject:      Re: Forwarded Message: Joke
X-To:         "David E. Schwalm" <IACDES%ASUACAD.BITNET@PSUVM.PSU.EDU>
In-Reply-To:  <WPA-L%97021622030690@ASUVM.INRE.ASU.EDU>
Mime-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
> On Sun, 16 Feb 1997, David E. Schwalm wrote:
>
> There is nothing funny about some guy with a 115 year old girl in his
> room in Las Vegas....
-------------------------------------------------------------------------
David,
        In addition to not being funny, calling a 115 year old 'girl' is
patronizing. ;-)
  ____________________________________________________________________
  Chet Pryor - Professor & Testing Coordinator - Department of English
  Montgomery College - Germantown Campus - Montgomery County, Maryland
=========================================================================
Date:         Mon, 17 Feb 1997 08:39:02 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "CHRISTOPHER J. THAISS" <cthaiss@OSF1.GMU.EDU>
Subject:      Re: online dissertations
In-Reply-To:  <Pine.SOL.3.95.970215202054.21689B-100000@chuma>
Mime-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
On Sat, 15 Feb 1997, John Baker (ENG) wrote:
 
> Are any of you working with schools considering online hyertextual
> dissertation (or theses)? Members of a panel at U of So. Florida (Janice
> Walker, Christian Weisser, and myself, John Baker) are trying to find out
> what other schools are doing/planning for a symposium we are participating
> in during April.  We know, for example, that Va. Tech, U of Va., and U of
> Texas have existing policies on use of electronic dissertations, but we're
> not sure what is happening elsewhere.  As far as USF is concerned, use of
> hypertextual dissertations is being considered (Janice is a member of the
> committee).  Our three-member panel also would be glad to hear from you if
> you have news/experiences to share.
>
> John Baker
> Department of English
> University of South Florida
> (813) 974-2421
>
 
John:
 
I'd also be interested in hearing about policies.  Thus far, I have served
on one thesis committee for a student doing a hypertext thesis (MA in
Professional Writing and Editing).  Our committee of three, all of us with
some experience in hypertext composition, disagreed significantly about
standards.  I thought our disagreement was fruitful and the discussion of
standards for work in a new medium exciting.  It helped all of us sharpen
our wits for the next hypertext theses that are sure to come down the
line, and I know it made me more aware of what I'm doing when I compose in
hypertext.  The thesis passed after the writer made substantial revisions,
particularly by creating more original material, by choosing links more
judiciously, and by commenting on the linked material.  What all of us
felt really "new" about--and unqualified--was to give good feedback on the
visual elements--which all of us passed without much comment, not because
we liked them but because we weren't used to thinking of theses as
multimedia productions and we had no standards to fall back on.  The
experience made me realize once again how drastically technology is
changing our conceptions of writing, both to compose and to comment and to
evaluate.
        So, I, too, would appreciate the insights of those who have
thought enough about these questions to have developed some standards.
 
Chris Thaiss Director,
WAC and English Composition
Mail Stop 3E4
George Mason University
Fairfax, VA 22030
 
(703) 993-1196
 
Home Page: http://mason.gmu.edu/~cthaiss
WAC Program Home Page: http://www.gmu.edu/departments/wac
=========================================================================
Date:         Mon, 17 Feb 1997 08:39:33 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kelly Lowe <lowekf@MUC.EDU>
Subject:      WPA Mailing Problems -Reply
 
As one of the original members of the envelope stuffing task force
there at ISU, I can appreciate the hell that Doug has gone through
with the wizards at the USPS/ISU mail room.
 
Keep the faith old sport.
 
Kelly Lowe
Director of Writing Programs
Mount Union College
Alliance, OH 44601
330/823.3153
lowekf@muc.edu
"I'm not a vegetarian because I love animals; I'm a vegetarian
because I hate plants."  --A. Whitney Brown.
=========================================================================
Date:         Mon, 17 Feb 1997 08:28:55 +0000
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Richard Haswell <rhaswell@FALCON.TAMUCC.EDU>
Organization: Texas A&M University--Corpus Christi
Subject:      Re: Forwarded Message: Joke
Mime-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
Re the joke, Pat Sullivan writes: "This is funny, folks?  Gosh, if only I were a guy. . . .
What is the funny part of sexism that I don't get?"
 
Speaking of sexism!  Pat, I'm a guy and I thought the joke was repellant and sexist, just as
you did.
 
Rich Haswell
=========================================================================
Date:         Mon, 17 Feb 1997 11:39:35 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         PETER ELBOW <elbow@ENGLISH.UMASS.EDU>
Subject:      Re: Forwarded Message: Joke
In-Reply-To:  <WPA-L%97021511462200@ASUVM.INRE.ASU.EDU>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
 
Yes, I reacted to the joke as sad and off for itself and for it's chain
package.
=========================================================================
Date:         Mon, 17 Feb 1997 11:15:02 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         RONRON@CC.USU.EDU
Subject:      Re: Forwarded Message: Joke
MIME-version: 1.0
Content-type: TEXT/PLAIN; CHARSET=US-ASCII
Content-transfer-encoding: 7BIT
 
I just knew that a joke involving a man and a woman in differential settings
would draw cries of "sexism" from someone out there.  The joke isn't
sexist.  It presupposes a man trying to argue himself out of jail.  If
the joke could have been construed (and it could) with a rich woman telling
about a 15-year old boy, then the sexual differentiation exists only because
it involves sex.  It's sexism if and only if the roles are not reversible
and if it denigrates one of the sexes.  Sorry, folks, this ain't it.
Ron Shook
=========================================================================
Date:         Mon, 17 Feb 1997 11:28:23 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Tiffany Winman <Tiffany@ASU.EDU>
Subject:      Re: Forwarded Message: Joke
X-To:         RONRON@CC.USU.EDU
In-Reply-To:  <01IFIQXJ8XWY96W90V@cc.usu.edu>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
        I was somewhat disturbed by ron shook's post on sexism.  He
claims that something is sexist only if the gender roles cannot be
reversed.
        I'm sorry, but I find this definition of sexism highly
insufficient.  What made the frog joke sexist was the wider social
context in which it  occurs.  I am not denying that "boys" are sexually
assaulted or that I find it an equally terrible injustice.  But the fact
is that our society seems to encourage a way of seeing that perpetuates
the sexual molestation of "girls" or women at a higher rate than the male
counterpart.
        Our society is not "gender blind."  Any definition of racism or
sexism or any ism must take the social context into account.
 
--
 
 
_____________________________________________________________________________
 
                         Tiffany L. Winman
                       Arizona State University
                        Department of English
                           Office: LL C313
                        Email: tiffany@asu.edu
                 Work: (602) 965-3853  Fax: (602) 965-3451
_____________________________________________________________________________
 
On Mon, 17 Feb 1997 RONRON@CC.USU.EDU wrote:
 
> I just knew that a joke involving a man and a woman in differential settings
> would draw cries of "sexism" from someone out there.  The joke isn't
> sexist.  It presupposes a man trying to argue himself out of jail.  If
> the joke could have been construed (and it could) with a rich woman telling
> about a 15-year old boy, then the sexual differentiation exists only because
> it involves sex.  It's sexism if and only if the roles are not reversible
> and if it denigrates one of the sexes.  Sorry, folks, this ain't it.
> Ron Shook
>
=========================================================================
Date:         Mon, 17 Feb 1997 10:55:16 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@WSU.EDU>
Subject:      Re: Forwarded Message: Joke
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Pat,
I'd say that the way listmembers have responded indicates that not many of
us found the joke funny.  I'd also say that perhaps the sexist implications
were muted by the fact that the original poster was female.  Ethos is a
powerful lens that very often focuses response.
Bill
 
>the frog turned into a gorgeous (and) 15 year old girl.
>
>and that, your honor, is how the girl ended up in my room.
>
>This is funny, folks?  Gosh, if only I were a guy.  And the only thing
>any of you have to kvetch about, jocularly or not, is that this "good
>joke" is a part of a chain message.
>
>What in the world is the matter with you?
>Or what is the funny part of sexism that I don't get?
>
>Please, do, fill me in.
>
>Pat Sullivan
=========================================================================
Date:         Thu, 23 Jan 1997 00:08:20 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "C.J." <AZCacti@ASU.EDU>
Subject:      Re: Forwarded Message: Joke
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"
Content-transfer-encoding: 7BIT
 
I have found that the quickest way to get my hostname deleted from a humor
distribution list is to email the sender, pointing out that this was just
another of those tedious examples of sexist/racist/anti-semitic/homophobic
(or whatever) jokes that proliferate on the internet.
 
The reply is usually a tedious example of NON-humorous internet
sexism/racism/anti-semitism/homophobia (or whatever), accompanied by a
personal insult measuring my underdeveloped sense of humor in some detail. ;)
 
One way to settle an impending flamewar is to simply remind regular users
(subscribers) of the forum topic and its general (or specific) purpose, and
ask that extraneous material (such as non-topic humor) be posted on another,
more appropriate forum.
 
My hat goes off to Dave Schwalm and the ENTIRE wpa listserv for being
gracious good sports and falling all over each other to apologize and
analyze and generally ruminate on the whole phenomenon of electronic chains
and sexist humor. My chapeau is especially off to the participants for not
using back-handed or sarcastic pseudo-apologies, as I see so often in these
here virtual parts. Happy posting, pardners (see you all at the Rocky
Mountain Oyster bbq-trail ride on Mar. 15th).
 
_________________________________________________
C.J. Jeney -- Arizona State University
 
AZCacti@asu.edu
 
"Don't Panic!"
=========================================================================
Date:         Mon, 17 Feb 1997 16:28:04 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Judy Ann Pearce <jpearce@UMD5.UMD.EDU>
Subject:      Re: apology
X-To:         alice roy 02-11-93 <aroy@CALSTATELA.EDU>
In-Reply-To:  <199702170310.TAA05860@pluto.calstatela.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
I think that Alice's inadvertent posting reinforces some of the principles
of writing which we try to  instill in our students, particularly those of
context and audience.  Generally, given the context of the list, we
discuss our profession from an intellectual prospective.  Alice has
provided us an opportunity to confront the reality of our theories and
principles.  While probably embarrassing for her, I think the ensuing
discussion has been to our benefit.
 
Judy Pearce
Montgomery College
Rockville, MD  20850
=========================================================================
Date:         Mon, 17 Feb 1997 16:47:39 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         PETER ELBOW <elbow@ENGLISH.UMASS.EDU>
Subject:      Re: "Whole Language"
In-Reply-To:  <Pine.OSF.3.91a.970213094724.31875A-100000@hopper.unh.edu>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
 
There's been plenty of help about the origins of the term.  But I can't
resist this thought about the meaning of the term--or what it's come to
mean--the disputes.
 
I'm struck with how it has come to have what seems to me two very
distinct meanings--or areas it points to:  (1) learning to read
with a non-phonics emphasis;  reading whole books;  child in the lap &c
&c.  Always sounds good to me.  And probably most people who use it,
don't totally NEGLECT sounds and phonics;  nevertheless, to the extent
that people neglect to talk about that--or really do argue against
phonics in an either/or way--it seems to me that "whole language" is
leading with its chin.  And I don't feel the need to fight to the death
for this meaning.
 
(2) But what's both sad and confusing to me is that the term has also come
to mean the whole emphasis (from Graves, Atwell &c) on learning to write
before you learn to read.  All the criticisms against whole language
because it neglects phonics and the ear and sounding out are CRAZY when
you consider this whole meaning.  It's nonstop phonics and sounding out
since it relies completely on the ear and invented spelling.  And I want
to fight to the death for this.  There are such enormous educational
consequences that come from inviting reading to come before writing--and
recognizing the amazing (simple) fact that children CAN write far more
than they can read.  (See my "War between Reading and Writing--And How to
End it" in RHETORIC REVIEW a couple of years ago and Slevin and Young's
recent CRITICAL THEORY AND TEACHING OF LIT.)
 
I can see how meanings #1 and #2 got linked.  Both approaches involve
inviting kids to move very fast and in doing so invite naughtinesses
(invented spelling and not sounding out words).  But it's really sad when
the write-before-read gets slammed inappropriately--especially since it's
what's most needed.
 
Peter E
=========================================================================
Date:         Mon, 17 Feb 1997 16:27:19 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Marty Patton <writmdp@SHOWME.MISSOURI.EDU>
Subject:      Re: "Whole Language"
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
I, too, have watched my kids benefit most of all from the "writing" side of
the whole language approach to teaching.  As the whole language movement
matures, the gap between whole language and phonetic approaches to reading
(but not to writing) seems to shrink.  (The idea of teaching literacy by
use of good literature goes without saying--even the most ardent defender
of phonics wouldn't deny the value of reading good stories.  And most whole
language teachers occasionally use little predictable books that are just
as dumb as the Dick, Jane and Sally primers I had.  I observe both camps
using good literature and controlled vocabulary stories.)  But it's in the
area of writing where I think there's still a significant difference in
whole language and skills-based pedagogies.  My kids wrote their way into
reading--and wrote stories far more sophisticated than their limited
reading vocabularies would have permitted in other settings.
 
Marty Patton
Campus Writing Program
University of Missouri-Columbia
 
>There's been plenty of help about the origins of the term.  But I can't
>resist this thought about the meaning of the term--or what it's come to
>mean--the disputes.
>
>I'm struck with how it has come to have what seems to me two very
>distinct meanings--or areas it points to:  (1) learning to read
>with a non-phonics emphasis;  reading whole books;  child in the lap &c
>&c.  Always sounds good to me.  And probably most people who use it,
>don't totally NEGLECT sounds and phonics;  nevertheless, to the extent
>that people neglect to talk about that--or really do argue against
>phonics in an either/or way--it seems to me that "whole language" is
>leading with its chin.  And I don't feel the need to fight to the death
>for this meaning.
>
>(2) But what's both sad and confusing to me is that the term has also come
>to mean the whole emphasis (from Graves, Atwell &c) on learning to write
>before you learn to read.  All the criticisms against whole language
>because it neglects phonics and the ear and sounding out are CRAZY when
>you consider this whole meaning.  It's nonstop phonics and sounding out
>since it relies completely on the ear and invented spelling.  And I want
>to fight to the death for this.  There are such enormous educational
>consequences that come from inviting reading to come before writing--and
>recognizing the amazing (simple) fact that children CAN write far more
>than they can read.  (See my "War between Reading and Writing--And How to
>End it" in RHETORIC REVIEW a couple of years ago and Slevin and Young's
>recent CRITICAL THEORY AND TEACHING OF LIT.)
>
>I can see how meanings #1 and #2 got linked.  Both approaches involve
>inviting kids to move very fast and in doing so invite naughtinesses
>(invented spelling and not sounding out words).  But it's really sad when
>the write-before-read gets slammed inappropriately--especially since it's
>what's most needed.
>
>Peter E
=========================================================================
Date:         Mon, 17 Feb 1997 17:34:35 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Jean Gallagher(HU329FAC)" <jgalla@PHOTON.POLY.EDU>
Subject:      Re: ESL listserv/ www sites for ESL study
In-Reply-To:  <Pine.OSF.3.91.970217163738.13804C-100000@asimov.oit.umass.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Dear listserv members:
 
Thanks so much to all who responded to my query about junior-year
proficiency exams.  I now trouble you for more of your expertise:
 
Are any of you aware of any good Internet sites which help ESL students
prepare for the TOEFL exam? Or any interactive web sites aimed at helping
ESL students period?  If this question falls outside the the bounds of
this listserv's interests, would anyone be able to recommend an
ESL-program administrator's listserv which might be able to respond to my
question?
 
Best,
 
Jean Gallagher
Humanities Dept.
Polytechnic University
=========================================================================
Date:         Mon, 17 Feb 1997 15:53:20 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Terence G. Collins" <tcollins@MAROON.TC.UMN.EDU>
Subject:      basic writing afterthoughts
MIME-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
I have a further thought, maybe a troubling one, about the mainstreaming or
re-situating of basic writing which occupied the list a couple of weeks
ago.  I am thinking of Mina Shaughnessy's 1973 address/article on open
admissions and basic writing--how the two enterprises were linked so
closely as to be inseparable at that moment in composition history, at
least at CUNY.  I worry that at this politically regressive moment we risk
losing sight of the connection between open admissions and basic writing
(acknowledging that some bw programs were set up to re-segregate  rather
than to support the open-admissions students and that some bw programs
operate regressively a la the Tidy House).  Have any of the institutions
where bw has changed toward mainstreaming also experienced a restriction of
access coincidentally?  Are there other connections between access and bw
at your sites that might suggest that shifting toward mainstreaming is
prelude to or outcome of a shift toward restricted access?
If the drift of the list discussion is away from the topic, I'd welcome
replies off list.
Terry
 
Terry
 
Terry Collins
Director of Academic Affairs and Curriculum
Professor of Writing and Literature
General College-University of Minnesota
246 Appleby Hall
128 Pleasant Street SE
Minneapolis, MN  55455   USA
(612)625-5366
FAX: (612)625-0709
                      ---------|
                     --further-|---
                     --0--------0-||
=========================================================================
Date:         Mon, 17 Feb 1997 16:39:56 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Writing to Read
 
I remember seeing some really good stuff some years ago about the "Writing to
Read" program that involved IBM and (I think) John Henry Martin. It was based
on the obvious ( but only when you think about it) point that kids speak
fluently long before they can read and that thus they could write with some
fluency also if we weren't too picky about spelling and neatness. The program
was initially tested in North Carolina in a school district whose student
population cut across all sorts of socio-economic and ethinic classes--as did
the positive results of the program. Anyone remember this? What happened to
it?
 
-- David E. Schwalm
___Vice Provost for Academic Programs and Services, ASU East
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Mon, 17 Feb 1997 18:18:14 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Dean A. Hinnen <dhinnen@gamma.is.tcu.edu>"
              <DHINNEN@GAMMA.IS.TCU.EDU>
Subject:      Re: ESL listservs/www sites
MIME-version: 1.0
Content-type: TEXT/PLAIN; CHARSET=US-ASCII
Content-transfer-encoding: 7BIT
 
By happy circumstance, on the same day a request for information on ESL sites
appeared on WPA-L, Margaret-Rose Marek, a Writing Center consultant at TCU
forwarded the following message to our composition instructors' list at TCU.
Hope it is helful.
 
Dean A. Hinnen
Texas Christian University
d.hinnen@tcu.edu
 
Begin forwarded message------------------------------------------------------
This is a concatenated list of websites that may be helpful to
ESL students and instructors.  It is by no means complete, so
if anyone knows of other helpful sites, please post them.
 
SPECIFIC ESL SITES (for students)
Frizzy University Network:      http://thecity.sfsu.edu/~funweb
ESL Home Page:                  http://granny.lang.uiuc.edu/r-li5/esl/
English for the Internet:       http://www.study.com/
The Virtual Eng Lang Center:    http://www.comenius.com/
LinguaCenter Home Page:         http://deil.lang.uiuc.edu/
Helsinki University of Tech:    http://www.hut.fi/~rvilmi/Project/
Linguistic Funland TESL:        http://math.unr.edu/linguistics/tesl.html
Online MLA Documentation:       http://www.cas.usf.edu/english/walker/mla.html
Dave's ESL Cafe on the Net:     http://eslcafe.com/
 
 
SPECIFIC ESL SITES (for instructors and students)
U. of Tx Comp Writing/Rsch Lab: http://www.en.utexas.edu/
ESL Virtual Catalogue:          http://www.pvp.com/esl.htm
EFL Magazine:                   http://www.u-net.com/eflweb/
List of Educational MOOs:       http://www.speakeasy.org/~pscs/moo.html
Internet TESL Journal:          http://www.aitech.ac.jp/~iteslj
TESL-EJ Online:                 http://violet.berkeley.edu/~cwp/TESL-EJ/
 
Writing Resources & Labs on the Net:
http://owl.english.purdue.edu/resources.html
 
OU CALL Lab Teaching Resources:
http://www.tcom.ohiou.edu/OU_Language/teachers.html
 
Franzato's Guide for ESL/EFL Teachers:
http://www.shineline.it/cult/fra/docenti/docenti.htm
[NB: Most of the text on the homepage is in Italian)
 
LISTSERVS/DISCUSSION GROUPS
Liszt Directory of E-Mail Discussion Groups:    http://www.liszt.com/
 
CataList, the catalogue of LISTSERV lists:
http://www.lsoft.com/lists/listref.html
 
MOOs
SchMOOze University:    telnet://schmooze.hunter.cuny.edu:8888/
Diversity University:   telnet://moo.du.org:8888/
MediaMoo:               telnet://purple-crayon.media.mit.edu:8888/
Another list of MOOs:   http://www.itp.berkeley.edu/~thorne/MOO.html
 
MEDIA:
USA Today:              http://www.usatoday.com/
CNN Interactive:        http://www.cnn.com/
New York Times:         http://www.nytimes.com/
Washington Post:        http://www.washingtonpost.com/
________________________________________________________________________
 
        *       David Beach + ESL Coordinator/Consultant         *
        *     The Writing Center at George Mason University      *
        *  4400 University Drive + Fairfax, VA 22030-4444 + USA  *
        *      tel: +1-703-993-1200  fax: +1-703-993-3664        *
        *    dbeach@gmu.edu  +  http://osf1.gmu.edu/~wcenter     *
"That so few now dare to be eccentric marks the chief danger of our time."
                                  --John Stuart Mill
 
 
 
----- End forwarded message
=========================================================================
Date:         Mon, 17 Feb 1997 19:41:49 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "J.L. McClure" <jmcclure@SOLI.INAV.NET>
Subject:      Placement (Again)
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
At Kirkwood Community College we place students as many other colleges (esp
CCs) do:  (1) initially according to test scores (ACT, ASSET, or COMPASS),
then (2) "adjusting" the initial placement with an in-class essay.  The
in-class essay is administered on the first day of class.  Instructors read
the essays of students in their classes and refer for possible upward
movement any essays that demonstrate an ability that might warrant such
movement.  (We cannot mandate downward movement.)  A team of full-time
faculty read the referred essays and approve or not students for upward
movement.
 
We are considering revising our placement method.  For four years I've been
keeping stats on instructors who refer students, number of students
referred, and number of students referred who are eligible for upward
movement.  Ultimately about 2% of students (overall) are approved for upward
movement (and not all of them choose to do so).  This method takes a lot of
time -- all students in all sections take the first-day essay, though the
use of the essay is scattered: some (not most) instructors do it as
requirement and never refer a student for upward movement; instructors have
different standards for referral (despite orientation sessions on reading
essays); and readers are only minimally trained and monitored for
consistency.  Also, it consumes the whole of the first class period with a
writing assignment that may not fit into the plan of a particular
instructor's course.  We originally established the essay as a "safeguard"
for the use of a MC placement score about 10 years ago.  But now that we see
that roughly 98% of our students are "correctly" placed (I well know the
problems here) by the MC scores, we're reconsidering the efficiency of the
first-day essay.  (We can't have scoring of all students' essays, and
certainly no portfolios, given our CC context.)  What we're now considering
is the possibility of continuing to place students according to their MC
scores, then allowing students (after reading to them a statement about the
placement procedure) to decide whether or not they want to go to the Test
Center and take the upward movement essay on their own.
 
Does anyone on this list have any comments, suggestions, etc. about this
proposed change?  Will a glut of students (too many) opt to take this
option?  Will the students who might be placed too low (2%) decide to take
the essay?  Are there other problems?
 
J.L. McClure                        (319)398-5411, ext. 5837
English Department                  jmcclure@soli.inav.net
Kirkwood Community College          jmcclur@kirkwood.cc.ia.us
6301 Kirkwood Blvd. SW
Cedar Rapids IA  52406
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On Mon, 17 Feb 1997, Terence G. Collins wrote:
 
> I worry that at this politically regressive moment we risk
> losing sight of the connection between open admissions and basic writing
> Have any of the institutions
> where bw has changed toward mainstreaming also experienced a restriction of
> access coincidentally?  Are there other connections between access and bw
> at your sites that might suggest that shifting toward mainstreaming is
> prelude to or outcome of a shift toward restricted access?
 
Interestingly, the impetus at the U of South Carolina for trying out the
"mainstreaming" approach they ended up with was the move by the state to
TAKE AWAY credit from the basic writing course.  It was the regressive
move that lead to the mainstreaming.  They reasoned that the university
had accepted these students and given them status as bona fide students;
it was the LABELING of them as basic writers that targeted them for
unfair treatment.  They concluded, "we must label them as 'COLLEGE
STUDENTS' and then simply give extra help to any 'college students' who
need it.
 
See the Grego and Thompson articles on their program in 4Cs and WPA
Journal (and my account in Bloom, Lynn, Daiker and White volume
COMPOSITOIN IN THE 21ST C.)
 
Peter Elbow
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I think that the phonics is defended on the wrong grounds.
 
Proponents make a mistake when they argue that kids need to learn to
read by making sound-letter correspondences. Deaf children learn to read
without phonics; Japanese kids learn to read kanji (Chinese pictographs)
without phonics.
 
I have heard phonics defenders say that because the
brain uses phonetic information when accessing and storing vocabulary,
humans must use such information during word recognition (i.e. during
reading). But this mistakes unconscious, automatic processes with a conscious
sounding out activity. We also need to use grammatical knowledge when
reading, but we don't need to do a conscious parsing before we can understand
a sentence--and we donUt ask kids to do that parsing, either.
 
We sometimes complain that there isn't a close enough correspondence
in English between letters and sounds, but in fact there are too many
correspondences, making the sounding out of words a "guessing game."
 
In Japan, when kids learn the hiragana writing system for their
language, the teachers teach letter-sound relationships. Italian
teachers do the same for Italian, which is one of those languages
with such firm connections that it is hard to make a spelling error.
In other words, teachers in countries where sound-letter connections
are clear and simple seem to want to teach them. I don't think it is necessary,
but I trust their judgment that it does some good.
 
It never hurts to teach children facts about their language.
Perhaps phonics is ultimately justifiable on that humanistic grounds.
 
As for the disappointing performances on standardized reading tests by kids
from whole language programs, the problem, I think, lies with the kind of test
that is being
used. Standardized reading tests are designed for non-whole-language
approaches. If you stop test training, scores go down. That doesn't mean
that reading ability is weak. Here's my test for reading: Retell your favorite
story from last year (scores are calculated by the number of details recalled).
I wonder how kids who read nothing but Basils would do on that one.
 
        --Bill Murdick
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I've been "lurking" about on this conversation over the past weeks,
thinking through discussion on whether to mainstream or not to mainstream,
and I find I tend to side with Ed White, who wisely notes that no matter
what choice a program makes, they are likely to face problems that either
remind them why we have basic writing in the first place or why we
want to mainstream--kinda the "grass is always greener effect."  What I
haven't seen discussed, and I may have just missed this point, is what I
see as a real problem in our programs, which is a lack of trust in those
we hire to teach our students.  If we actually trusted the teachers we
have, we wouldn't have to talk about wholesale "mainstreaming" or about
maintaining separate but equal programs for basic and freshman writers.
We could let teachers make judgments or at least recommendations about
students in their courses, say after a diagnostic essay.  These essays
could then be reviewed by other instructors and individual students
could be moved or "mainstreamed" based on a committee's recommendations.
 
I think the hesitation I have with mainstreaming is that not all basic
writers are ready to be mainstreamed; as someone on the list pointed out,
we have basic writing courses for good reasons, and these courses help
a lot of students who are not ready for a freshman college writing
course.  I've also had students in my basic writing course that were
clearly ready for the freshman course, but because of EPT score were
held back.  If individual teachers were given authority to assess their
students on an individual basis, we would be serving our students much
more effectively and perhaps coming closer to a more accurate "placement"
policy.  But before this can happen, we have to trust those we hire to
teach and delegate authority to those who most likely know best the kind
of work a student is capable of.
 
Shelley Circle
University of Wisconsin-Milwaukee
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I read the posts about online dissertations and hypertext with great interest...
I'm just beginning a piece investigating whether/how academic writing is
changing in response to/conjunction with "new" forms of writing, like html.  If
people on this list are working with or know of students attempting on-line
dissertations, theses, etc., can they contact me off-list?  I'd like to "chat"
(electronically) with them about their work, or get in touch with students doing
same.  Email is kassn001@maroon.tc.umn.edu.
Thanks,
Linda
 
Linda Adler-Kassner, Ph.D.
General College
Teaching Specialist/Writing Program Co-Administrator
University of Minnesota
140 Appleby Hall, Mpls. 55455
(612)625-6383-phone (612) 625-0709-fax
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I am not sure what you mean by "MC" score.  I can share with you our
experiences here in University College, an open-access 2 year school
on the main campus of the U. of Cincinnati.  We have a very evolved,
valid, reliable test which we are proud to offer to all of our
students.  Placement is mandatory due to the fact that we offer 3
levels of developmental English along with Freshman English.  If we
did not have such an accurate system, we would have no way to
correctly place students in various levels. We use a 1 hour writing
sample and a reading test.  We do mass testing in the summer and
between quarters as well as on  an ongoing basis.
 
Yes, we do have to defend our system and the related costs.  Every so
often, (even recently) we have to state to the administration why it
would not be good to "standardize" and why objective measures are
invalid for placement.  This has usually been grudgingly accepted.
While we have divergent theories in our department about how to teach
composition, there is widespread agreement that a writing sample is
vital for accurate placement which is fair to all of our students.
 
I would think that a 1st day sample is so difficult to manage that it
would be preferable to test during orientation as we do here.  Is
that an option?  I'd be happy to share other info if you'd like.
 
Barbara Wallace
Coordinator of Writing Placement
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Terry makes an important point about the institutional linkage of
"mainstreaming" and tightening access.  When the upper administration
came after our basic writing program several years ago, the proposal was
to farm out students who were deemed "deficient" to local community
colleges.  They couldn't do it because we controlled placement because we
used a timed writing task, and they then pressed us to use a national
assessment measurement to provide students with an "early warning" of
their deficiency.  Tilly Warnock, the director at that point, was able to
turn up the heat on the administrators by pointing to the demographics of
whom they were proposing to farm out, but political support on
minority related issues has cooled in the last several years, and
such a strategy might not work the next time around.
 
While I am not in principle opposed to the idea of putting students who
need additional experience directly into the main sequence and providing
the additional support through a writing studio, we have concluded that
many of these students simply need more time to acclimate to the
university setting and that an additional course can provide that time.
The Stretch Program at Arizona State University is based on this
assumption and preserves an additional semester of composition (beyond
the two that are required in two of the three state universities here).
 
The most compelling argument for me is on the matter of
providing several options for students to choose from.  Even though we
have long placed students on the basis of a writing sample and are
currently expanding the portfolio option in placement, all basic writing
students are clearly not the same, and we have introduced an option
whereby students can submit a portfolio to move directly from the
developmental course into the second semester of our main sequence.
 
The bottom line may be that the writing studio model is a useful option to
experiment with, and that such experimentation is best undertaken when
the upper adminstration is not smelling around looking for resources or
trying "to raise standards."  Such experimentation can keep a program one
step ahead of the opposition.
 
 
Thomas Miller
U of AZ
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> On Tue, 18 Feb 1997, Barbara L. Wallace wrote:
>
> ...I would think that a 1st day sample is so difficult to manage that it
> would be preferable to test during orientation as we do here....
--------------------------------------------------------------------------
Barbara,
        Not necessarily.  We are also an open-admissions institution, and
we use a standardized ETS assessment vehicle to sort students into basic,
developmental, and regular.  But we've discovered the test can be fooled.
In my first class, we do a simple multiple choice grammar test which I use
as a criterion reference instrument along with an in-class essay using
assigned topics. I make the in-class 'Essay #1,' the first of six required
by our college-wide EN101 syllabus, which makes it revisible at least
twice. This usually placates anxious students who are concerned that I am
adjudicating them on other than their best work, but it gives me something
to ascertain whether placement is accurate.
  ____________________________________________________________________
  Chet Pryor - Professor & Testing Coordinator - Department of English
  Montgomery College - Germantown Campus - Montgomery County, Maryland
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Here at Arizona State, we place students into ENG 101 or into
our "Stretch Program," which gives students two semesters of guided
writing experience in place of ENG 101, based on their ACT or SAT
scores (we've not been able to get funding for better placement approaches).
 
All students placed into "Stretch" (about 19% of those taking first
year composition) receive a handout on the first day of class and
do some writing and have a discussion about how and why they're placed
as they are--into a "stretched-out" class.
 
The handout (and discussion) explain the program and also let students know
that if they feel they're misplaced to come and see me.  Last semester,
as an example, of the roughly 650 students in "Stretch," perhaps 20 came
to see me about their placement.  I ask them for a writing sample, which
I read (if they're an ESL student, I get help from an ESL instructor), so
I can better advise them.  I move about half of these students into "regular"
ENG 101; the others I tell that they really need the extra writing help
and experience.
 
What may be most telling about our process is that roughly
95% of the students placed into our BW sequence know they need
and can use the extra writing time--and by the end of the sequence, they're
glad they "had it."  Students are pretty smart and most of them know
any extra help on their writing is useful.
 
However, note that this method only deals with "Stretch" students and
does not address those students who ought to be in "Stretch" but who
tested okay and ended up in ENG 101; I'm looking at the data we have to
see if there's any correlation between SAT/ACT scores and pass rates in
ENG 101 (and beyond).
 
 
Greg
 
/--------------------------------------------------------\
|  Greg Glau                                             |
|  Coordinator of Basic Writing Programs in Composition  |
|  Department of English       Arizona State University  |
|  Tempe, AZ 85287-0302          office: (602) 965-3898  |
|  gglau@asu.edu                 FAX:    (602) 965-3451  |
\--------------------------------------------------------/
=========================================================================
Date:         Tue, 18 Feb 1997 09:28:14 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Valerie Balester <v-balester@TAMU.EDU>
Subject:      Re: "Whole Language"
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Sort of off the subject, but have you all noticed the recent nostalgia for
the Dick and Jane primers?  I certainly don't remember them fondly, but
fancy catalogues like Signals and Wireless are selling them, complete with
refrigerator magnets, to baby boomer adults.
 
Valerie Balester
Director of Writing Programs
Texas A&M University
College Station, TX 77843-4227
(409) 845-3155
(409) 862-2292 FAX
v-balester@tamu.edu
=========================================================================
Date:         Tue, 18 Feb 1997 10:08:35 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Valerie Balester <v-balester@TAMU.EDU>
Subject:      Writing Center/Writing Programs Relations
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Survey Concerning Writing Center/Writing Programs Relations
 
With this survey, we hope to learn more about how writing centers and their
directors work in relationship to writing programs administrators. In
particular, we are investigating the official institutional relationship
and the personal working relationship between the writing center directors
and the writing program directors nationwide. There are 12 questions which
can be answered in about 15-20 minutes.
 
If you are a writing program director or a writing center director (and do
not hold both positions jointly), please complete this survey.
 
DO NOT USE THE REPLY OPTION TO ANSWER THIS SURVEY.
SEND YOUR RESPONSES OFF LIST TO:
Valerie Balester (v-balester@tamu.edu) OR James McDonald (jcm5337@usl.edu)
 
Results of the final study will be presented at the CCCC in March 1997.
 
 ALL PERSONAL OR IDENTIFYING INFORMATION WILL BE KEPT CONFIDENTIAL.
 
Definitions
 
Writing Program Director: The primary administrator in charge of a writing
program at an institution; the person whose job title indicates that
his/her primary responsibility is to administrate writing courses; the
administrator under the level of Head or Chair with the most authority for
making decisions about the institution's writing program, whether that
program consists only of one first-year writing course or multiple writing
courses that undergraduate students over several semesters or other
variations.  The WP Director position does not exist at every institution.
At some, the WP Director position may be held by the Director of WAC,
Director of a program or division.
 
Writing Center Director: The primary administrator in charge of the
operation of a writing center, writing lab, or learning center that tutors
students on writing assignments.  The Writing Center Director may or may
not have primary responsibility for making decisions about the center's
operation.
 
1. Name and current position (including title and dates held)
 
2. Institution
 
3. Type of institution (community college/4-year
college/university/public/private)
 
4. Number of undergraduate students at the institution
 
5. Your rank, tenure status, highest degree, and area of specialization
 
6. Previous writing administration positions you have held, including the
title, dates, and institution of each position.
 
7. How is the writing center director selected at your institution?  The WP
Director?
 
8. What, if any, orientation or on-the-job training is provided for a new
writing center director?  For a new WP Director?
 
9. To whom does the writing center director report in your institution?
Mark all that apply, and indicate with an asterisk (*) which the WC
director works most closely with.
 
___     Dean
 
___     Vice-president for Academic Affairs or Provost
 
___     Department Chair or Head
 
___     Division Head (e.g., Division of Writing and Rhetoric, Humaniaties
Division)
 
___     Writing Program Director
 
___     First-Year Composition Director
 
___     WAC Program Director
 
___     Other _____________________________
 
 
Comments/Clarifications on reporting lines:
 
 
10. Who has the authority to make the major decisions for the writing
center,  including staffing, budget, policies, pedagogy, assessment, and
equipment decisions? How are these decisions made and carried out?
 
11A. If you are a writing program director, describe your personal working
relationship with the writing center director.  Are you satisfied with the
relationship? Do you feel you receive adequate support?
 
 
 11B.  If you are a writing center director, describe your personal working
relationship with the writing program director. Are you satisfied with the
relationship?  Do you feel you receive adequate support?
 
 
12.  Please provide a phone number, e-mail address, or snail mail address
for your counterpart (Writing Center Director or Writing Program Director)
so that we may ask him or her to fill in a survey.
 
Thank you for your help.
 
SEND YOUR RESPONSES OFF LIST TO:
Valerie Balester (v-balester@tamu.edu) OR James McDonald (jcm5337@usl.edu).
If you prefer to send your response by mail, the address is:
 
Valerie Balester
Department of English
Texas A&M University
College Station, TX 77843-4227
 
James McDonald
Department of English
P. O. Drawer 44691
University of Southwestern Louisiana
Lafayette, LA 70504-4691
 
If you prefer to reach us by phone, e-mail James McDonald (jcm5337@usl.edu)
for a toll-free number.
 
ALL PERSONAL OR IDENTIFYING INFORMATION WILL BE KEPT CONFIDENTIAL.
BY ANSWERING THIS SURVEY, I UNDERSTAND THAT MY RESPONSES MAY BE QUOTED OR
PARAPHRASED, BUT WITHOUT IDENTIFYING INFORMATION.
 
 
Valerie Balester
Director of Writing Programs
Texas A&M University
College Station, TX 77843-4227
(409) 845-3155
(409) 862-2292 FAX
v-balester@tamu.edu
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Shelley, thanks for noting my wisdom, a fact that normally escapes notice
on my home campus.  I don't think the problem you mention is really a
matter of trust, but something much simpler: efficiency.  By the time an
in-class assessment can take place, a good week of instruction has been
lost, and that's ten percent of a 10-week term.  Besides, it's often
really tough for a student to switch courses  because of time conflicts
with other courses, work schedules, and the like.  For those reasons, it
is much more efficient to place students before classes start.  Since
there will always be misplacements, there should also be an opportunity
for teachers to suggest moving up or down, but we shouldn't expect too
much movement after classes begin.  --Ed White
>
> I've been "lurking" about on this conversation over the past weeks,
> thinking through discussion on whether to mainstream or not to mainstream,
> and I find I tend to side with Ed White, who wisely notes that no matter
> what choice a program makes, they are likely to face problems that either
> remind them why we have basic writing in the first place or why we
> want to mainstream--kinda the "grass is always greener effect."  What I
> haven't seen discussed, and I may have just missed this point, is what I
> see as a real problem in our programs, which is a lack of trust in those
> we hire to teach our students.  If we actually trusted the teachers we
> have, we wouldn't have to talk about wholesale "mainstreaming" or about
> maintaining separate but equal programs for basic and freshman writers.
> We could let teachers make judgments or at least recommendations about
> students in their courses, say after a diagnostic essay.  These essays
> could then be reviewed by other instructors and individual students
> could be moved or "mainstreamed" based on a committee's recommendations.
>
> I think the hesitation I have with mainstreaming is that not all basic
> writers are ready to be mainstreamed; as someone on the list pointed out,
> we have basic writing courses for good reasons, and these courses help
> a lot of students who are not ready for a freshman college writing
> course.  I've also had students in my basic writing course that were
> clearly ready for the freshman course, but because of EPT score were
> held back.  If individual teachers were given authority to assess their
> students on an individual basis, we would be serving our students much
> more effectively and perhaps coming closer to a more accurate "placement"
> policy.  But before this can happen, we have to trust those we hire to
> teach and delegate authority to those who most likely know best the kind
> of work a student is capable of.
>
> Shelley Circle
> University of Wisconsin-Milwaukee
>
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The issue Shelley raises is probably different at large and small schools. In
large programs "trusting" and "training" instructors are inseparable concepts,
and the logistics of placing and serving large numbers of students requires
polices, procedures, pre-planning, and other kinds of stuff. It is very
difficult n a large program to make all of this "personal." Another difficulty
in large programs has to do with making sure that it is a "program" and not
just a collection of writing courses with the same number but reflecting the
goals of the instructor rather than the institution. This is tricky. Part of
the trust issue has a lot to do with one's sense that 100 instructors have
agreed to the program values and goals and that their estimation of the
writing ability of students is based on their ability to do the kind fo
writing that is stressed in the program.
 
-- David E. Schwalm
___Vice Provost for Academic Programs and Services, ASU East
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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As a total amateur who has read a bit about reading theory and seen three
children learn to read, it seems to me that we do two sorts of processing
when reading: we generally proceed by a visual pattern recognition (which
then triggers the internal monologue that accompanies reading), but on
encountering a word whose pattern is not stored, we resort to a variety of
tactics for decoding: phonics is one of these, especially when a proficient
reader encounters a foreignism; we also use contextual clues; sometimes we
are prompted to check an outside reference (by this time, though, we have
usually attempted a pronunciation--and going to a reference interrupts the
reading flow) and often we skip the word entirely.  Beginning readers
resort to sounding words out more than proficient readers, since they are
still learning the visual patterns.  But they quickly store simple words
and even not so simple ones (like their names).
 
Attacking a new, long, unfamiliar word, a child proceeds until they make a
connection between the letters and a stored phonic pattern.  Sometimes they
get the start or end or middle of a word, and guess at the rest, which may
result in an "error" which may or may not be corrected by context
reference.  But the error also indicates how the processing is working.
 
At some point in learning, we shift to visual pattern recognition. This is
much more efficient.  But because it fires up the interior monologue
(except maybe for speed readers) there is clearly an interconnection
between sound and sight in reading that it is a mistake to ignore.
 
Unfortunately, all these complexities tend to get lost when reading theory
is translated by the schools into a methodology, which much be simple
enough to fit on one page. . . .well, perhaps not, but the polarity that
exists between the whole word and the phonics people is completely
artificial and doesn't do the kids any good.
 
And one other thing: the emphasis on speed reading seems clearly at odds
with the close attention to language we try to encourage.  The quick
readers in school find their reading slows down considerable when they
become literature majors, or poets.
 
Dennis
---
 
Dennis Baron                                           debaron@uiuc.edu
 
Department of English                         office: 217-333-2392
University of Illinois                                fax: 217-333-4321
608 South Wright Street
Urbana, Illinois 61801
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Here in Massachusetts, the state legislature has mandated that no more
than 10% of students enrolled in state colleges and universities be
placed in "remedial" classes.  This number will be further reduced to 5%
in some number of years down the road.  At the same time, these same
folks here in Boston threaten to raise admission standards.  So
certainly a crisis between access and equity is sure to follow.
 
However, I do think the pressures to keep enrollments robust and tuition
money flowing won't quite result in large numbers of under-prepared
students being shifted over to the community college system.  Instead, I
can imagine a reconfiguring and relabeling of "remedial" classes and an
extension of underprepared students' academic careers (and subsequent
higher rate of attrition).  It sure does seem like that when there's a
threat to the value of a college degree ("watered down" by perceived
lower standards), lots of folks rush to enact filters of various sorts.
It's hard to imagine any resolution of this situation benefitting the
under-prepared students.  Or perhaps I'm being too cynical?
 
Neal Lerner
 
--
Neal Lerner, Writing Center Coordinator
Massachusetts College of Pharmacy & Allied Health Sciences
(617) 732-2091; nlerner@mcp.edu
http://www.mcp.edu/as/wc.html
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I am writing as a parent of a second grader, and as a spouse of a former
elementary school teacher; I am not writing a writing teacher.
 
The problems with whole language are much like the problems with a pure
phonics approach:  an otherwise good idea providing some insights into the
different ways we learn is -- far more often than not -- totally garbled
and misunderstood by school administrators and teachers in the trenches of
the elementary schools, as well as by those who sell textbooks to those
schools.  Instead of understanding that there are many ways in which to
teach and learn writing and reading, we focus on one poorly understood fad
and exclude other ideas.
 
So I have seen, first hand, in "whole language" curricula, ABSOLUTELY no
instruction or guidance on spelling, grammar, punctuation, capitalization,
etc.  Instead of individualized teaching, the teacher employs a whole group
approach.  Instead of a lousy basal reader, one gets a lousy anthology.
Instead of tailoring reading and writing to the individual abilities and
performance levels of students, or using small groups, the teacher deals
with all the students in one group and you end up with the same "read
aloud" taking turns that I hated when I was in school many decades ago.
 
The results?  Anger from parents who see that their children can't spell or
write, and that their children have no clue at all about spelling.
Particularly from parents with children who already read and wrote before
going to school.  Bored children - the brightest -- who hate school.  And
less reading and writing in and out of school.  Teachers who see that their
children are so conditioned to use and accept inventive spelling that they
cannot even read back what they themselves wrote earlier.
 
The problem isn't the idea, but the execution.
 
 
Jan M. Levine
Associate Professor
Director, Legal Research & Writing Program
Temple University School of Law
1719 N. Broad St.
Philadelphia, PA 19122
e-mail: <levine@thunder.ocis.temple.edu>
tele:   (215) 204-8890
fax:    (215) 204-1185
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Re: Dennis' post about phonics v. whole language....
 
An extensive article appeared in the AZ Daily Star this Sunday, and the
upshot of it was that a balanced approach was in use almost everywhere
locally, but the point of Dennis' approach could obscure an important
point about the argument and he said it well:  The polarity.....does no
good for the students.
 
"Animals who reason," we are still battling the _Territorial
Imperative_.  Polarity makes judgement easier, decisions final, and
processes linear.  At the extreme, we should reread the definition of
"fascist."
 
William A. Pedersen, University of Arizona
=========================================================================
Date:         Tue, 18 Feb 1997 11:39:14 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: Defense of Phonics and whole words
In-Reply-To:  note of 02/18/97 10:00
 
The argument over phonics and whole language is, as far as I can see, more
political thn anything else. The pure phonics folks seem to like it because it
is, or seems to be, "value free" and mechanical, and it joins the conservative
cluster with rote learning etc. This is not a condemnation of some phonics as
a reading strategy. When we depoliticize this discussion, there basically is
no discussion. People tend to agree that learningto read involves multiple and
different strategies for different students. Phonics? Sure. Look-say? Sure.
Memorizing stories? Yeah, that too. Whole language? Why not? This debate is
political at its very root, and reading is just a stalking horse.
 
-- David E. Schwalm
___Vice Provost for Academic Programs and Services, ASU East
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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there are different ways of "raising standards" for admission. Arizona has
tried most of them. The most pernicious is raising the GPA qualification or
the SAT/ACT score qualification, since neither does anything to improve the
overall quality of education. A better way is to up the ante on curriculum.
The year i came to ASU, students were required to have 2 years of English, 1
1/2 years of math, 1 year of social studies, 1 year of lab science, and some
electives. Now they need 4 years of English, 3 years of math, 2 years of lab
science, 1 year of history, and 1 year of social science. Next year, these
will cranked up another notch--more science, languauge etc. The GPA and test
score criteria will stay put. This kind of "raising standards" does not seem
to exclude students; it changes the preparatory curriculum for all students.
The increased specificity of the curriculum seems to have helped with
persistance without raising the bar.
 
-- David E. Schwalm
___Vice Provost for Academic Programs and Services, ASU East
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Anyone on this list know who originated the term "epistemic courts"?
Seems to me it was Toulmin, but I can't put my finger on it.  Would
appreciate any help.  Thank you.
 
Kristine Hansen
English Department
Brigham Young University
Provo, UT 84602
(801) 378-4775
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  I am forwarding the attached survey from Anne Thorpe, a colleague of
mine.  She hopes to widen her pool of responses for a presentation at
CCCC-any responses would be greatly appreciated.  The address to send it
back is included after her introduction.
 
thanks!
 
Is this Living?  A Survey on Life before Tenure
 
* A first-year graduate student was counseled by the department's graduate
adviser that in order to survive a rigorous Ph.D. program she would need to
"be a nun for the next four years."
 
* A lecturer (married, with two young children) teaching composition on a
temporary but renewable appointment at a university in Los Angeles was
counseled by the chair of the department to buy a futon and live in his
office until he finished his dissertation.
 
* When a Ph.D. candidate informed one of her professors that she and her
husband were planning to have a second child in the coming year, the
professor responded derisively:  "You want to have another one?"
 
* One graduate student who took a leave of absence to travel around the
world was advised by a professor to claim that she was making the trip in
order to research at several libraries in Europe.
 
These statements and others I've collected from graduate students and
untenured faculty members in the Los Angeles area seem to suggest that
academics must become (or pose as) workaholics if they are to succeed
professionally.  Some of the people I surveyed wondered if perhaps they
weren't suited for academic life, or at least not if they must postpone
personal fulfillment until they've their finished their dissertations,
gotten jobs, and been awarded tenure (in all, often a ten-year process at
minimum). These reports indicate a prevailing climate of self-denial which
may or may not reflect the real or necessary demands of academia.
 
I'm hoping to broaden the scope of this survey for a presentation I'll be
making at the CCCC next month.  As I mentioned, the survey so far has been
limited to graduate students and untenured faculty members in Southern
California.  I'd like to find out if these statements are representative of
the experiences of graduate students, teachers and professors around the
country.  Have most of you also been told that such single-mindedness is
necessary in this profession?  In your experience, has this really been
necessary?  Have you found ways to balance a personal life with a
professional one?  If so, how?  I'm hoping that this survey will help
assess the quality of academic life today--and, if necessary, point out
ways to improve it.
 
The survey follows.  I would greatly appreciate your participation in this
study.  And, because I can't afford mass-mailing, I would appreciate your
passing this survey on to anyone who considers themselves to be part of the
"profession"--which I'm defining as those who teach English (composition or
literature), run writing programs or writing centers at the post-secondary
level.  I won't be using your name or e-mail address, but I would encourage
you to take whatever steps you feel are necessary to ensure anonymity.
Please return completed surveys to me at:
 
thorpe@scf.usc.edu          or
 
Anne Thorpe
Department of English, MC-0354
University of Southern California
University Park
Los Angeles, CA  90089-0354
 
 
SURVEY
 
1. Number of years in this profession (including graduate school):
2. Age:
3. Sex:
4. Current Position:
5. Please describe the position (e.g., is it full-time? tenured? staff or
faculty? are you a graduate student? what courses do you teach? how many do
you teach each year? how many years have you been employed in this
position?):
 
 
6. Name of college/university/organization and location:
Briefly describe the college/university/organization (e.g., large community
college in an urban setting, small liberal arts college, research
university in a mid-sized city) and the sort of student it generally
attracts:
 
 
7. Highest degree attained and year completed (or anticipated date of
completion):
 
 
8. Are you single/married/divorced/living with someone?  Number of years?
 
 
9. Do you have any children?  If so, how many?  What are their ages?  Did
you have them before, during or after graduate school?  If you don't have
children, do you plan to?  When?
 
 
10. Do you believe that a successful academic career requires excessive
sacrifice?  Please explain why or why not.  If yes, what kinds of
sacrifices must be made?
 
 
11. Would you say that most of your colleagues or superiors share this
belief?  Please explain why or why not.
 
 
12. Have you received any advice about the lifestyle this profession
requires?  If yes, please paraphrase the comment below.  Describe the
context in which this advice was given (was it solicited? who gave it to
you? when?)
 
 
13. What effect, if any, did this advice have on you?
 
 
14. Have you encountered any negative reactions from colleagues or
superiors to any personal decisions you've made?  Please detail both the
decision(s) and the reactions that you received.
 
 
15. Have you altered your career plans at all because of the sacrifices
some positions seem to demand?  Please explain.
 
 
16. Any additional comments?
 
 
 
 
 
 
 
 
 
Anne Thorpe
Department of English, MC-0354
University of Southern California
Los Angeles, CA  90089
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Neal, in my opinion comp directors need to do cynical readings sometimes
because they have to deal with cynical people, but those readings do not
have to be enacted in ways that fail to serve the diverse students who
should be served by "public" universities.  We had a regent some time
back who was trying to get the university to quit offering all "remedial"
courses.  We responded by arguing for careful experimentation and
research, and we began considering the "Stretch" model that our
colleagues had implemented at Arizona State University because it
preserves a three semester experience, with two terms in 101 rather than
100-101, voila no developmental course.  As we were undertaking our due
deliberations, the regent went off on another tangent: now faculty in
lower division courses is the red button issue.  That initiative has
improved undergraduate education by resulting in more large lecture
courses and fewer small classes taught by graduate students.
 
We need to read what such people are really after, delay them if they
have evil intentions, wait for their attention to shift or for them to move on
to fill the next line on their cvs, and keep on trying to do a better job
of teaching writing with the resources we have, eh?
 
Thomas Miller
U of AZ
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David, just to be a bit cynical: the requirement is now four years of
high school English, but as you know, rich schools (and increasing
numbers of other schools) are doing dual enrollment programs
that enable students to use those courses for college credit, meaning
that students actually end up with less English, particularly in
"bridge" composition courses.  I recently talked to a high school chair
who wanted my help in setting up their sophmore English course to be
equivalent to our
English 100 because junior English was already equivalent to 101, and senior
English was equivalent to 102.  This can only be seen as raising the bar
if one is passed out on the floor.
 
Thomas Miller
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No question: dual enrollment makes a shambles of high school requirements that
were increased because students were not adequately prepared for the courses
they are now getting college credit for in high school. Makes me crazy.
 
-- David E. Schwalm
___Vice Provost for Academic Programs and Services, ASU East
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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I posted this message Sunday, but evidently it didn't get through: From
Ken Goodman in Arizona Daily Star, 2-16-97: "The origin of whole language
can be traced to New Zealand, where schools in the 1930s adopted
progressive views and began teaching with real stories instead of reading
books designed to teach reading. . . .The term "whole language" was coined
in Canada and then moved to the United States and other English-speaking
countries. . . . It now is gaining popularity in Latin American countries
. . ." (Goodman has written more than 45 articles and books on
whole-language-based teaching.)
 
----------------------
Theresa Enos
Department of English
University of Arizona
Tucson, AZ 85721
520-621-3371
FAX 520-621-7397
enos@U.Arizona.EDU
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I wonder whether when things come over the list that we don't much like, we
could just ignore those things instead of rapping each others' knuckles in
front of the whole group. I guess if people are doing jokes or chain
letters or sexist or racist comments all the time, we should call them on
it. I surely don't want to imply that we shouldn't explore and debate on
this list--that's what it's for after all--or point out the misguided
notions of our peers--that's half the fun of being an academic, after all.
I found the foo-fa-rah over the joke more upsetting than the joke itself.
Beth
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I am delighted to post to this list Jim Perley (President of AAUP)'s reply
to my invitation to attend our summer conference in Houghton: "Thanks for
thinking of the AAUP in the planning stages of setting up your conference.
I would be very happy to either attend your sessions or see that some
representative of the AAUP attends. The issues you describe are important
ones for us." Ideas you have on how we might draw him into the conference
(maybe respondent of sorts at closing session?) if he's interested?
 
----------------------
Theresa Enos
Department of English
University of Arizona
Tucson, AZ 85721
520-621-3371
FAX 520-621-7397
enos@U.Arizona.EDU
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As far as I am aware, there is still considerable debate among
psycholinguists about how we read.  My impression is that most think that we
use multiple sources of information (phonological, visual, contextual,
etc.).  Also,  I don't think that researchers have reached any consensus on
whether or not different orthographies lead to different reading strategies.
 
In my experience, students who have no knowledge of phonics often have
considerable difficulty coping with new words.  Sight identification of
whole words is fine once we "know" a word, but "sounding it out" seems to
help with the process of mastery.  If nothing else, it seems to function as
a useful mnemonic device.
 
Alan Bailin
 
 
At 22:51 17/02/97 -0500, you wrote:
>I think that the phonics is defended on the wrong grounds.
>
>Proponents make a mistake when they argue that kids need to learn to
>read by making sound-letter correspondences. Deaf children learn to read
>without phonics; Japanese kids learn to read kanji (Chinese pictographs)
>without phonics.
>
>I have heard phonics defenders say that because the
>brain uses phonetic information when accessing and storing vocabulary,
>humans must use such information during word recognition (i.e. during
>reading). But this mistakes unconscious, automatic processes with a conscious
>sounding out activity. We also need to use grammatical knowledge when
>reading, but we don't need to do a conscious parsing before we can understand
>a sentence--and we donUt ask kids to do that parsing, either.
>
>We sometimes complain that there isn't a close enough correspondence
>in English between letters and sounds, but in fact there are too many
>correspondences, making the sounding out of words a "guessing game."
>
>In Japan, when kids learn the hiragana writing system for their
>language, the teachers teach letter-sound relationships. Italian
>teachers do the same for Italian, which is one of those languages
>with such firm connections that it is hard to make a spelling error.
>In other words, teachers in countries where sound-letter connections
>are clear and simple seem to want to teach them. I don't think it is necessary,
>but I trust their judgment that it does some good.
>
>It never hurts to teach children facts about their language.
>Perhaps phonics is ultimately justifiable on that humanistic grounds.
>
>As for the disappointing performances on standardized reading tests by kids
>from whole language programs, the problem, I think, lies with the kind of test
>that is being
>used. Standardized reading tests are designed for non-whole-language
>approaches. If you stop test training, scores go down. That doesn't mean
>that reading ability is weak. Here's my test for reading: Retell your favorite
>story from last year (scores are calculated by the number of details recalled).
>I wonder how kids who read nothing but Basils would do on that one.
>
>        --Bill Murdick
>
>
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I'm wondering, Alan. Sounding out woked fine for my kds if they already knew
the word they were sounding out. They would approximate the sound and then
say, Oh yeah, that's X. I experience the same phenomenon reading texts written
before English speloing was more or less rgularized. But if kids sound out a
work they don't know, they are just making sound.
 
-- David E. Schwalm
___Vice Provost for Academic Programs and Services, ASU East
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Jan, I really respond to the passion in your post about the perversion of
whole language as it appears too often in the schools.  I've seen the
same thing happen with holistic scoring.  Instead of developing a
community of readers who come to agree on standards for scoring a test,
the schools turn holistic scoring into a coercive, tyrannic, hegemonic
nightmare.  What IS it about the schools that does this?  --Ed White
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Bill, you remind me of the old witticism that there are two kinds of
people in this world: those that divide people into two kinds and the
rest of us.  --Ed White
 
>
> Re: Dennis' post about phonics v. whole language....
>
> An extensive article appeared in the AZ Daily Star this Sunday, and the
> upshot of it was that a balanced approach was in use almost everywhere
> locally, but the point of Dennis' approach could obscure an important
> point about the argument and he said it well:  The polarity.....does no
> good for the students.
>
> "Animals who reason," we are still battling the _Territorial
> Imperative_.  Polarity makes judgement easier, decisions final, and
> processes linear.  At the extreme, we should reread the definition of
> "fascist."
>
> William A. Pedersen, University of Arizona
>
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        In answer to several inquiries, I cannot secure copies of this
book since the first printing is sold out.  Bob Bryce gave me two copies
of the first printing Monday when it was released.  After his appearance
on ABC News Monday, the first printing sold out, and a second printing was
called to press.
        Barnes & Noble Bookstores bought 1200 copies of the first
printing.  If one is near you, that might be a source to check.
  ____________________________________________________________________
  Chet Pryor - Professor & Testing Coordinator - Department of English
  Montgomery College - Germantown Campus - Montgomery County, Maryland
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Hello,
this isn't about cook and Peary but I didn't change the subject heading
on this message.
 
Thanks to all who replied to my request a ffew days ago about models
and sources for information on writing centers.  Another question (I still
have to get the suggested readings): administratively, what is the most
common (best?) arrangement for writing centers? Ours is located in a Learning
Centerthat also helps students with reading and math (similarly understaffed,
underfunded, undersized); the Learning Center director reports to the Dean
of Undergraduate  Studies.  Years ago, the English Department here had the
opportunity to take over the writing center but refused.  Any thoughts on
either arrangement?
 
Thank you in advance. To e-mail me off list:
 
Carmela McIntire
English
Florida International University
Miami, FL 33199
mcintire@servax.edu.fiu
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I sympathize with Beth Daniel. Enough, already.
 
At 04:25 PM 2/18/97 -0500, you wrote:
>I wonder whether when things come over the list that we don't much like, we
>could just ignore those things instead of rapping each others' knuckles in
>front of the whole group. I guess if people are doing jokes or chain
>letters or sexist or racist comments all the time, we should call them on
>it. I surely don't want to imply that we shouldn't explore and debate on
>this list--that's what it's for after all--or point out the misguided
>notions of our peers--that's half the fun of being an academic, after all.
>I found the foo-fa-rah over the joke more upsetting than the joke itself.
>Beth
>
 
 
Dona J. Hickey, Director of Composition and WAC
Department of English, University of Richmond
Richmond, VA 23173 * 804-289-8302 * dhickey@richmond.edu
http://www.richmond.edu/~wac/
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David, if "sounding out" is the *only* strategy students use when
encountering a new word, then you're right: they will just be making sounds.
In my experience, however, students who successfully handle new words use
multiple strategies. They use context (and sometimes dictionaries) to get a
sense of what the word means, they sometimes try the word out in their own
writing to get a sense of how it's used, and they use a bit of phonics to
"sound it out" so that the word isn't simply a disembodied jumble of
letters.  Often enough, they make mistakes about the word's meaning and its
pronunciation, but that's not the point.  It seems to me it's all part of
the learning process.
 
In Canada, I have seen far too many students who have been taught with a
very dogmatic whole language approach, and who, as a consequence, have no
idea whatsoever about what they should do when they encounter a new word.
No one has suggested any strategies because that wouldn't be "natural."  The
result is precisely the opposite of what the whole language approach should
be about. The students become scared to read because they have no resources
to handle new material on their own.
 
David, please don't get me wrong.  I'm no fan of Dick-and-Jane readers, and
I don't believe everything should be learned in a mechanical manner.  Heck,
I'm not even a great fan of most of the college anthologies, which seem to
me be all too frequently the college version of Dick-and-Jane.  I do think,
however, students need to learn strategies so that they can handle new
material comfortably.  Phonics, for me, is simply one of those strategies.
 
Alan Bailin
 
 
 
 
At 17:33 18/02/97 MST, you wrote:
>I'm wondering, Alan. Sounding out woked fine for my kds if they already knew
>the word they were sounding out. They would approximate the sound and then
>say, Oh yeah, that's X. I experience the same phenomenon reading texts written
>before English speloing was more or less rgularized. But if kids sound out a
>work they don't know, they are just making sound.
>
>-- David E. Schwalm
>___Vice Provost for Academic Programs and Services, ASU East
>___6001 South Power Road
>___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
>
=========================================================================
Date:         Wed, 19 Feb 1997 09:26:15 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Shelley D Circle <scircle@CSD.UWM.EDU>
Subject:      Re: basic writing afterthoughts
In-Reply-To:  <199702181639.IAA28557@wiley.csusb.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Ed, I think the saying goes that a man is not without honor except
in his own home, or in your case, home campus :-)  You do make
yet another good point regarding mainstreaming--that of efficiency.
And David's point concerning "logistics" is similar, particularly in
terms of larger programs.  While I was thinking of 2 to 3 students
moving from a writing class, I could see that in a large school this
number could quickly multiply given the large number of sections these
schools offer.  I think the point you make in terms of keeping the
option open of "moving up or down" is probably the best we can do
at this point.  I thank both you and David for your thoughtful
responses--it's back to the drawing board for me.
 
Shelley Circle
University of Wisconsin-Milwaukee
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 Dear Folks:
 
I would like to continue the thread on writing centers by asking if
anyone has any information or ideas about assessing writing centers.  My
institution, like many of yours I'm sure, is "into" assessment big time
and is wrestling with the problem of assessing what we call "indirect
instruction," things like writing centers, ESL clinics, computer literacy
tutorials et al.  I would really appreciate knowing how folks are
assessing instruction that happens on a drop-in (maybe only one shot)
basis.  What can we do besides just keeping a log of who comes in?
 
Sincerely,
 
John D. Schaeffer
Northern Ill. U.
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Dennis Baron writes:
 
>And one other thing: the emphasis on speed reading seems clearly at odds
>with the close attention to language we try to encourage.  The quick
>readers in school find their reading slows down considerable when they
>become literature majors, or poets.
 
And one can buzz through literature at a blinding pace, compared to law.
We hope students can prepare 15-20 pages of material for a 1-hour class
session.  And they often don't or can't.
 
Speed reading is wonderful - for what it is wonderful for.  You can't only
speed read anything which you need to learn or which you are learning for
the first time.  But I "speed read" statutes and cases to determine
relevance - if relevant then   s - l - o - w    read kicks in.  I read news
reports and fiction much, much faster than law or technical information.
 
Various settings require various approaches.  The idea that there is one
proper way to read is, I would hope among this group, not given credence.
 
There seems to be an interesting irony here - we want our students to slow
down, write well, pay close attention to language so that the reader can
read more quickly and easily.
 
Cheers
Steve
 
 
Prof. Steven D. Jamar
Dir. LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, D.C.  20008
sjamar@law.howard.edu    voice:  202-806-8017    fax  202-806-8428
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>I wonder whether when things come over the list that we don't much like, we
>could just ignore those things instead of rapping each others' knuckles in
>front of the whole group. I guess if people are doing jokes or chain
>letters or sexist or racist comments all the time, we should call them on
>it. I surely don't want to imply that we shouldn't explore and debate on
>this list--that's what it's for after all--or point out the misguided
>notions of our peers--that's half the fun of being an academic, after all.
>I found the foo-fa-rah over the joke more upsetting than the joke itself.
>Beth
 
My sentiments exactly.  What Beth said.
Sue
 
Susan McLeod
Professor and Chair
Department of English
Washington State University
Pullman, WA 99164-5020
(509) 335-2581
fax: (509) 335-2582
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John--
 
First of all, I changed the subject line to keep it a little more clear.
 
I've been working for some time with the National Writing Centers
Association to try to come up with a way to at the least assess Writing
Centers and perhaps even accredit them.  Needless to say it hasn't been
easy.  The folks most involved besides me are Joe Law, now at Wright
State, and Jeanne Simpson at Eastern Illinois.  We don't have anything in
writing at this point, but I suspect we'd all be happy to explore this
more with you.
 
The first thing I'd suggest, however, is to carefully define what you
expect your Writing Center to be doing within the context of your
programmatic/departmental/institutional mission.  For example, I can see
your case of a one-time drop-in being viewed quite differently by an
institution that sees its Writing Center as essentially a "band-aid"
operation than an institution that sees its Writing Center as a part of a
campus-wide movement for retention.
 
Barry Maid
bmmaid@ualr.edu
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Ed White writes:
 
*********
Jan, I really respond to the passion in your post about the perversion of
whole language as it appears too often in the schools.  I've seen the
same thing happen with holistic scoring.  Instead of developing a
community of readers who come to agree on standards for scoring a test,
the schools turn holistic scoring into a coercive, tyrannic, hegemonic
nightmare.  What IS it about the schools that does this?
 
*********
 
Tyranny of the small minded.  Many teachers are not so bright.  Your basic
C+ or B- students - back when grades may have meant something.  And they
are often under administrators who, like others with petty power (like
homeowner association architecture committees), exercise what power they
have because they feel they need to, because they can, because they and
only they know what is going on (why else would they be in charge if they
did not know?).  Also, for many average students and for many fairly
bright, but tractable students, this sort of rigidity and structure works
reasonably well at maintaining order and in communicating the (frequently
misguided) things that person thinks most important.
 
But put a creative kid, a very bright kid, a child who hears a different
drummer, and you have immediate disaster.  (Fortunately we were able to get
the county-level people to intervene and the person assigned to our 5th
grader immediately saw how bright he was and how impossible the approach of
the little dictator in charge of the school would be to get anywhere with
him - and so things have improved immensely.)
 
But lest we be too smug about what "they" did to "our" advice and teachings
(holistic grading, whole language, phonics, etc. etc.) just look at the
abuse of Myers Briggs in educational settings and, especially, in skills
training in law schools.
 
Subtle concepts are all well and good for researchers and experts - but to
be useful these concepts and approaches must be able to be used by average
and moderately above average people teaching average people.  For this the
concepts must be simplified and made useful.  If they are simplified
appropriately, no harm and maybe some benefit.  But sometimes those doing
the simplification distort the ideas - they grab the piece they understand.
 
I reduce all of cognitive learning theory to two words:  "context" and
"connection."  I know this does not capture the richness of it, but it
captures some useful essence which anyone can understand and use for
teaching or for their own learning.  This is the sort of thing which must
be done with any concept to make it work.  Teachers are busy and will not
learn whole new systems in the way the experts devise them.  So the experts
must make that transistion.
 
Whole language works in our school district because - they don't use it.
They use the central ideas from it, the corrective ideas from it, and it
works because enough of it is included to catche some students who are lost
with building block approaches (yours truly (and both my sons would be of
that type).
 
Too long already.
 
Back to work.
 
Cheers,
Steve Jamar
 
 
Prof. Steven D. Jamar
Dir. LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, D.C.  20008
sjamar@law.howard.edu    voice:  202-806-8017    fax  202-806-8428
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In reading the survey on life before tenure, I was struck by the
similarities to the advice given to people just starting out in the
corporate world--for example, a newly-minted lawyer (a relative) starting
out in a big law firm.  She has found herself almost chained to her desk in
her quest to move up the ladder in her firm, working 12-15  hour days on a
routine basis.
 
So I wonder if Anne Thorpe might want to look at academic life as it now
exists in the context of the rest of the workforce, in terms of the
expectations for those new to the profession.  Everyone is expected to work
hard.  Another interesting angle might be to look at the _expectations_ of
new employees, either in academe or in the corporate world.  In academe, at
least, you get to relax a little after tenure.  In the corporate world, you
can work hard and well for years and still lose your job to downsizing.
 
Susan McLeod
Professor and Chair
Department of English
Washington State University
Pullman, WA 99164-5020
(509) 335-2581
fax: (509) 335-2582
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It's more than political, David, when it translates into actual classroom
activity.  My kids' teachers have told me they're not allowed to teach
phonics.  They don't use a combination method, or a whatever works approach
to reading, but are strongly committed to doing what they're told.  And
they do give spelling tests, which is not very whole language, and don't
seem to notice that even the kids who can pass the spelling tests don't
necessarily spell the words "correctly" when they're writing connected
prose.
 
In contrast, first grade teachers in a local lab school for gifted children
were upset last year with one student who refused to use invented spelling.
He actually wanted to learn standard spellings, and they were appalled
that he was skipping what they considered to be an important stage in his
development.
 
Whatever reading and writing methods seem plausible, when schools get hold
of them they become formulaic and, as Ed said, tyrannical.  One of our
local high schools enthusiastically adopted process writing but turned it
into a series of mandatory worksheets.   Everything gets subsumed and
coopted.  Some of us saw what schools did with transformational grammar.
Imagine what the schools would do with deconstruction . . . ?
 
Dennis
___
 
Dennis Baron                                           debaron@uiuc.edu
 
Department of English                         office: 217-333-2392
University of Illinois                                fax: 217-333-4321
608 South Wright Street
Urbana, Illinois 61801
=========================================================================
Date:         Wed, 19 Feb 1997 10:25:49 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "C.J. Jeney" <AZCacti@ASU.EDU>
Subject:      Re: joke aftermath
In-Reply-To:  <l03010d04af30da8f9ac4@[134.121.50.17]>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
I would agree if only the Subject line of such posts said "bad joke and
chain letter." Instead, I'm reading it to see if it is actually relevant
(who knows...it could have included critical commentary instead of a
chain letter--HEY! It could happen <best Judy Tenuta voice>). Ignoring, I
cant do once I've already scanned it into my (admittedly opinionated) brain.
 
--CJ Jeney--  Arizona State University
 
On Wed, 19 Feb 1997, Susan McLeod wrote:
 
> >I wonder whether when things come over the list that we don't much like, we
> >could just ignore those things instead of rapping each others' knuckles in
> >front of the whole group. I guess if people are doing jokes or chain
> >letters or sexist or racist comments all the time, we should call them on
> >it. I surely don't want to imply that we shouldn't explore and debate on
> >this list--that's what it's for after all--or point out the misguided
> >notions of our peers--that's half the fun of being an academic, after all.
> >I found the foo-fa-rah over the joke more upsetting than the joke itself.
> >Beth
>
> My sentiments exactly.  What Beth said.
> Sue
>
> Susan McLeod
> Professor and Chair
> Department of English
> Washington State University
> Pullman, WA 99164-5020
> (509) 335-2581
> fax: (509) 335-2582
>
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Ed, most of us cannot imagine being the only adult locked in a room from 9
a.m. to 3 p.m. with 25 or more young children.  Teachers have no time
during the day to plan or individualize, work themselves into an early
grave by spending their weeknights and weekends on schoolwork, and are told
what to do by a passel of incompetent administrators who make our college
bureaucrats look like gifts from God.  Add the elected school boards, often
filled with real estate agents and people with axes to grind that have
nothing to do with education.
 
Yes, this comes from my wife's years of teaching.  But I've also seen it
when I was on parent committees for public schools.
 
Public school teachers are told what to do by those who cannot themselves
do it.  The're rarely trained, usually underpaid, and nowhere near as
appreciated as they were when we were children.
 
I also have been told that the pool of people who want to become teachers
is far different from what it was in the past.  All those bright and
talented women who were directed into teaching and nursing are now pursuing
other careers, and often going to medical school, law school, and business
school.  Imagine who decides they want to become principals and
administrators at the local school level. . .
 
 
Jan M. Levine
Associate Professor
Director, Legal Research & Writing Program
Temple University School of Law
1719 N. Broad St.
Philadelphia, PA 19122
e-mail: <levine@thunder.ocis.temple.edu>
tele:   (215) 204-8890
fax:    (215) 204-1185
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Theresa, an addendum re: Jim Perley: I think having him as a closing
speaker is a great idea, esp. since he'll by then have gotten the chance to
attend the sessions.
 
Rita
 
Rita Malenczyk
Director, University Writing Program
English Department
Eastern Connecticut State University
Willimantic, CT 06226
860-465-4573 (phone), 860-465-4580 (fax)
MALENCZYKR@ECSUC.CTSTATEU.EDU
=========================================================================
Date:         Wed, 19 Feb 1997 11:16:19 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: locating writing centers
In-Reply-To:  note of 02/19/97 06:10
 
Sometimes, the issue is whether or not English Departments run writing center
s. The broader issue is whether they are generally located adminstratively
under Academic Affairs or Student Affairs. Generally, I think writing centers
or learning centers ought to be projects of academic affairs, but historically
the taint of "remediation" kept academic affairs away and student affairs
moved into the void. It really doesn't matter who runs the show. What does
matter is that the writing/learning center embody an appropriate balance
student development and student learning emphases. The usual exchange of fire
is that student affairs folks understand student development but don't have a
clue about how peop le learn to write, and academic affairs people (i.e.
Faculty) know a lot about teaching a learning but not much about student
development. Both statements are usually accurate.
 
-- David E. Schwalm
___Vice Provost for Academic Programs and Services, ASU East
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Good question, John. All of the writing centers I have been associated with
have been evaluated in terms of the volume of their business (WCs are usually
great record keepers) and "customer satisfaction." We work a lot on
"inputs"--training tutos in what we think are the best methods of tutoring.
But it's a lot harder to get at the effectiveness of the help students
receive. I'd be interested in hearing about anyone's success in using measures
other than those I have mentioned.
 
-- David E. Schwalm
___Vice Provost for Academic Programs and Services, ASU East
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Wed, 19 Feb 1997 11:43:14 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: WPA-L Digest - 17 Feb 1997 to 18 Feb 1997
In-Reply-To:  note of 02/19/97 09:34
 
I don't think the described "abuse" of whole language approaches is a special
reason to pick on public school teachers one more time. As a group, they
probably are a pretty normal population--some brighter than others, some good,
some bad, etc. We are dealing here with the general problem of
"massification." One version came up in our earlier discussion of
organizational communication: any communication strategy that is widely
adopted simply gets tuned out as noise while we look for the new strong
signal. In this case, any effective but complex teaching strategy--when
generally adopted--will tend to be reduced to its simplest and most mechanical
elements. It's a variant of Gresham's Law: the easy drives out the difficult;
the complex is reduced to the simple. Examples abound. This is not, then,
another reason to beat up school teachers. It is a reason, perhaps, to
question "nationalizing" everything: national curricullum, national standards,
universal approaches, national norms, national teacher test, etc. etc. Even
business acknowledges that they (if not we) are in a world of customization,
and corporate strength in a changing world is now seen to reside in fragmented
organizations sort of moving in a somewhat disorderly fashion in approximately
the same direction, with exploratory forays.
 
-- David E. Schwalm
___Vice Provost for Academic Programs and Services, ASU East
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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David,
 
I always enjoy the way you separate a problem into understandable parts, but
I do disagree (in a qualified way)  with your last statement. While some
student development offices and some academic affairs people do respond as
you state, the gap between those two divisions really narrows in a modern
writing center (i.e., one that is not operating out of an ethos that is ten
or more years old; the latest WPA article on wc's described the kind of
writing center that has not engaged in current research/practice)
 
Personally, I'm for the autonomy of a free-standing wc, but in small schools
or schools where there is a writing culture already established across the
curriculum (or where there isn't one at all and the English dept. has
clout), a wc can work well when attached to an English dept. Departmentally
located centers, however, may suffer during resource crunches because they
might be the first ones cut--just a point.
 
David pointed out that Student Affairs picked up tutoring when Academic
Affairs didn't want to--true, but on our campus and some others, faculty
response to a unit significantly differs when it's located in one or the
other. On our campus, it's much better to be in Academic Affairs--the person
who wrote the original post (which I missed) needs to study the campus
culture before making any decisions.
 
The National Writing Centers Association is moving ahead with it's plans for
an assessment team and will have more to report on at our annual meeting
(Friday evening) at the C's. The person who originated the post and others
on the list interested in where wc's really are and what they are doing, may
want to attend.
 
 
At 11:16 AM 2/19/97 -0700, you wrote:
>Sometimes, the issue is whether or not English Departments run writing center
>s. The broader issue is whether they are generally located adminstratively
>under Academic Affairs or Student Affairs. Generally, I think writing centers
>or learning centers ought to be projects of academic affairs, but historically
>the taint of "remediation" kept academic affairs away and student affairs
>moved into the void. It really doesn't matter who runs the show. What does
>matter is that the writing/learning center embody an appropriate balance
>student development and student learning emphases. The usual exchange of fire
>is that student affairs folks understand student development but don't have a
>clue about how peop le learn to write, and academic affairs people (i.e.
>Faculty) know a lot about teaching a learning but not much about student
>development. Both statements are usually accurate.
>
>-- David E. Schwalm
>___Vice Provost for Academic Programs and Services, ASU East
>___6001 South Power Road
>___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
 
joan
 
"Give me ambiguity or give me something else."
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I'm with Joan Mullin. The balance that she describes in a truly contemporary
writing center is what we should be after.
 
-- David E. Schwalm
___Vice Provost for Academic Programs and Services, ASU East
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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With apologies for cross-postings, we invite members of dual-career
couples in the academy to answer the following five questions by
March 1, 1997.  More information follows the questions.
 
Please send responses OFF-LIST to:
 
olsonj@cla.orst.edu and/or
rgraves@condor.depaul.edu.
__________________
 
1.  What is the single most important piece of advice you would give
to a dual-career couple entering the academic job market?
 
2.  What has been the single most *positive* aspect of your
experience as a member of a dual-career couple in the academy?
 
3.  What has been the single most *negative* aspect of your
experience as a member of a dual-career couple in the academy?
 
4.  Please select the number which indicates the impact you think
policies of Equal Opportunity/Affirmative Action have had on your
experience as a member of a dual-career couple in the academy: 5 Very
Positive, 4 Positive, 3 No Impact, 2 Negative, 1 Very Negative.
 
5.  Are you and your partner happy with your present positions?  If
so, how long did it take for you to obtain your present position?
 
-------
The questions are meant to be simple rather than restrictive.  Please
feel free to provide additional information if there are experiences,
observations, or ideas not covered by the above questions that you
would like to share.  On the other hand, please don't feel you need
to answer all the questions.
 
The survey results will be available on the Web by mid March at
http://condor.depaul.edu/~rgraves.
 
We are preparing a presentation for CCCC97 as well as a paper for
publication.  The March 1 deadline is necessary so we can use your
responses in our conference presentation; however, if you are unable
to meet the March 1 deadline but would still like to respond, please
do so.  Late responses will assist us with our writing project.
 
Responses will be kept confidential and will be reported anonymously
unless otherwise indicated below:
 
___If my responses to this questionnaire are quoted in a conference
presentation or in a publication, please attribute my words to me
through conventional documentation procedures:  Name_______________
Rank_______________ Dept./Unit_______________ Institution____________
 
If you know of couples who have not received this questionnaire but
would like to, please forward it to them.
 
Thank you for your help.
 
Jon Olson, olsonj@cla.orst.edu
Writing Center Coordinator, Oregon State University
 
Roger Graves, rgraves@condor.depaul.edu
Assistant Professor of English, DePaul University
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O.K.,
 
We do everything David says including asking students if they will use what
they learned in the writing center in other classes--we get a good statistic
on that. We also measure returning students and have done phone surveys. In
addition when we survey faculty at the end of the quarter, we send them the
names of their students who asked us to send their reports to the
instructors. We ask instructors to comment on the student's progress--and
they do! These comments are very useful to us.
 
No one has been able to fully assess the impact of writing center work on a
student's life because there are too many variables; however, some of us
ignore that fact and make broad claims anyway. For example, we tracked three
different terms' students: we looked at the GPA's and the grade they
received for the course for which they used the writing center. We graphed
all this and the comparison was astonishing! Whereas the average student who
used the center has a B-/C+ average, the grades students received tipped the
graph significantly onto the A/B side in every term. There were no F's, a
statistically insignificant number of D's and then a bunch of C's (the
graphs looked great when overlaid).
 
A political  science professor on our campus did do a study of her own
students: those who used the center and those who did not. Her study
confirmed what we found in the above survey. Students who used the Center
received far more A's and B's in her class than students who did not.
 
There is a quantitative study done with pre and post testing by the pharmacy
folk on our campus. We used the same teacher teaching several classes, some
classes were used as controls, the other classes had a tutor linked to it.
The work can be seen in "Development of a Teaching Module on Written and
Verbal Communication Skills" with Monica Holiday-Goodman, Buford T. Lively
and Ruth Nemire.  __American Journal of Pharmaceutical Education,__ 58
(fall, 1994) 257-261. Those pharmacists love cranking out the numbers: they
found no significant statistical difference in most areas between the two
groups, except one: those in the experimental group had more confidence in
their writing, reported they were not afraid to start a project, believed
they could finish it, and had developed strategies for doing so which gave
them confidence. The difference on this point between the two groups was
significant. The pharmacists were pleased because they could see how
important this single factor was in their students' abilities to write.
 
There are a couple of other ways you could assess what you do ...does this help?
 
 
At 11:25 AM 2/19/97 -0700, you wrote:
>Good question, John. All of the writing centers I have been associated with
>have been evaluated in terms of the volume of their business (WCs are usually
>great record keepers) and "customer satisfaction." We work a lot on
>"inputs"--training tutos in what we think are the best methods of tutoring.
>But it's a lot harder to get at the effectiveness of the help students
>receive. I'd be interested in hearing about anyone's success in using measures
>other than those I have mentioned.
>
>-- David E. Schwalm
>___Vice Provost for Academic Programs and Services, ASU East
>___6001 South Power Road
>___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
 
joan
 
Dr. Joan Mullin
Writing Center
University of Toledo
Toledo, Ohio 43606-3390
419-530-4913
419-530-4752 (fax)
jmullin@uoft02.utoledo.edu
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VERY helpful, Joan. Thanks.
 
-- David E. Schwalm
___Vice Provost for Academic Programs and Services, ASU East
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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I could use WPA-L's wisdom and expertise and knowledge.  My university has a standard
"Instructor  and Course Evaluation" form, required of all teachers.  In my opinion (and the
opinion of a few others), it is a disaster, both unreliable and invalid.  However, most faculty
seem to like the form or else find it doesn't get in their way.  But there is some talk about
revising it, so I need ammunition for a coming battle.
 
The form asks the student to respond to 13 questions, such as "I believe this instructor was
an effective teacher," and "The instructor sets high standards for students."  Response is
recorded on a Likert scale of 1 to 5:   strongly agree, agree, undecided,  disagree, strongly
disagree.  The range of response along this scale is miniscule:  For most questions, the
frequency of "strongly agree" or "agree" responses is over 90%; the lowest is 83%.  Item
inter-correlations range from .4 to .8, with the median around .63.  So the form gives the
instructor precious little solid information.  But the school treats the output with great
seriousness.  For each course, you get the frequency of response on each question, an item
mean for the course, and a college item mean for comparison.  This statistical output is kept
on record and used by the committee in charge of promotion and tenure.
 
One outcome is a systematic demeaning of writing-course instruction.  Although
comparisons are made across a wide range of courses (sociology, art, philosophy, history,
psychology, etc.), there is no effort to control for questions that are biased against
composition methodology.  The question, "Grades are assigned fairly and impartially" holds
up grading of essays and portfolios against bubble sheets in other courses--and you know
what will suffer.  Another question that writing classes systematically lose out on is "I
gained a good understanding of concepts/principles in this field."  Worse, there is no effort
to control for initial categorization of the course in the student's mind.  As a year-long
required course, first-year composition is one of the least preferred among students
generally.  I once reviewed the writing-teacher evaluations produced by the Kansas State
IDEA form (which compared courses only if they fell into the same "motivation" level), and
every comp class was categorized in the fifth or lowest level of "student motivation."
 
I'd love to erase this evaluation form off the board forever.  Any suggestions better forms,
research, crisis centers?
 
Rich Haswell
Texas A&M University--Corpus Christi
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One says the culprits are teachers who got B-s and C+s in school.
Another says the culprits are the real estate agents on school boards.
Must be a testy time of year to lead us into these kinds of blame games and
generalizations.
 
My kids never learned how to read in school, anyway.
 
Jane Nelson
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John, I have been working on an idea for self-assessment of writing centers
modeled on the teaching portfolio.  The teaching portfolio describes an
individual's teaching and provides documentation (such as letters from
observers, graded papers with comments, student evaluations, copies of
syllabi or assignments).  Everything is presented via a ten-page (or so)
document that describes the person's teaching philosophy, methods, and
materials in a coherent narrative.
 
If one considers a center as a person, one can create a narrative that puts
that center in an institutional and historical context, describes mission
and philosophy, pedagogy, and, within that framework, the performace of
individual tutors, administrators, and so on as they relate to the whole
center.  Supporting documents would include records, evaluations (we have
students complete them on scantron after each session, if they are willing,
and we provide some privacy, then we have the whole batch analyzed at the
end of the semester for a total picture), notes or comments from users,
records of observations (perhaps done by an undergraduate class on literacy
or the teaching of writing as an assignment, perhaps as part of our own
ongoing assessment, samples from our training manual or training sessions,
and so on.  I am currently trying to create a portfolio for our center that
can be updated yearly (or even evry two years) and revised when major
changes occur.  This could be mined for shorter reports, such as an annual
report to the head.  I am hoping to write up an article on this after I
finish our draft, and in fact I have a graduate student working on this
project with me this semester.
 
Valerie Balester
Director of Writing Programs
Texas A&M University
College Station, TX 77843-4227
(409) 845-3155
(409) 862-2292 FAX
v-balester@tamu.edu
=========================================================================
Date:         Wed, 19 Feb 1997 17:30:52 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Sharon J McGee <sjmcgee@KSU.EDU>
Subject:      Re: basic writing afterthoughts
In-Reply-To:  <Pine.SOL.3.91.970218073921.5790A-100000@general2.asu.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Greg,
 
The "Stretch" program sounds interesting and workable in many ways.
However, I'm wondering (1) do students receive credit for 6 hours of
English or just 3?  Does this credit count toward graduation hours? (2) Also
do students at Arizona State pay a "flat" tuition or by the credit hour?
Here at Kansas State, for example, students pay by the credit hour.  I'm
wondering how students (and parents) would feel about paying for 6 hours
(total) of English when others are just paying for 3?  Just wondering
what your thoughts might be on this.
 
 
--Sharon James McGee
 
> Here at Arizona State, we place students into ENG 101 or into
> our "Stretch Program," which gives students two semesters of guided
> writing experience in place of ENG 101
>
> What may be most telling about our process is that roughly
> 95% of the students placed into our BW sequence know they need
> and can use the extra writing time--and by the end of the sequence, they're
> glad they "had it."  Students are pretty smart and most of them know
> any extra help on their writing is useful.
>
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On Wed, 19 Feb 1997, Sharon J McGee wrote:
 
> Greg,
>
> The "Stretch" program sounds interesting and workable in many ways.
> However, I'm wondering (1) do students receive credit for 6 hours of
> English or just 3?  Does this credit count toward graduation hours? (2) Also
> do students at Arizona State pay a "flat" tuition or by the credit hour?
> Here at Kansas State, for example, students pay by the credit hour.  I'm
> wondering how students (and parents) would feel about paying for 6 hours
> (total) of English when others are just paying for 3?  Just wondering
> what your thoughts might be on this.
>
Sharon,
 
students in our "Stretch Program" receive 3 hours of elective credit,
credit that counts toward graduation, for the first part of the "stretched"
class, and 3 hours of ENG 101 credit for the second part of the sequence.
My own feeling is that _all_ classes students take at college should count
toward graduation; otherwise, why are we offering them?
 
Students pay $102 per credit hour, so you make a good point about
costs, but it only applies to students who aren't full-time, who only
take a class or two every semester.  That is, once someone pays for
7 hours ($970 total), she can take as many hours as she wants for
the same amount: $970.  So, any full time student (12 or more hours
per semester) pays only $970 per semester (these are in-state costs).
 
And, since the classes count toward graduation, we get little flak about
"we're paying more than so-and-so."
 
Hope that helps, and thanks,
 
Greg Glau
Arizona State University
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Richard Haswell wrote:
>
> I could use WPA-L's wisdom and expertise and knowledge.  My university has a standard
> "Instructor  and Course Evaluation" form, required of all teachers.  In my opinion (and the
> opinion of a few others), it is a disaster, both unreliable and invalid.  However, most faculty
> seem to like the form or else find it doesn't get in their way.  But there is some talk about
> revising it, so I need ammunition for a coming battle.
 
>
> Rich Haswell
> Texas A&M University--Corpus Christi
 
Rich,
                Our institutions must be using the exact same evaluation form.  I have
not been able to change it on my campus, but I have not tried very hard
because there seems to be little concern from other faculty, and it
seems to be an institutionally sacred instrument; plus, you know, they
(the research folk on campus) might have to create new forms, etc. etc.
 
So if you can come up with a better one, which should be easy compared
to the one you described, please post it on the list.  I find the form
useless because it doesn't discriminate effective teaching.
 
Mark Wiley
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Greg,
        I'm also interested in how a stretch program might work for
students in 101 who find that at the end of a quarter, they really could
use an addtional 10 weeks. Often, these students are the ones who are
just beginning to make some "breakthroughs" in their understanding about
what they are supposed to be doing, and now they need more time to
"practice" doing it.  Do you do anything like this at ASU or know of
anyone who does?  I have engaged in a little subterfuge in one or two
special situations where a student receives an incomplete at the end of
101 and signs up for another section and the incomplete is resolved then.
I'd like to explore the possibilities of offering this option on a larger
scale, especially since we only have one 10 week first year course and
some students do no more writing until their junior or senior year ( and
they wonder why students don't do well in their writing proficiency
courses)... Donna Qualley
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Donna Q and all--
 
Our version of the "stretch" program at NU works like this: after
initial summer placement, students are put into a "basic" course or into
ENG 1.   Students move from the basic course into 1, and then 2: we
approach the bw crse and 1 in the same way, but use different books.
 
Our grading scale for all writing courses--1, 2, and later
required in-the-discipline courses--is A through C, F and U (for
Unsatisfactory).  The F is used for complete slackers for the most part,
and the U for students who sound like students at the end of your
101.  That way, the ENG 1 student who is deemed not ready for ENG 2 (at
an end-of-term portfolio review session) can repeat the course, while the U
grade has no effect on her QPA.
 
Kathleen Kelly/Northeastern U
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Doggone it, I just got my hotel reservation for CCCC and it's for the
Airport Abbatoir or something, way out in nowhere, and $115 a night.  David
or Greg or someone in Phoenix, tell me it just ain't so.  Are there no
reasonable accomodations left anywhere near the conference?
 
                                            --Ed White
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> On Wed, 19 Feb 1997, Ed White wrote:
>
> Doggone it, I just got my hotel reservation for CCCC and it's for the
> Airport Abbatoir or something, way out in nowhere, and $115 a night.  David
> or Greg or someone in Phoenix, tell me it just ain't so.  Are there no
> reasonable accomodations left anywhere near the conference?
-----------------------------------------------------------------------------
Ed,
    I was placed at the Holiday Inn Crowne Plaza which in the convention
guide is advertised at $99 a night, but my confirmation shows about the
same price you will be paying.  The AAA guide for Phoenix shows a Day's
Inn, a Howard Johnson, and a Fairfield Inn at $55 to $65 a night; A Super
8 for $43, and a Traveler's Inn for $48--for those of us old enough to
have AARP cards. My experience flying Southwest Airline's infamous
Baltimore-Chicago run (the crying baby flight) makes me believe that the
lowest cost humanly possible may not be the way to go--at least not in a
resort city during high season.  I'm also told (perhaps wrongly) that
Phoenix's public transportation system is primitive by large city
standards, so a rental car may be necessary with a lower cost room, making
total expenses the same as if one stayed at the Hyatt Regency.  And to put
things in perspective, there are several hotels that advertise $300 a
night per rooms, so by Phoenix standards, $115 might not seem like much.
  ____________________________________________________________________
  Chet Pryor - Professor & Testing Coordinator - Department of English
  Montgomery College - Germantown Campus - Montgomery County, Maryland
=========================================================================
Date:         Fri, 24 Jan 1997 01:56:47 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "C.J." <AZCacti@ASU.EDU>
Subject:      Re: Phoenix Hotels
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"
Content-transfer-encoding: 7BIT
 
Hi there snowbirds!
 
Err...I mean..."Winter Visitors"
 
here's the URL for the nifty page Gail Dadik put together on local hotels.
It is linked to the Quality Hotel website, and has a map of downtown Phoenix.
 
http://www.public.asu.edu/~gdadik/descrip.htm
 
You are correct about our primitive public transpo, AND about outrageous
prices. I live near the WigWam resort...a room last summer was about $80.
This month they go for up to $600 a night. *chuckle*  Telling the desk clerk
that you are a member of AAA *can* sometimes get you a better deal at some
hotels, according to inside sources.
 
Folks on this list can call on me or other 4C's helpers for assistance. Feel
free to email me offlist anytime.
 
_________________________________________________
C.J. Jeney -- Arizona State University
 
AZCacti@asu.edu
 
"Don't Panic!"
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Ed:
I have a double in they hyatt--my wife was going to come but decided to
change her mind.  I cna't remember the price per night, but split, it's
reasonable.  I would be delighted to share it w/ you.
Irv
 
 
On Wed, 19 Feb 1997, Ed White wrote:
 
> Doggone it, I just got my hotel reservation for CCCC and it's for the
> Airport Abbatoir or something, way out in nowhere, and $115 a night.  David
> or Greg or someone in Phoenix, tell me it just ain't so.  Are there no
> reasonable accomodations left anywhere near the conference?
>
>                                             --Ed White
>
 
-----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
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Jan, I regret to say, has touched a button that fires me up.
Let me begin by saying that I agree with everything he said.
Two major errors that we have made in public education are,
in my opinion, (1) "local control," instead of professional control,
of schools through elected school boards, and (2) our failure to
permit continuous professional development for teachers.
 
In my area, S.W. PA, school board members hire their own children.
Nepotism is so rampart it demoralizes college students in
education programs because they know that they will have
a hard time getting a job without knowing someone on a
school board. Every school board I know of is factionalized.
Members get in fist fights at meetings. They sue each other
for liable. One boad member from my town is running for
reelection to the school board from jail (she shot someone).
In one case, in a battle between factions among
board members and administrators, one group video taped
a couple from the other faction having adulterous sex in
an automobile, and then for months kept announcing that they
were going to show the film at the next board meeting
(they never did). Their factionalism routinely leads to firing
full time substitutes in mid-year who were hired by the previous majority.
A friend of mine, an elementary principal who was loved by
his teachers and the kids, was transferred to become an
assistant principal (the disciplinarian) at a high school
because a new majority wanted to punish another
principal by transferring him and they needed a place
to dump him, and they chose my friend's elementary school.
While kids go without computers, etc., board members
take their whole families to Disney World and stay in the
most expensive hotels on public money. Some members
stalk the hallways of the schools, trying to stick their noses
into every corner of the school's business. It takes English
teachers so long to get approval for a new book, they often
don't eveR\~n try. At one large school, the teachers worked for
years on their own time to create a life-time portfolio system
with strong standards for writing and began implementing it.
Then an election brought in a new bunch of unknowns
who whimsically decided that they didn't like it and that
the teachers should get rid of the program. And who are these
people who have such a death grip on our teachers and our
schools? A few years ago I got a piece of campaign literature
from one of them. In uti!semi-literate English the writer bragged
about being uneducated, pointed out that most people living in
this town were also uneducated, and therefore she was the
best candidate. She won. Her opponent had a masters degree
and kids in the system.
 
See what I mean by fired up?
 
The other point I intended to make is that I think that we place
too much emphasis on "seat time." I'd like to see a school try
giving teachers Wednesdays off so that they could process
student papers, converse with each other about their work,
read and do research, attend conferences, etc. The students
on Wednesdays would participate in athletics and work on
self-directed and group projects.
 
        --Bill Murdick
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "J.L. McClure" <jmcclure@SOLI.INAV.NET>
Subject:      Re: Phoenix Hotels
Mime-Version: 1.0
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>I was placed at the Holiday Inn Crowne Plaza which in the convention
>guide is advertised at $99 a night, but my confirmation shows about the
>same price you will be paying.  >
____________________________________________________________________
>  Chet Pryor - Professor & Testing Coordinator - Department of English
>  Montgomery College - Germantown Campus - Montgomery County, Maryland
 
Thanks, Chet.  I'm too at the HICP but failed to look at the rate on my
confirmation.  Having just done so, I just learned that the double rate that
was supposed to be $119 turns out to be 131.64.  What's going on?
 
J.L. McClure                        (319)398-5411, ext. 5837
English Department                  jmcclure@soli.inav.net
Kirkwood Community College          jmcclur@kirkwood.cc.ia.us
6301 Kirkwood Blvd. SW
Cedar Rapids IA  52406
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From:         Robb Jackosn <robbj@FALCON.TAMUCC.EDU>
Subject:      Re: Course/Instructor evaluations
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Mark Wiley,  I work with Rich at the same institution (though I've been here
about nine years).  Part of the "sacredness" with the evaluation instrument here
has to do with the institution's "story."  When I came here there were four
English prof's, no TA's, no adjuncts, no part times.... Now  we're something like 12
English prof's, 2 part times, and something like 12 TA's--all within three years!
Other departments of the university have grown as dramatically, too.  In short,
we used to all know each other, so the evaluation instrument was thought of as a
minor "reality" check that complimented the collegiality of the place,
something to snooker the upper administration.  The instrument was, in essence, a
necessary accretion, but it wasn't taken too seriously.  Now that we've grown so
much, folks want to hold on to it because it used to work, there's too much other
work to do, no one will agree anyhow, blah, blah, blah.  No one here, not even
the most ardent number-cruncher, really upholds the sacredness of the
instrument, but no one wants to open Pandora's box (again). See what I mean?  I'm
hoping that if we get help from folks "outside" our institutional context, we
might gain credibility while we find a short cut to the hassle getting an entire
arts & humanities college to agree about anything!  I wonder if any of our
peculiarities ring true elsewhere...      Robb Jackson
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Francis J. Sullivan" <fsulliva@ASTRO.OCIS.TEMPLE.EDU>
Subject:      Re: WPA-L Digest - 17 Feb 1997 to 18 Feb 1997
In-Reply-To:  <v01540b03af3091f33062@sjamar.law.howard.edu>
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On Wed, 19 Feb 1997, Steven D. Jamar wrote:
 
>
> Tyranny of the small minded.  Many teachers are not so bright.  Your basic
> C+ or B- students - back when grades may have meant something.  And they
> are often under administrators who, like others with petty power (like
> homeowner association architecture committees), exercise what power they
> have because they feel they need to, because they can, because they and
> only they know what is going on (why else would they be in charge if they
> did not know?).  Also, for many average students and for many fairly
> bright, but tractable students, this sort of rigidity and structure works
> reasonably well at maintaining order and in communicating the (frequently
> misguided) things that person thinks most important.
> But put a creative kid, a very bright kid, a child who hears a different
> drummer, and you have immediate disaster.  (Fortunately we were able to get
> the county-level people to intervene and the person assigned to our 5th
> grader immediately saw how bright he was and how impossible the approach of
> the little dictator in charge of the school would be to get anywhere with
> him - and so things have improved immensely.)
>
> But lest we be too smug about what "they" did to "our" advice and teachings
> (holistic grading, whole language, phonics, etc. etc.) just look at the
> abuse of Myers Briggs in educational settings and, especially, in skills
> training in law schools.
>
> Subtle concepts are all well and good for researchers and experts - but to
> be useful these concepts and approaches must be able to be used by average
> and moderately above average people teaching average people.  For this the
> concepts must be simplified and made useful.  If they are simplified
> appropriately, no harm and maybe some benefit.  But sometimes those doing
> the simplification distort the ideas - they grab the piece they understand.
 
I'm sorry, but I simply cannot let this elitist hogwash pass without
response. I may be breaking "netiquette" rules by speaking so harshly on
the list, but the notion that "our subtle" concepts have been perverted
by the mediocrity of school teachers (and their mediocre students) is
simply perverse. There is no evidence that this is the case. If an
undergraduate wrote this to me in an argument, I'd flunk it for ad
hominem reasoning. How dare you indict a group of professionals who are
not only hard working but certainly as "bright" as the rest of us in
higher education. Are they, as a group, as well schooled? No. Is that why
they "fail to understand" these theories? No. They do, and there is much
evidence for this, fail to trust these theories. They do sense
intutitively that these theories often support "ooficial" knowledge and
the cult of efficiency (why do you think holistic scoring was so quickly
adopted and subverted). In many ways, teachers are more savvy about the
realtions between theory and practice than most of us in higher ed.
 
I think you owe teachers a public apology on this listfor what amounts to a
slur on a whole group oof people. I hope you have the fortitude to offer
it.>
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Date:         Thu, 20 Feb 1997 08:52:39 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Duane Roen <Duane.Roen@ASU.EDU>
Subject:      Re: Phoenix Hotels
In-Reply-To:  <199702200415.UAA00702@wiley.csusb.edu>
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Ed,
The hotel you mention isn't on the list of seven in the Convention
Preview.  If you visit the local webpage, which is linked to the main
CCCC webpage, you'll find details about the seven official conference
hotels.  I can check with Bob Harvey, if you like, to see if he's added
more hotels.
Best,
Duane
 
Duane Roen, Director of Composition
Department of English                   (602) 965-3853 (office)
Arizona State University                (602) 491-6813 (home)
Tempe, AZ  85287-0302                   Duane.Roen@asu.edu
 
On Wed, 19 Feb 1997, Ed White wrote:
 
> Doggone it, I just got my hotel reservation for CCCC and it's for the
> Airport Abbatoir or something, way out in nowhere, and $115 a night.  David
> or Greg or someone in Phoenix, tell me it just ain't so.  Are there no
> reasonable accomodations left anywhere near the conference?
>
>                                             --Ed White
>
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Duane Roen <Duane.Roen@ASU.EDU>
Subject:      Re: Phoenix Hotels
X-cc:         CCCC Organizers -- Cindy Selfe <cyselfe@mtu.edu>,
              Nancy Barron <ngbarron@mtu.edu>, Robert Harvey <rharvey@ncte.org>
In-Reply-To:  <Pine.SOL.3.94.970220004522.236B-100000@DGS>
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I'm copying this to Bob Harvey to see if he can shed some light on the
price variation.
 
Duane Roen, Director of Composition
Department of English                   (602) 965-3853 (office)
Arizona State University                (602) 491-6813 (home)
Tempe, AZ  85287-0302                   Duane.Roen@asu.edu
 
On Thu, 20 Feb 1997, Chet Pryor_Montgomery College at Germantown wrote:
 
> > On Wed, 19 Feb 1997, Ed White wrote:
> >
> > Doggone it, I just got my hotel reservation for CCCC and it's for the
> > Airport Abbatoir or something, way out in nowhere, and $115 a night.  David
> > or Greg or someone in Phoenix, tell me it just ain't so.  Are there no
> > reasonable accomodations left anywhere near the conference?
> -----------------------------------------------------------------------------
> Ed,
>     I was placed at the Holiday Inn Crowne Plaza which in the convention
> guide is advertised at $99 a night, but my confirmation shows about the
> same price you will be paying.  The AAA guide for Phoenix shows a Day's
> Inn, a Howard Johnson, and a Fairfield Inn at $55 to $65 a night; A Super
> 8 for $43, and a Traveler's Inn for $48--for those of us old enough to
> have AARP cards. My experience flying Southwest Airline's infamous
> Baltimore-Chicago run (the crying baby flight) makes me believe that the
> lowest cost humanly possible may not be the way to go--at least not in a
> resort city during high season.  I'm also told (perhaps wrongly) that
> Phoenix's public transportation system is primitive by large city
> standards, so a rental car may be necessary with a lower cost room, making
> total expenses the same as if one stayed at the Hyatt Regency.  And to put
> things in perspective, there are several hotels that advertise $300 a
> night per rooms, so by Phoenix standards, $115 might not seem like much.
>   ____________________________________________________________________
>   Chet Pryor - Professor & Testing Coordinator - Department of English
>   Montgomery College - Germantown Campus - Montgomery County, Maryland
>
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         nlerner <nlerner@MCP.EDU>
Organization: Massachusetts College of Pharmacy & Allied Health Sciences
Subject:      Re: School Boards
MIME-Version: 1.0
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Content-Transfer-Encoding: 7bit
 
While I know this might not help people's local situations with public
schools, I do have a reading suggestion that presents many wonderful and
creative teachers doing their part to improve things--Mike Rose's
_Possible Lives_.  It's an amazingly hopeful book.
 
Neal
--
Neal Lerner, Writing Center Coordinator
Massachusetts College of Pharmacy & Allied Health Sciences
(617) 732-2091; nlerner@mcp.edu
http://www.mcp.edu/as/wc.html
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Duane Roen <Duane.Roen@ASU.EDU>
Subject:      Re: Phoenix Hotels
X-cc:         Robert Harvey <rharvey@ncte.org>
In-Reply-To:  <199702201452.IAA25212@soli.inav.net>
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I'm copying this to Bob Harvey, too.  I'll let you all know what he says
about price variation.
 
Duane Roen, Director of Composition
Department of English                   (602) 965-3853 (office)
Arizona State University                (602) 491-6813 (home)
Tempe, AZ  85287-0302                   Duane.Roen@asu.edu
 
On Thu, 20 Feb 1997, J.L. McClure wrote:
 
> >I was placed at the Holiday Inn Crowne Plaza which in the convention
> >guide is advertised at $99 a night, but my confirmation shows about the
> >same price you will be paying.  >
> ____________________________________________________________________
> >  Chet Pryor - Professor & Testing Coordinator - Department of English
> >  Montgomery College - Germantown Campus - Montgomery County, Maryland
>
> Thanks, Chet.  I'm too at the HICP but failed to look at the rate on my
> confirmation.  Having just done so, I just learned that the double rate that
> was supposed to be $119 turns out to be 131.64.  What's going on?
>
> J.L. McClure                        (319)398-5411, ext. 5837
> English Department                  jmcclure@soli.inav.net
> Kirkwood Community College          jmcclur@kirkwood.cc.ia.us
> 6301 Kirkwood Blvd. SW
> Cedar Rapids IA  52406
>
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Peggy A. O'Neill" <paonei01@HOMER.LOUISVILLE.EDU>
Subject:      Response to Sullivan
In-Reply-To:  <Pine.BSD.3.91.970220104155.3577E-100000@astro.ocis.temple.edu>
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I am glad to see someone defending public school teachers; anyone who has
taught in a public school knows how hard it is. I think Foucault's work,
specifically Discipline and Punish, provides real insight into why it is
so difficult to effect substantial change in the public education. Rose's
Possible Lives also provides a peak into the overwhelming resistance that
many teachers have to deal with (particularly the chapters on Chicago, New
York, Kentucky).
 
Peggy O'Neill
University of Louisville
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irv Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      public schools
In-Reply-To:  <Pine.HPP.3.95.970220112201.24128B-100000@homer.louisville.edu>
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I didn't see that original posting on the public school teachers, but I
saw peggy's response.  This is of course and old and tired conflict
between the _upper_ level college teachers and the _lower_ level pre-
college teachers.  I think this conflict has been sustained because it is
generally a replay (substitution for?) the class conflict between working
class and professional/managerial class people (who generally say the same
things about each other).
 
I know a few college teachers whose uninformed, uncritical pedagogies
would more than match the 5th grade teacher that original posting
described.
 
Irv
-----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
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From:         RONRON@CC.USU.EDU
Subject:      Re: joke aftermath
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I disagree with the posts on the joke which suggest that we talk too
much about the mechanics, presence or lack of sexism, etc.  People, that's
what we do.  We study language.  We talk about language. We argue about
language.  I was just getting interested in what people were thinking
about whether or not the joke was sexist.  I don't think so.  Someone else
thought it was and gave what I thought were lame reasons.  Come on.  Let
us reason together.  Ron Shook
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Duane Roen <Duane.Roen@ASU.EDU>
Subject:      hotels
X-To:         CCCC Organizers -- Cindy Selfe <cyselfe@mtu.edu>,
              Nancy Barron <ngbarron@mtu.edu>,
              Robert Harvey <rharvey@ncte.org>,
              CCCC Local Chairs -- Babs Gordon <babsg@asu.edu>,
              Craig Jacobsen <craigbre@IMAP2.ASU.EDU>,
              Doyle Burke <burke@mc.maricopa.edu>,
              Deirdre Mahoney <deirdre.mahoney@asu.edu>,
              David Schwalm <iacdes@ASUVM.INRE.ASU.EDU>,
              Eric Waggoner <egw92470@IMAP2.ASU.EDU>,
              Greg Glau <gglau@asu.edu>, Janet Bacon <Janet.Bacon@asu.edu>,
              John Ramage <John.Ramage@asu.edu>,
              Jackie Wheeler <jackie.wheeler@asu.edu>,
              Karen Schwalm <schwalm@gc.maricopa.edu>,
              Robert Jones <idrwj@ASUVM.INRE.ASU.EDU>
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Let me try to offer a local perspective on the CCCC hotel situation.
I'm copying this to Bob Harvey, who may want to add his perspective.
Other local committee chairs may also wish to chime in.
 
NCTE booked the rooms in downtown Phoenix
four years ago.  Those rooms all filled in late January, so NCTE had to
book rooms in about a half dozen additional hotels--some of them a few
miles from downtown.  Some of the prices may seem high to folks, but keep
in mind that Phoenix is a very, very popular place during the winter
months--especially in mid-March with daily highs averaging about 80.
(We get more than 300,000 people--affectionately referred to as
"snowbirds"-- who stay here for more than a month each winter, by the way.)
Anyway, the room rates that
folks are paying for CCCC may seem a little high, but the hotels get at
least double those rates under normal (i.e. non-conference) conditions.
 
I hope that this helps.
 
 
 
Duane Roen, Director of Composition
Department of English                   (602) 965-3853 (office)
Arizona State University                (602) 491-6813 (home)
Tempe, AZ  85287-0302                   Duane.Roen@asu.edu
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From:         PATRICIA LICKLIDER <PLICKLIDER@WORLDNET.ATT.NET>
Subject:      FACULTY POSITION OPENING
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Please pass this information on to anyone who might be interested.  We are a
large department in John Jay College of Criminal Justice, a public four-year
college that is part of the City University of New York, an open-admissions
institution. For more information on John Jay College, see our website at
http://www.jjay.cuny.edu.
 
POSITION OPEN:  Assistant Professor
                Department of English, John Jay College-CUNY
                Director of Composition Program
                (subject ot financial ability)
 
RESPONSIBILITIES: To coordinate writing program staffed by 80 part-time
faculty, teach one or two courses in the program, engage in scholarly
research, and participate in service to the college and community.
 
RANK and SALARY: Assistant Professor  $29,931--$52,213
 
STARTING DATE:   September 1, 1997
 
Send placement file with transcripts, three letters of reference, and
proposal for teaching new composition teachers by March 3, 1997 to:
 
                Dr. Robert Crozier, Chairperson
                Department of English
                John Jay College of Criminal Justice
                445 West 59th Street
                New York, NY   10019
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         PATRICIA LICKLIDER <PLICKLIDER@WORLDNET.ATT.NET>
Subject:      FACULTY POSITION OPENING
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Sorry that in my first posting to this list, which is my favorite for
lurking, I left out an important paragraph in a job listing at my college!
For anyone who is interested, the Assistant Professor--Director of
Composition opening I just posted has the following qualifications:
 
        Ph.D. in English or related field.  Publications required.  He/she
should be a specialist in composition theory, should have experience in
coordinating a writing program, and should have a record of outstanding
teaching.  Demonstrable facility in the use of computers to teach writing is
highly desirable.
 
Now I can retreat into my lurking den once more.
 
Pat Licklider
John Jay College - CUNY
=========================================================================
Date:         Thu, 20 Feb 1997 12:32:50 -0700
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "William A. Pedersen" <wpedersen@CCIT.ARIZONA.EDU>
Subject:      Re: Defense of Phonics and whole words
In-Reply-To:  <199702190237.SAA06251@wiley.csusb.edu>
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Yup.
 
duality
fascism
polarity
territorial imperative
certainty
finality
 
It is too easy for any of us to say, "Do it my way! or else!" Which
remnds me we think about the "dialectic" because we are trapped between
the opposite ends of whatever argument is going, and we have to stagger
down the middle of my metaphoric razor blade.  I guess only the "right"
people recognize that they, too, stagger down the edge. Others are
convinced they've found the only right, safe, place.
 
William A. Pedersen, University of Arizona
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From:         mark wiley <mwiley@CSULB.EDU>
Organization: California State University, Long Beach CA
Subject:      Re: Course/Instructor evaluations
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Robb Jackosn wrote:
>
  Part of the "sacredness" with the evaluation instrument here
> has to do with the institution's "story."  When I came here there were four
> English prof's, no TA's, no adjuncts, no part times.... Now  we're something like 12
> English prof's, 2 part times, and something like 12 TA's--all within three years!
> Other departments of the university have grown as dramatically, too.  In short,
> we used to all know each other, so the evaluation instrument was thought of as a
> minor "reality" check that complimented the collegiality of the place,
> something to snooker the upper administration.  The instrument was, in essence, a
> necessary accretion, but it wasn't taken too seriously.  Now that we've grown so
> much, folks want to hold on to it because it used to work, there's too much other
> work to do, no one will agree anyhow, blah, blah, blah.  No one here, not even
> the most ardent number-cruncher, really upholds the sacredness of the
> instrument, but no one wants to open Pandora's box (again). See what I mean?   I wonder if any of our
> peculiarities ring true elsewhere...      Robb Jackson
 
 
Robb,
 
                                I'm sure many other institutions share our peculiarities.  I do
remember someone, either on this list or another, posting a very good
instrument for specifically evaluating a writing course.  It seems to me
it was from someone in the Arizona system.  Does it ring a bell with
anyone?
 
Mark Wiley
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan-Marie Harrington <sharrin@IUPUI.EDU>
Subject:      Re: Course/Instructor evaluations
In-Reply-To:  <330C5375.739B@csulb.edu>
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Geoff Chase (Northern Arizona U?) shared an innovative evaluation form
over this list a while ago.  I have a paper copy in my files, if Geoff
does not pop up with an electronic one.
 
Susanmarie Harrington                                sharrin@iupui.edu
Indiana University-Purdue University,Indianapolis    (317) 278-1153
425 University Boulevard                             fax: (317) 274-2347
Indianapolis IN 46202
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              "Irv Peckham" at Feb 20, 97 08:03:47 am
MIME-Version: 1.0
Content-Type: text/plain; charset=US-ASCII
Content-Transfer-Encoding: 7bit
 
Irv, I just heard from Jeff Galin, the young man we just hired here, and
he got us a double about two miles away, so I guess I better stay with
him.  I'll be driving and he'll put his bike on the car and biking to and
from the conference.  Whew, I had energy like that not too long ago.
Anyway, thanks a lot for the offer but I won't take you up on it this time.
                                                --Ed White
=========================================================================
Date:         Thu, 20 Feb 1997 16:23:19 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Jeanne Gunner <JGunner@MAILER.SCU.EDU>
Subject:      CBW Workshop Announcement
Mime-Version: 1.0
Content-Type: text/plain; charset=ISO-8859-1
Content-Transfer-Encoding: quoted-printable
 
To WPA-L Readers:
 
 
 
The Conference on Basic Writing is sponsoring a CCCC preconvention =
workshop that may have relevance for program directors as well as basic =
writing faculty:
 
 
     =20
                       1997 CCCC CBW WORKSHOP:
 
   RACE, CLASS, AND CULTURE IN THE BASIC WRITING CLASSROOM
 
Wednesday, March 12, 1997
9:00 a.m. - 5:00 p.m.
Phoenix, AZ
 
 
The basic writing classroom has often been conceived of as a site for the =
melting pot, a meeting place of the borders, a cross-section of multiplicit=
y.  Each of these metaphors continues a notion of center/margin, *them* =
and *us,* problematic difference.  The 1997 CCCC CBW all-day workshop =
invites those committed to basic writing to explore how such difference =
has been constructed, how it implicates us, our students, our institutions,=
 and how the mainstreaming movement has (and has not) helped further =
democratic access to education.
 
The workshop presenters listed below are outstanding, committed composition=
/rhetoric/education specialists whose work has focused on the issues of =
race, class, and culture as each affects the classroom and its inhabitants.=
  Their sessions will engage the participants in confronting issues of =
class in their own lives; examine the identities they construct in their =
classrooms; and engage in the rhetorical translation required in multicultu=
ral classroom exchange.  The views of foundational basic writing theorist =
Mina Shaughnessy on race and class will be explored, and reports from the =
major mainstreaming project at CUNY, the original open admissions =
institution, will be presented.  The democratic implications of mainstreami=
ng will be the workshop*s culminating topic of discussion.
 
We are proud to announce our workshop presenters and their topics:
 
Gary Tate, John McMillan, and Elizabeth D. Woodworth, Texas Christian =
University, *Confronting Class In and Out of the Classroom*
 
Jacqueline Jones Royster and Rebecca Taylor, Ohio State University, =
*Constructing Teacher Identity in the Basic Writing Classroom*
 
Victor Villanueva, Washington State University, *Culture and Contrastive =
Rhetoric*
 
Jane Maher, Nassau Community College, *Mina Shaughnessy on Race and Class*
 
Mary Soliday and Barbara Gleason, CUNY, *Mainstreaming: Design, Politics, =
and Results*
 
Ira Shor, CUNY and New York Graduate Center, *Farewell to Educational =
Apartheid: Basic Writing and Cultural Democracy*
 
 
 
We hope you*ll join us for this special workshop.  At this point, =
registration will be done on-site.  For more information, contact either =
of the workshop*s co-chairs:
 
Jeanne Gunner
Santa Clara University
jgunner=40mailer.scu.edu
 
Gerri McNenny
University of Houston-Downtown
gerri=40dt3.dt.uh.edu
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Date:         Thu, 20 Feb 1997 18:56:51 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Carmen Werder <carmen@WALDORF.CC.WWU.EDU>
Subject:      Re: Rich Haswell's depiction of the WSU Writing Center
In-Reply-To:  <v02130506af1e5853ac9b@[134.121.50.89]>
Mime-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Naw, I think Rich Haswell got it right, except I would add that those WSU
folks are not only happy and committed, but also well-informed.  It's a
pleasure to share the same state with them.
 
Carmen Werder, Writing Prog.
Western Washington Univ.
 
On Wed, 5 Feb 1997, lisa johnson-shull wrote:
 
>   In response to Rich's statement that the WSU Writing Center is run by
> happy committed people, I wonder if maybe we are just happy people who
> should be committed.
>
> Hi Rich!
>
> Lisa Johnson-Shull, Gypsy Queen
>
=========================================================================
Date:         Fri, 21 Feb 1997 08:22:20 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Libby Miles <emc@OMNI.CC.PURDUE.EDU>
Subject:      Re: Phoenix Hotels
In-Reply-To:  <199702201452.IAA25212@soli.inav.net>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
On Thu, 20 Feb 1997, J.L. McClure wrote:
 
> Thanks, Chet.  I'm too at the HICP but failed to look at the rate on my
> confirmation.  Having just done so, I just learned that the double rate that
> was supposed to be $119 turns out to be 131.64.  What's going on?
>
 
I had the same experience, but I think I figured out what's going on.
Although the CCCC program lists the Holiday Inn at $119 per night for
doubles, there is a note at the bottom of the page indicating there will
be a 10.625% sales tax, which (according to my calculator) puts us at
131.64.  Better we know now than get hit with the tax unexpectedly when
we check out.
 
Libby Miles
Rhetoric & Composition
Purdue University
emc@omni.cc.purdue.edu
=========================================================================
Date:         Fri, 21 Feb 1997 09:19:05 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Valerie Balester <v-balester@TAMU.EDU>
Subject:      Re: Course/Instructor evaluations
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Riche, we have a similarly disasterous form, and although I haven't fought
a battle against it (I regret), if I were to do so I would find out if the
form has ever been tested for validity--and I bet it has not been.
 
The Center for Teaching Excellence on our campus might be a help, since
they are a TAMU school.  They are somewhat knowledgable about alternative
forms.  At least, they were in the past, although thete has been some
turnover in that office.  Also, if you have a Teasting and Measurement
Service, they might be os use.
 
At the College Station campus, you can reach the Center for Teaching
Execellence via Liz Miller (l-miller@tamu.edu) and try Tom Matthews for our
Measurement and Research Service (MARS) at t0matthews18226@tamu.edu.
 
Valerie Balester
Director of Writing Programs
Texas A&M University
College Station, TX 77843-4227
(409) 845-3155
(409) 862-2292 FAX
v-balester@tamu.edu
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Date:         Sun, 21 Dec 1997 12:06:37 +0000
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Brad Stull <bstull@RIVIER.EDU>
Organization: Rivier College
Subject:      Re: Junior Year Writing Proficiency Tests
Mime-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
About Junior Exams:
 
Jean:
 
I am now at an institution, Rivier College, that has the beast known
as the "Junior Proficiency Examination." We hope to transform it with
a new program passed only yesterday by the faculty.
 
Rather than a "Writing Across the Curriculum Program," we have opted
to establish a "Core Skills Across the Curriculum Program." The
faculty, a few years before I came, established composition,
mathematics, and "logical thinking" (we are a Catholic lib. arts
college and Aristotle/Aquinas live on!) as the foundational "skills"
that would shape, and would be reinforced throughout, the curriculum.
"Skills" is an unfortunate word, but the intent was noble: the faculty
saw these areas as central to the life of the school.
 
I wa hired, in part, to do something about it. So, I devised a core
skills program (including speech), modeled on WAC programs
(integration at gen ed. level and in the disciplines, senior project
to be presented publically, etc). Part of the program is a revision of
the proficiency exam into the "Junior Essay."
 
It will have three essential elements:
 
1. The essay will allow students to explore a prominent social concern
(Rivier has a social justice mission) through the "core skills." It
will devised by an interdisciplinary group of faculty, thus removing
it from the Eng. department. As part of this, the text on which the
essay is based, and sample questions, will be made available weeks
before the essay period itself, so students can ruminate, cogitate,
meditate, etc.
 
2. The essay will be marked by an interdisciplinary group of faculty,
as well. The marking scale will be developed by these faculty.
 
3. Following the writing, students will separate into small reading
groups, led by faculty and staff. Students will share and discuss
their essays orally.
 
In all, we are trying to take what has been an onerous, burdensome
"thing" and make it into something that a) will allow students to come
together as a group to consider a social issue; b) allow students to
demonstrate their grasp of the "core skills" as they can be put to
work on a social issue; c) allow the school to celebrate its students'
abilities and achievements.
 
Will it work? We hope.
 
Brad Stull
 
 
                                                                                                                                                                                                                                                        Rivier College
                                                                                                                                                A Catholic Liberal Education for Social Justice
                                                                                                                                                                                                                "What, then, must we do?"
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Date:         Fri, 21 Feb 1997 11:07:54 +0000
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         mark wiley <mwiley@CSULB.EDU>
Organization: California State University, Long Beach CA
Subject:      Re: Course/Instructor evaluations
MIME-Version: 1.0
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Susan-Marie Harrington wrote:
>
> Geoff Chase (Northern Arizona U?) shared an innovative evaluation form
> over this list a while ago.  I have a paper copy in my files, if Geoff
> does not pop up with an electronic one.
>
Ah, Susan, that's the one I was thinking of.  I knew it was somewhere in
AZ.  Thanks,
 
Mark Wiley
=========================================================================
Date:         Fri, 21 Feb 1997 15:01:08 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan-Marie Harrington <sharrin@IUPUI.EDU>
Subject:      Course evaluation form
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Anyone who'd like a copy of the evaluation form that Geoff Chase posted
here last March can retrieve it from the archives.  Send
listserv@asuvm.inre.asu.edu the command
                getpost WPA-L 6513
and you'll get that posting back.
 
For those of you who are wondering "How did she know that?": You can
search the archives for anything in particular by sending the command
                search Keywords-go-here in WPA-L
I found the evaluation form (which I had a paper copy of) by searching for
Estimate time you spent here.  You can search a phrase, or a single word
(search Ebonics in WPA-L).
 
Susanmarie Harrington                                sharrin@iupui.edu
Indiana University-Purdue University,Indianapolis    (317) 278-1153
425 University Boulevard                             fax: (317) 274-2347
Indianapolis IN 46202
=========================================================================
Date:         Fri, 21 Feb 1997 14:23:54 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Course evaluation form
In-Reply-To:  note of 02/21/97 13:01
 
At our new campus here, we are going to reopen th discussion of faculty
evaluation, largely as a result of the surprisingly positive outcome of our
regents' push on post tenure review and partly because of their new interest
(outcome still uncertain) in faculty workload--with emphasis on teaching
responsibilities. I suspect that we will not be the only public system to go
through this exercise. Our current (and virtually only) teaching evaluation
instrument is a form of the sort described here. I don't really want to change
the form. I've been through that at two other institutions: set up a task
force, do a literature search and study it, design a new form, and wind up
with something not all that different from 1) what you started with or 2) a
form that another university is just about ready to reject. We need to take
this opportunity to take faculty evaluation (including teaching evaluation)
seriously--figuring out what we mean by good teaching, determining what the
indicators are, and (and this is tough) figuring out how to get at thos
indicators. Substituting one form for another is rarely progress.
 
-- David E. Schwalm
___Vice Provost for Academic Programs and Services, ASU East
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Date:         Fri, 21 Feb 1997 14:43:45 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@WSU.EDU>
Subject:      Re: Course evaluation form
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
You are so right, David.
 
>We need to take
>this opportunity to take faculty evaluation (including teaching evaluation)
>seriously--figuring out what we mean by good teaching, determining what the
>indicators are, and (and this is tough) figuring out how to get at thos
>indicators. Substituting one form for another is rarely progress.
>
>-- David E. Schwalm
 
Can I recommend that you have a talk with Sue McLeod, who is now Chair of
our English Dept?  WSU uses a fairly extensive teaching portfolio as part
of P&T and annual review.  I put one together during the hiring process,
but mine was different from the norm, I think, since it came from outside.
Normally, the portfolio develops over several years, with the advice of a
faculty mentor, etc.  Sue knows the process much better than I.  I was
impressed with the level of documentation and the way the process elicits
information ranging from teaching philosophy to actual class materials.
Bill
 
Bill Condon, Director                   English Department, Avery 202
WSU Writing Programs               Washington State University
Phone: (509) 335-2268           Pullman, WA 99164-5046
FAX:  (509) 335-2582              e-mail:  bcondon@wsu.edu
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Date:         Fri, 21 Feb 1997 19:12:42 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kathy Wolfe Farnsley <FARNSLEY_K@FORTLEWIS.EDU>
Subject:      Re: Phoenix Hotels
MIME-version: 1.0
Content-transfer-encoding: 7BIT
 
Re Ed's query--
 
I'm in the same boat.  Any Quality Inns or even Motel 6's or anything
like that anywhere relatively nearby for the poor?
 
Kathy Wolfe Farnsley
=========================================================================
Date:         Sat, 22 Feb 1997 00:19:18 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Cynthia Haynes <cynthiah@UTDALLAS.EDU>
Subject:      Re: Hotels in Phoenix (fwd)
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
---------- Forwarded message ----------
Date: Fri, 21 Feb 1997 23:47:31 -0600
From: Cynthia Haynes <cynthiah@utdallas.edu>
Reply-To: wcenter@ttacs6.ttu.edu
To: Multiple recipients of list <wcenter@ttacs6.ttu.edu>
Subject: Re: Hotels in Phoenix
 
FYI...I just saw Barb's message which prompted me to start looking for
hotels.  I'm driving out early from Texas, so having a car will help
me...but there is a TravelWeb website that I found and the hotels they
list for Phoeniz/Scottsdale/Tempe/Mesa area are pretty full, at least the
website is showing that.  I did find a Sleep Inn in Mesa for about $108
for a dble occupancy.  And a Sleep Inn at the Airport-Phoenix about the
same.  The URL for that one is (and you can book your room right from the
web, though I would call to confirm):
 
http://www.travelweb.com/thisco/sleep/az805/az805_b.html
 
Good luck,
 
Cynthia
 
 
 
_____cynthiah@utdallas.edu______
_____http://wwwpub.utdallas.edu/~cynthiah/_____
_____Lingua MOO_____http://lingua.utdallas.edu:7000______
University of Texas at Dallas, School of Arts & Humanities
PO Box 830688-Mail Station JO 31, Richardson, Tx 75083
Tel: 972-883-6340 - Fax: 972-883-2989
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Date:         Sat, 22 Feb 1997 00:19:49 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Cynthia Haynes <cynthiah@UTDALLAS.EDU>
Subject:      Re: Hotels in Phoenix (fwd)
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
---------- Forwarded message ----------
Date: Sat, 22 Feb 1997 00:07:45 -0600
From: Cynthia Haynes <cynthiah@utdallas.edu>
Reply-To: wcenter@ttacs6.ttu.edu
To: Multiple recipients of list <wcenter@ttacs6.ttu.edu>
Subject: Re: Hotels in Phoenix
 
Here's another motel...
 
Comfort In West/Central Phoenix, dble rates about $99
 
http://www.travelweb.com/thisco/comfort/az053/az053_b.html
 
Cynthia
 
 
 
_____cynthiah@utdallas.edu______
_____http://wwwpub.utdallas.edu/~cynthiah/_____
_____Lingua MOO_____http://lingua.utdallas.edu:7000______
University of Texas at Dallas, School of Arts & Humanities
PO Box 830688-Mail Station JO 31, Richardson, Tx 75083
Tel: 972-883-6340 - Fax: 972-883-2989
=========================================================================
Date:         Sat, 22 Feb 1997 12:37:01 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bob Whipple <whippl@CREIGHTON.EDU>
Organization: Director of Composition, English Department, Creighton University
Subject:      Phoenix hotels
Mime-Version: 1.0
Content-Type: text/plain; charset=koi8-r
Content-Transfer-Encoding: 7bit
 
I found the Ramada-Airport--63.00 AAA rate; 70.00 or so non AAA rate.
I used BigYellow on the Web with "hotel" and "phoenix" and "ramada" as
keywords.
 
Bob Whipple
whippl@creighton.edu
=========================================================================
Date:         Sat, 22 Feb 1997 13:13:38 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Gail Stygall <stygall@U.WASHINGTON.EDU>
Subject:      Re: Course evaluation form
X-To:         "David E. Schwalm" <IACDES@ASUACAD.BITNET.washington.edu>
In-Reply-To:  <WPA-L%97022114235603@ASUVM.INRE.ASU.EDU>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
David:
Your report of your experiences comes at an apt time.  At UW, the Faculty
Senate has just called for faculty input on the "Task Force on
Accountability," another name for evaluation of faculty.  Why it's only
faculty (and not programs and administrators as well) I'm not sure, but
for me this will be the third time to go through the review of the lit,
the redesign and the (probable) rejection (as you say) of any useful
changes.
Feeling a little cynical today,
Gail
 
______________________________________________________________________________
Gail Stygall <stygall@u.washington.edu>              (206) 685-2384
Editor, _CCCC Bibliography of Composition and Rhetoric_
English, Box 354330, University of Washington, Seattle WA 98195-4330
______________________________________________________________________________
=========================================================================
Date:         Sun, 23 Feb 1997 18:44:03 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Course evaluation form
In-Reply-To:  <WPA-L%97022114235603@ASUVM.INRE.ASU.EDU> from "David E. Schwalm"
              at Feb 21, 97 02:23:54 pm
MIME-Version: 1.0
Content-Type: text/plain; charset=US-ASCII
Content-Transfer-Encoding: 7bit
 
I'm surprised that nobody has yet reminded the list of Chris Hult's
terrific NCTE book called something like Evaluating Teachers of Writing.
Let's keep the bubble forms in context. --Ed White
=========================================================================
Date:         Mon, 24 Feb 1997 10:04:42 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Julia Ferganchick <juliafn@MSUMUSIK.MURSUKY.EDU>
Subject:      98 CCCCs
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Marcia Smith, UALR, and I are planning a proposed panel for 98 CCCCs; we are
looking for another person or persons to join us.
 
In general, we want to discuss WPA roles in various administrative situations.
I want to discuss my experiences working as a WPA within an English program
with no Rhet/comp component, and the particular problems faced by the only
"writing" faculty memeber in the department.
 
Marcia plans to discuss her experiences administrating a first-year writing
program within a rhetoric/writing deparment that is not associated with
English.
 
Perspectives that we would like to include are: (1) WPA in rhet/comp program
within an English dept. or (2) WPA for a non-deparment-associated wac or
writing center program.
 
Sorry to be so vague here, we're in the begining-of-planning stage.
 
Thanks, Julia
------------------------------
Julia K. Ferganchick-Neufang
Director of First-Year Writing
Murray State University
Dept. of English, PO Box 0009
Murray, KY  42071-0009
(502)762-4729
------------------------------
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Date:         Mon, 24 Feb 1997 09:13:50 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Larry Beason <lbeason@EWU.EDU>
Subject:      Re: Course evaluation form
MIME-version: 1.0
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Our comp eval forms have two interesting angles--one that we've used for
some time and one I'm trying out this year.
 
The first angle is that during mid-term we give a version of the
end-of-quarter eval form so that teachers can get a better idea of what to
work on. We've used this system for years, and it's particularly useful for
working w/ new TAs.
 
The second, newer aspect is a bit more complex.  The eval forms, both at
mid-term and end of quarter, have two components (as virtually all do): an
evaluative aspect used for administrative purposes and a formative function
used to help teachers reflect & improve on their own teaching.  Thus, we
give out 2 forms during our "student-feedback" days at midterm and end of
quarter.  The 1st is a typical quantitative form designed for writing
courses & reflecting course & program goals; this is the one I as the comp
director see & use (along w/ the teacher of course), and its primary goal
is administrative despite the formative feedback I try to give (esp at
mid-term).  The 2nd form is one that I decided I don't want to see because
I want to send a clear message to teachers & students that it's to help
teachers & students communicate about what is/isn't working--rather than
being a way to evaluate teachers.
 
With this 2nd "formative" form, I used something that Peter Elbow suggested
a few years back: students offer feedback in the way of discourse rather
than just numbers.  Since numbers alone don't always indicate the possible
causes & solutions of problems, the form asks for a few short responses to
about 6 standard questions (largely designed a committee of comp teachers)
& then a couple devised by the teacher.  Because these are used only by the
teacher, it doesn't matter that a given class's responses can't be
summarized concisely in the shape of numbers.  Students would of course
worry about whether or not the teacher would figure out who wrote what
based on the handwriting, so we eliminated the amibiguity by having
students provide their names (the questions are so curricular-centered
rather than teacher-centered that we think students won't feel shy about
criticizing the course).  This open-ended form is especially useful at
mid-term.
 
We too have to administer a pretty lousy university-wide eval form at
quarter's end, but we just attach it to everything and it doesn't seem to
get in the way.
 
Larry Beason,Director
English Composition Program
Dept. of English
Eastern Washington University
Cheney WA 99004
LBeason@ewu.edu
 
WAC Page: http://ewu66649.ewu.edu/WAC.html
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Date:         Mon, 24 Feb 1997 09:27:53 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irene <iclark@BCF.USC.EDU>
Subject:      Re: 98 CCCCs
Mime-Version: 1.0
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Dear Julia:
 
I am currently a writing program administrator in a separate writing
program who is moving into a completely WAC model, linking all writing
courses with various courses concerned with "social issues" (sociology,
anthropology, geography, economics, religion, phisoophy, political science,
international relations, etc.). Would you be interested in that perspective
for your panel?
 
                Irene L. Clark
                University of Southern California
 
                       _________________________________________
                       /________________________________________\
                      |       Irene L. Clark Ph.D.              |
                      | Co-director, Expository Writing Program |
                      | University of Southern California       |
                      | iclark@mizar.usc.edu 213-740-1984       |
                      |_________________________________________|
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Course evaluation form
In-Reply-To:  <v0153053daf3704068827@[146.187.168.74]> from "Larry Beason" at
              Feb 24, 97 09:13:50 am
MIME-Version: 1.0
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In the course of getting a teaching award a couple of years ago, I went
through a couple of decades of student forms evaluating my teaching.  To
my surprise, I found the checks in the bubbles more useful than the free
comments, which ranged from the cliche to the idiotic.  My favorite, in
response to what should be improved in a graduate research class, was
"Too many stuffs."  The way to improve this grave sin was to "cut out
lots of the stuffs."  I took the comment to be a perfect match of form
and content.  --Ed White
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Irene:  That sounds exactly like what we're interested in.  We would like to
get broad perspectives on the places where writing is located (within
English, for example) and you're position sounds both unique and
interesting.  If you have time, write me a brief outline of what you would
like to present so that I can forward it to Marcia.  We'll get back to you
soon about our plans.  Thanks for getting in touch, Julia
 
At 09:27 AM 2/24/97 -0800, you wrote:
>Dear Julia:
>
>I am currently a writing program administrator in a separate writing
>program who is moving into a completely WAC model, linking all writing
>courses with various courses concerned with "social issues" (sociology,
>anthropology, geography, economics, religion, phisoophy, political science,
>international relations, etc.). Would you be interested in that perspective
>for your panel?
>
>                Irene L. Clark
>                University of Southern California
>
>                       _________________________________________
>                       /________________________________________\
>                      |       Irene L. Clark Ph.D.              |
>                      | Co-director, Expository Writing Program |
>                      | University of Southern California       |
>                      | iclark@mizar.usc.edu 213-740-1984       |
>                      |_________________________________________|
>
------------------------------
Julia K. Ferganchick-Neufang
Director of First-Year Writing
Murray State University
Dept. of English, PO Box 0009
Murray, KY  42071-0009
(502)762-4729
------------------------------
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>Susan-Marie Harrington wrote:
>>
>> Geoff Chase (Northern Arizona U?) shared an innovative evaluation form
>> over this list a while ago.  I have a paper copy in my files, if Geoff
>> does not pop up with an electronic one.
>>
>Ah, Susan, that's the one I was thinking of.  I knew it was somewhere in
>AZ.  Thanks,
>
>Mark Wiley
 
If folks would like me to post a copy of the form we developed here, let me
know.
 
Geoff Chase
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>
> If folks would like me to post a copy of the form we developed here, let me
> know.
>
> Geoff Chase
>
Yes! Please do!
 
Susan L. Taylor
UNLV
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Peter Elbow wrote:
>There are such enormous educational
>consequences that come from inviting reading to come before writing--and
>recognizing the amazing (simple) fact that children CAN write far more
>than they can read.  (See my "War between Reading and Writing--And How to
>End it" in RHETORIC REVIEW a couple of years ago and Slevin and Young's
>recent CRITICAL THEORY AND TEACHING OF LIT.)
 
And if you are still unsure, try Hepzibah Roskelly's "A Marriage of
Convenience: Reading and Writing in School," in _Farther Along_, edited by
Kate Ronald and Hepsie.  Hepsie has maybe the single best sentence on the
issue: "Wrenched apart by skills teaching and patched together in curriculum
plans and textbooks, reading and writing are not so much learned together as
taught together" (139)
 
Keith Rhodes
Northwest Missouri State University
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Dear Colleagues,
 
As part of a wider study investigating institutional structures
for formal and informal writing instruction, I'm looking at the model of
free standing departments of rhetoric. Back at the 95 4Cs, I attended a
workshop on this topic and gathered useful information from those
participants about schools that had made such a move.  At that time, they
included:
 
Univ. of Arkansas, Little Rock
Texas Tech Univ, Lubbock
Colgate Univ.
San Diego State U.
Purdue U.
U. of Texas, Austin
Illinois State U., Normal
Arizona State U. West
U. of Iowa
Eastern Illinois U., Charleston
Mount St. Mary's Coll.
Oakland U., Rochester
 
Have any of the rest of you created separate rhetoric departments?
And what responses (advantages? disadvantages?) do any of you at such
institutions have about this move?
 
I certainly would appreciate any information you could give me on this model.
 
Thanks.
 
Carmen Werder, Assoc. Director
Univ. Writing Prog.
Western Washington University
Bellingham, WA 98225-9124
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Geoff,
    Please post the course/instructor form to the list.  Thanks.
Arlie
 
Dr. Arlie R. Peck
Professor of English/Composition &    E-Mail: apeck@urgrgcc.edu
   Reading Director                   Fax:    614-245-7432
University of Rio Grande/             Voice:  614-245-7421
   Rio Grande Community College
Rio Grande, OH 45674
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Dear Carmen,
 
I noticed Purdue's name on your list of places with separate
departments of rhetoric.  That's not the case.  We have a rhetoric
graduate program, but it's in the department of English.
--
Irwin Weiser
iweiser@omni.cc.purdue.edu
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UC-Berkeley has a Department of Rhetoric, with maybe 15-18
faculty. However, it is not involved in writing instruction; there's a
separate unit that handles that.
 
Jim Porter
 
 
 
--
-------------------------------------------------------------------------
Jim Porter
Associate Professor of English          jporter@omni.cc.purdue.edu
Heavilon Hall 302c                      http://omni.cc.purdue.edu/~jporter
Department of English                   317.494.3734 (office)
Purdue University                       317.494.3780 (fax)
West Lafayette, IN  47907               317.494.3740 (department)
-------------------------------------------------------------------------
=========================================================================
Date:         Tue, 25 Feb 1997 09:33:45 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joan Mullin <jmullin@UOFT02.UTOLEDO.EDU>
Subject:      Re: Separate Departments of Rhetoric
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"
 
Barry Maid (bmmaid@ualr.edu) takes care of the sometimes active list called
freewrite; it's a group of free standing writing programs. Last year we
compiled a fairly up-to-date list of several programs around the country,
and I'm sure he'd send that to you.
 
At 05:46 PM 2/24/97 -0800, you wrote:
>Dear Colleagues,
>
>As part of a wider study investigating institutional structures
>for formal and informal writing instruction, I'm looking at the model of
>free standing departments of rhetoric. Back at the 95 4Cs, I attended a
>workshop on this topic and gathered useful information from those
>participants about schools that had made such a move.  At that time, they
>included:
>
>Univ. of Arkansas, Little Rock
>Texas Tech Univ, Lubbock
>Colgate Univ.
>San Diego State U.
>Purdue U.
>U. of Texas, Austin
>Illinois State U., Normal
>Arizona State U. West
>U. of Iowa
>Eastern Illinois U., Charleston
>Mount St. Mary's Coll.
>Oakland U., Rochester
>
>Have any of the rest of you created separate rhetoric departments?
>And what responses (advantages? disadvantages?) do any of you at such
>institutions have about this move?
>
>I certainly would appreciate any information you could give me on this model.
>
>Thanks.
>
>Carmen Werder, Assoc. Director
>Univ. Writing Prog.
>Western Washington University
>Bellingham, WA 98225-9124
>
 
joan
 
Dr. Joan Mullin
Writing Center
University of Toledo
Toledo, Ohio 43606-3390
419-530-4913
419-530-4752 (fax)
jmullin@uoft02.utoledo.edu
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I'm looking for the article by Jennifer Holberg and Marcy Taylor entitled
"Apprenticeship vs. Partnership."  It is supposed to be in a journal
called _Communication Chronicle_, but the ILL people can't find it
anywhere.  Does anyone know how to get a copy of this article?  It's
supposed to be in vol. 8, January 1996.
 
I'm stumped on this one.  Be glad to pay postage or copying costs, if
someone actually has the article in hand.  Thanks.
 
Johanna Atwood
University of Wisconsin-Milwaukee
jwatwood@csd.uwm.edu
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Several people have requested that I post this announcement again.
 
Announcing a Call for Program Proposals, 1997 MLA
 
The Council of Writing Program Administrators will again
sponsor two sessions at the MLA Convention, convening this year in Toronto,
Dec. 27-30.   We invite proposals for
twenty-minute presentations from administrators, teachers, and graduate
students in composition that address the theme "New Compositions, New
Configurations for Teaching and Learning."  We are especially interested
in proposals on the following topics:  mixed-media approaches to literacy
education; cross-genre and/or cross-cultural approaches to writing and
inquiry; distance learning;  service learning; virtual comp; networked
classrooms and pedagogies; interdisciplinary approaches to writing
instruction; and innovative classroom assignments that encompass one or
more of the above.  We would like to devote both our MLA sessions to
presentations on programs, curricula, technologies, and practices that
push the edges of our profession's thinking about writing, learning, and
the contexts in which we work--as teachers and administrators.
 
Please send a one-page proposal, U.S. mail or email, to Prof. Patricia
Sullivan, Dept. of English, University of New Hampshire, Durham NH,
03824, or  pas1@christa.unh.edu,  by Tuesday, March 11.  If you would
like to discuss your proposal or would like to submit one in person, I
will be pleased to meet with you just after our WPA breakfast at the CCCC in
Phoenix, which will be held in the Arizona Room, Thursday, March 13,
7-8:30 a.m.
 
Please Note:  You must be a member of MLA by April 1 to appear on the
convention program.  Please do not submit a proposal if you are not a
member of MLA nor plan to be a member by April 1.
 
Yours cordially, and on behalf of the WPA,
 
Pat Sullivan
Dept. of English
Hamilton Smith Hall
U of New Hampshire
Durham, NH  03824
(603) 862-3788
pas1@christa.unh.edu
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Valerie,
 
Thanks for the info.  Yes, I've found out that the form we use here was borrowed from
College Station!  No wonder it is familiar to you.  I may try out the URLs you gave me.  I
think most teachers use this form because it gets administrators off their back and because
nothing really negative about their class comes out of it (how could it, given the way the
questions and response are constructed?).  But here, at least, it is being used to compare
teachers by people who imagine that it means something.
 
Peter Elbow said he would send a special questionnaire for writing classes that they use at U
Mass.  I'll send it on when I get it, if you're interested.
 
Will we have a chance to meet one of these days, have a cup of coffee?  That would be a
pleasure for me.  I'll be in Phoenix, with Jan (spouse), who is on a one-year visiting
professorship here (supposedly to be renewed for a year, we hear).
 
Rich
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Carmen--
 
It looks like Joan and some Purdue folks got to their mail before me this
morning.  You don't think time zones has anything to do with it?
 
First of all, not all the institutions on your list have independent
writing units.  I supect what you have is a partial list of the schools
where the attendees of last year's SIG on Independent Writing Units teach.
 
Unless things have changed dramatically, there are no independent units
at Texas Tech (except for the Writing Center), Purdue, Illinois State, or
Eastern Illinois.  The configurations at the other institutions vary
significantly.
 
As Joan mentioned, I do run a maillist, FreeWrit, which discusses these
issues.  I also maintain (?)  an outdated website
(http://www.ualr.edu/~bmmaid/freewrit.html) which includes, among other
things, lists of free standing writing programs.
 
The Independent Writing Units SIG will once again meet at C's.  It's
scheduled for Thursday, March 13 at 6:45-7:45.  You and all members of
WPA-L are invited to attend.
 
Barry Maid
bmmaid@ualr.edu
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For years I had to use a student evaluation form which asked students to list the "good" and
the "bad" qualities of the instructor.  My favorite response came from a student who under
good wrote, "Full of blarney," and under bad wrote, "bald."  Rich Haswell
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The Syracuse Writing Program, established in 1986 as a "semi-autonomous
program" became  a separate dept soon after.
 
Louise Phelps
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I've been mulling over a fundamental question lately, and I'm curious to hear
what other WPAs think about it:
 
How can class time best be used in a writing class?
 
Two issues have brought this question back to my attention.  First, I'm
increasingly interested in teaching writing in the context of ideas.  That is,
I want my students to be reading, thinking, and discussing interesting and
important ideas, and writing in response to the conversation established by
such reading and discussion.  But I find myself spending more time on reading
and discussing activities and less time on writing activities.
 
The second issue is technology: the computer classroom and the computer network
make a different mix of activities possible in the classroom and out of the
classroom.  For example, peer response to student writing can take place over
the network at any hour of the day or night; it doesn't have to happen only
during class hours.  And library or Internet research can happen in the
classroom, not only during non-classroom hours.
 
So as the demands and the possibilities change, I'm brought back to a basic
question: how can I best use the three hours a week of classroom time when my
20 students are together?
 
I'm also curious to know how I might find out how various programs around the
country organize classroom time.
 
Any thoughts?
 
 
David Klooster
John Carroll University
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For all those interested, here is the evaluation form we use in the
composition program at Northern Arizona. The form is based on the
conviction that students need to conduct self-assessment at the same time
they assess courses and instructors. And, the form is written to drive
instruction. That is why there are specific questions relevant to this
course and not to others.
 
PS I hope that this version isn't too garbled by email. If anyone would
like a hard copy of this form, I would be glad to send that out as well.
 
Geoff Chase
 
 
ENGLISH COMPOSITION PROGRAM
Course Evaluation Form
 
1) Estimate time you spent each week out-of-class completing work for  this
class:
 
          0-1hrs                  2-4 hrs                  5-7 hrs
7 -10 hrs           10 hrs+
A                    B               C                       D
E
 
2) Please evaluate your class attendance this semester:
 
   Frequently missed                       Fair attendance
Always attended
A                    B               C                       D
E
 
3) Please evaluate your class participation this semester:
 
     Rarely prepared                        Usually prepared
Always prepared
A                    B               C                       D
E
 
4) How much has your writing improved this semester:
 
        Not at all                                        Some
A great deal
A                    B               C                       D
E
 
5) Did instructor make connections between the reading and your own writing?
 
           Not at all                                     Some
A great deal
A                    B               C                       D
E
 
6) Were writing assignments you received clearly presented (orally and in
writing)?
 
             Never                                 Some of the time
Always
A                    B               C                       D
E
 
7) How often did you talk to your instructor outside of class (right before
or after class, too) about your work in class?
 
              Never               1-3X                    4-7X
8-10X             More
A                    B               C                       D
E
 
8) Was your instructor available during announced office hours?
 
           Never                                      Some of the time
Always
A                    B               C                       D
E
 
9) How quickly did your instructor return assignments?
 
         2 wks. later                              Week later
Next class
A                    B               C                       D
E
 
10) Did the instructor foster a classroom environment that encouraged
mutual respect and consideration of a variety of viewpoints?
 
            Never                                     Usually
Always
A                    B               C                       D
E
 
11) How adequately did the instructor explain the use of portfolios in this
class?
 
    No explanation                              Adequately
Extremely clear
A                    B               C                       D
E
 
 
12) How clear were the goals and aims of the course?
 
   Not clear at all                             Sort of clear
Extremely clear
A                    B               C                       D
E
 
13) Did the instructor present a variety of writing strategies in the course?
 
              Never                               Some of the time
Often
A                    B               C                       D
E
 
14) How would you rank the difficulty of this course in relation to other
courses you have taken at NAU?
 
     Much easier                             About the same
Much more difficult
A                    B               C                       D
E
 
15) On average how much revising did you do on the papers you submitted for
your portfolio?
 
              None                                      Some
A great deal
A                    B               C                       D
E
 
16)  How would you rate your performance in this course?
 
               Poor               Fair                   Good
Very Good          Excellent
A                    B               C                       D
E
 
17) Overall, how would you rate this course?
 
               Poor               Fair                   Good
Very Good          Excellent
A                    B               C                       D
E
 
18) Overall, how would you rate the instructor?
 
                Poor              Fair                   Good
Very Good          Excellent
A                    B               C                       D
E
 
ENGLISH COMPOSITION PROGRAM
Course Evaluation Form
 
COURSE: _____________  SEMESTER: _______  INSTRUCTOR: __________________
 
 
 
 
19.     Things that should not be changed:
 
 
 
 
 
 
 
 
 
20.     Suggestions for improving this course:
 
 
 
 
 
 
 
 
 
21.     Suggestions for ways in which the instructor could improve:
 
 
 
 
 
 
 
 
 
22.     Please feel free to make any additional comments below.
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A questionnaire from Peter Elbow would be quite welcome!  I will be in
Phoenix at the Holiday Inn, and it would be great to meet.  Perhaps I can
make your presentation (if you are doing one) and we can chat after?
Coffee is a good idea.  I understand from Michelle Hall Kells that we have
some common interests and that we might even be lucky enough to present
next year together.  So we really need to meet.
 
Valerie Balester
Director of Writing Programs
Texas A&M University
College Station, TX 77843-4227
(409) 845-3155
(409) 862-2292 FAX
v-balester@tamu.edu
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> Two issues have brought this question back to my attention.  First, I'm
> increasingly interested in teaching writing in the context of ideas.  That is,
> I want my students to be reading, thinking, and discussing interesting and
> important ideas, and writing in response to the conversation established by
> such reading and discussion.  But I find myself spending more time on reading
> and discussing activities and less time on writing activities.
 
David,
 
I have begun to re-think the use of class time as well.  None of my
courses presently is in computer labs, though I have taught quite a bit
in them prior to coming to Wheeling Jesuit.  I try to see class time as a
combination of lecture (assignment explanation), small-group or
partner workshop, and whole-class collaborative invention and thinking
through of ideas.  I try in these workshops to validate students' tacit
understanding of language practices.
 
So the writing my students do in class is often in response to prompts
that ask them to peer review each other's invention homework.  In
particular, I often ask students to pose 5 questions to each other in
written form.  They submit these workshop responses with their planning
the day a draft is due for take-home reader response.  Part of their
homework is also to respond to the 5 questions.
 
Other times, I use class time for quizzes or "writing opportunities" in
which I ask students to define their understanding of key terms I will be
using that day, e.g.,  thesis statement, topic sentence outline, guiding
question.  Then I use  their responses to lead my lectures and
explanations of how they can apply their definitions to their homework
or planning for a paper sequence.
 
Other times, class time is comprised of whole-class teacher-facilitated
invention about, for example, the possibilities of audience for a paper
and the types of constraints, tone, voice, and diction that audience might
entail for that paper.
 
Other times, I use class time as a lesson in rhetorical interpretation or
reading: that is, as a writing teacher, I try to intervene in my
students' reading of texts to help them extrapolate key rhetorical
principles.  In an age when students often flip from web page to web
page, where key words may be highlighted for them already, I find that
helping my students to pursue a line of reasoning and development for
more than 15 seconds somewhat necessary.  This use of reading mostly
occurs when I explain the invention homework I give on handouts but
sometimes involves reading of textbook samples.
 
In either a computer classroom or traditional one, I like to have my
students engaged in doing as much writing and reading as possible.  This
is often surprising and frustrating to students because, in some ways, I
think that they think that I'm not doing any of the work, that is, that
I'm giving them all the work to do.  I don't think that really a writing
course should be otherwise (can't play basketball without playing
basketball, so to speak), but it can result in a strange dynamic.
Sometimes I think that I'm leading students' inquiry too much so that
there may be little transfer to other writing contexts.  Other times, I
feel that I'm providing a space for their conscious agency, however
limited the effects.
 
Lisa
 
----------------------------------------
Lisa M. Toner
Assistant Professor of English
Department of English and Communications
Wheeling Jesuit University
Wheeling, WV  26003
Office: McHugh 233
Phone:  304-243-2319
Fax:    304-243-4441
E-Mail: toner@wju.edu
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Dear Pat:
 
I tried writing to you yesterday but the message kept coming back. I think
your e-mail address must be case sensitive. Anyway, I was glad to see the
additional posting.
 
My question was this:
 
I have two possibilities that might interest you: one is concerned with the
use of a web site, created through an Irvine Foundation grant, that we use
as a curricular vehicle for training over one-hundred teachers in a very
large writing program. The other involves the linking of all of our writing
courses with courses in social issues taught through a variety of Social
Science departments.
 
Would either of these be suitable for the sessions you are planning?
 
                Irene Clark
 
                University of Southern California
 
                       _________________________________________
                       /________________________________________\
                      |       Irene L. Clark Ph.D.              |
                      | Co-director, Expository Writing Program |
                      | University of Southern California       |
                      | iclark@mizar.usc.edu 213-740-1984       |
                      |_________________________________________|
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Dear Carmen,
 
Your list of freestading rhetoric departments included a reference to
Illinois State University.  We don't have such a department, though we do
have a writing minor and a masters in writing.  However, they're both
housed within English, and we're pretty happy with the arrangement.
 
I think my colleague Maurice Scharton participated in Barry Maid's 4C's
workshop that you mentioned, and it might be that his comments were
slightly misconstrued.
 
Doug
 
Doug Hesse
Professor and Director of Writing Programs
Editor, WPA:  Writing Program Administration
VP, Council of Writing Program Administrators
Illinois State University, Normal IL 61790-4240
ddhesse@ilstu.edu  (voice:  309-438-7596)
=========================================================================
Date:         Tue, 25 Feb 1997 10:31:00 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Judy Collins <jcollie@IMAP2.ASU.EDU>
Subject:      Kenneth Bruffee's e-mail address?
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Duane Roen suggested I ask on the WPA list if anyone could send me
Kenneth Bruffee's e-mail address.  My name is Judy Collins; I'm a student
in the PhD Rhet/Comp program at Arizona State University, and I'm
exploring Bruffee's work in a semester project. Please respond off-list
to my e-mail address, jcollie@imap2.asu.edu. Thanks for your help!
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David, you'll no doubt find useful Katy Gottschalk's thoughts on this
subject:
 
Gottschalk, Katherine K.  "Uncommon Grounds:  What Are the Primary
Traits of a Writing Course?"  College Compositon and Communication
47.4 (December 1996):  594-98.
 
At Cornell she manages a system of first-year writing instruction that
is grounded in the various departments, and I find illuminating her
challenges to the notion of a "common content" for writing courses or
even of "common goals."
 
I teach in a different sort of program and am headed to yet another
sort.  The questions you're raising are really important.  But, as
Gottschalk's reflections suggest, what's really at issue is how we
define writing instruction.  I find myself, like you, teaching more
and more reading techniques--both in terms of text comprehension and
in terms of analysis of/response to texts.  Students need it!  And how
can we teach them to write when they don't know these techniques?  So
I combine the two, going back & forth between them.
 
Becky Howard
Department of Interdisciplinary Writing
Colgate University
Hamilton NY 13346
BHOWARD@CENTER.COLGATE.EDU
Voice (315) 824-7315
FAX (315) 824-7045
http://www2.colgate.edu/diw/rhoward
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When the dust clears on the separate departments of rhetoric could the
person who posted the original request for info please post a summary of
the results? I am interested in the results myself. Thanks
 
Peggy O'Neil
University of Louisville
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I was wondering if you have considered graduate students role in in wpa. I
have found that grad students' voices are often absent from discussions of
wpa even though many function as administrators. Of course, as mentioned
earlier, many are hesitant to introduce their voices for a variety of
reasons.
 
Peggy O'Neill
University of Louisville
 
On Mon, 24 Feb 1997, Julia Ferganchick wrote:
 
> Marcia Smith, UALR, and I are planning a proposed panel for 98 CCCCs; we are
> looking for another person or persons to join us.
>
> In general, we want to discuss WPA roles in various administrative situations.
> I want to discuss my experiences working as a WPA within an English program
> with no Rhet/comp component, and the particular problems faced by the only
> "writing" faculty memeber in the department.
>
> Marcia plans to discuss her experiences administrating a first-year writing
> program within a rhetoric/writing deparment that is not associated with
> English.
>
> Perspectives that we would like to include are: (1) WPA in rhet/comp program
> within an English dept. or (2) WPA for a non-deparment-associated wac or
> writing center program.
>
> Sorry to be so vague here, we're in the begining-of-planning stage.
>
> Thanks, Julia
> ------------------------------
> Julia K. Ferganchick-Neufang
> Director of First-Year Writing
> Murray State University
> Dept. of English, PO Box 0009
> Murray, KY  42071-0009
> (502)762-4729
> ------------------------------
>
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On Tue, 25 Feb 1997, DAVID KLOOSTER 216-397-4585 wrote:
 
> I've been mulling over a fundamental question lately, and I'm curious to hear
> what other WPAs think about it:
 
> How can class time best be used in a writing class?
 
Hillocks (_Research in Written Composition_) has some clear and
unequivocal answers on that, btw.
 
One thing that troubles me as I observe teachers is that a lot of people
don't know how to facilitate discussion.  They are often made deeply
uncomfortable by disagreement, so they distribute it off as much as
possible.  One problem with groups is that people are actually *less*
likely to disagree in a small group than they are in a larger class.
Interestingly enough, this isn't true in the computer forum.
 
> So as the demands and the possibilities change, I'm brought back to a basic
> question: how can I best use the three hours a week of classroom time when my
> 20 students are together?
 
Some folks here are working with what's being called a "workshop" model.
That is, they don't have the twenty students in class three days a week,
but only require that a third of them attend any single day.  The
assignments have to be carefully designed, and there are various
complicated consequences (some bugs, some features).  But, it does seem to
lead to better student writing for many students.
 
Trish Roberts                   [engpat@showme.missouri.edu]
"...accepting the world as his companion, but never as his judge."
(G. Chesterton)
[http://www.missouri.edu/~engpat]       [standard disclaimer applies]
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THIS IS A 2nd REQUEST.  PLEASE IGNORE IF YOU HAVE RESPONDED.
Survey Concerning Writing Center/Writing Programs Relations
 
With this survey, we hope to learn more about how writing centers and their
directors work in relationship to writing programs administrators. In
particular, we are investigating the official institutional relationship
and the personal working relationship between the writing center directors
and the writing program directors nationwide.
 
If you are a writing program director or a writing center director (and do
not hold both positions jointly), please complete this survey.
 
DO NOT USE THE REPLY OPTION TO ANSWER THIS SURVEY.
SEND YOUR RESPONSES OFF LIST TO:
Valerie Balester (v-balester@tamu.edu) OR James McDonald (jcm5337@usl.edu)
 
Results of the final study will be presented at the CCCC in March 1997.
 
 ALL PERSONAL OR IDENTIFYING INFORMATION WILL BE KEPT CONFIDENTIAL.
 
Definitions
 
Writing Program Director: The primary administrator in charge of a writing
program at an institution; the person whose job title indicates that
his/her primary responsibility is to administrate writing courses; the
administrator under the level of Head or Chair with the most authority for
making decisions about the institution's writing program, whether that
program consists only of one first-year writing course or multiple writing
courses that undergraduate students over several semesters or other
variations.  The WP Director position does not exist at every institution.
At some, the WP Director position may be held by the Director of WAC,
Director of a program or division.
 
Writing Center Director: The primary administrator in charge of the
operation of a writing center, writing lab, or learning center that tutors
students on writing assignments.  The Writing Center Director may or may
not have primary responsibility for making decisions about the center's
operation.
 
1. Name and current position (including title and dates held)
 
2. Institution
 
3. Type of institution (community college/4-year
college/university/public/private)
 
4. Number of undergraduate students at the institution
 
5. Your rank, tenure status, highest degree, and area of specialization
 
6. Previous writing administration positions you have held, including the
title, dates, and institution of each position.
 
7. How is the writing center director selected at your institution?  The WP
Director?
 
8. What, if any, orientation or on-the-job training is provided for a new
writing center director?  For a new WP Director?
 
9. To whom does the writing center director report in your institution?
Mark all that apply, and indicate with an asterisk (*) which the WC
director works most closely with.
 
___     Dean
 
___     Vice-president for Academic Affairs or Provost
 
___     Department Chair or Head
 
___     Division Head (e.g., Division of Writing and Rhetoric, Humaniaties
Division)
 
___     Writing Program Director
 
___     First-Year Composition Director
 
___     WAC Program Director
 
___     Other _____________________________
 
 
Comments/Clarifications on reporting lines:
 
 
10. Who has the authority to make the major decisions for the writing
center,  including staffing, budget, policies, pedagogy, assessment, and
equipment decisions? How are these decisions made and carried out?
 
11A. If you are a writing program director, describe your personal working
relationship with the writing center director.  Are you satisfied with the
relationship? Do you feel you receive adequate support?
 
 
 11B.  If you are a writing center director, describe your personal working
relationship with the writing program director. Are you satisfied with the
relationship?  Do you feel you receive adequate support?
 
 
12.  Please provide a phone number, e-mail address, or snail mail address
for your counterpart (Writing Center Director or Writing Program Director)
so that we may ask him or her to fill in a survey.
 
Thank you for your help.
 
SEND YOUR RESPONSES OFF LIST TO:
Valerie Balester (v-balester@tamu.edu) OR James McDonald (jcm5337@usl.edu).
If you prefer to send your response by mail, the address is:
 
Valerie Balester
Department of English
Texas A&M University
College Station, TX 77843-4227
 
James McDonald
Department of English
P. O. Drawer 44691
University of Southwestern Louisiana
Lafayette, LA 70504-4691
 
If you prefer to reach us by phone, e-mail James McDonald (jcm5337@usl.edu)
for a toll-free number.
 
ALL PERSONAL OR IDENTIFYING INFORMATION WILL BE KEPT CONFIDENTIAL.
BY ANSWERING THIS SURVEY, I UNDERSTAND THAT MY RESPONSES MAY BE QUOTED OR
PARAPHRASED, BUT WITHOUT IDENTIFYING INFORMATION.
 
 
Valerie Balester
Director of Writing Programs
Texas A&M University
College Station, TX 77843-4227
(409) 845-3155
(409) 862-2292 FAX
v-balester@tamu.edu
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Council of Writing Program Administrators
 
 
Announcement:
 
Call for New Editor of the WPA JOURNAL
 
The Council of Writing Program Administrators invites applicants to fill
the position of Editor of the WPA JOURNAL, the official publication of
the Council of Writing Program Administrators.  The person selected by
the WPA Executive Committee will be expected to serve for three years;
the position is renewable.
 
Qualifications:  The Editor should have experience in writing program
administration, be a published and recognized scholar in Composition
Studies, have interest and preferably editorial experience, and possess
outstanding organizational abilities.
 
Although the Council provides some financial support for the JOURNAL,
institutional support from the Editors home institution is essential.
 
Your application should include:  a letter, a vita, and a statement of no
more than 500-words presenting the direction you anticipate the JOURNAL
would take under your editorship. Please send these materials to:
        Charles Schuster, Chair, WPA Editor Search Committee
        Department of English
        University of Wisconsin-Milwaukee
        Milwaukee, WI  53201
 
Deadline:  Applications Must Be Postmarked No Later Than April 15, 1997.
 
 
                                * * * * * *
 
 
Charles I. Schuster
Department of English
U. Wisconsin-Milwaukee
Milwaukee, WI  53201
<http://www.uwm.edu/>
Phone:  414-229-5293
cis@csd.uwm.edu
<http://www.uwm.edu/~cis>
 
"If I say a cow can lay an egg, don't argue with me.  Go get the skillet."
                                        ---Muhammad Ali
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My favorite evaluation comment, one intended (I think) as a
compliment, and I certainly took it as such:  "His sense of humor is
low to the ground."  --Jon, olsonj@cla.orst.edu
 
>>> Richard Haswell <rhaswell@FALCON.TAMUCC.EDU>  2/25/97, 01:33am
>>>
For years I had to use a student evaluation form which asked students
to list the "good" and the "bad" qualities of the instructor.  My
favorite response came from a student who under good wrote, "Full of
blarney," and under bad wrote, "bald."  Rich Haswell
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A number of programs around the country now mentor graduate students in
writing program administration, and some of us have developed
administrative roles for graduate students.  At the University of Oregon,
we have two graduate students who serve as assistant directors for 1 full
year.  They carry administrative responsibilities which include
teacher-training, staff development, helping with in-house publications,
sitting on policy-making committees, advising the director, running a
week-long orienation program each fall, attending all composition
administrative staff meetings, and so on.  Of course, as Peggy O'Neill
points out, such responsibility doesn't always translate into full
citizenship in composition administration.
 
Two former assistant directors and I will present a panel at 4Cs next
month on "Collaborative Administration,"  a presentation that points to
both the advantages and challenges of this sort of administrative
arrangement.
 
--Anne Laskaya
Director of Composition
University of Oregon
 
On Tue, 25 Feb 1997, Peggy A. O'Neill wrote:
 
> I was wondering if you have considered graduate students role in in wpa. I
> have found that grad students' voices are often absent from discussions of
> wpa even though many function as administrators. Of course, as mentioned
> earlier, many are hesitant to introduce their voices for a variety of
> reasons.
>
> Peggy O'Neill
> University of Louisville
>
>
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Chuck--
 
I know some of us got our journals a bit late, but isn't looking for a
new editor a bit harsh?  Doug has done a great job--of editing.
 
Barry Maid
bmmaid@ualr.edu
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Actually, Peggy, there may be more grad student voices than you think. We just
don't know who they are.
 
-- David E. Schwalm
___Vice Provost for Academic Programs and Services, ASU East
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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On Tue, 25 Feb 1997, Peggy A. O'Neill wrote:
> I was wondering if you have considered graduate students role in in wpa. I
> have found that grad students' voices are often absent from discussions of
> wpa even though many function as administrators. Of course, as mentioned
> earlier, many are hesitant to introduce their voices for a variety of
> reasons.
 
Thanks peggy, I'll use this as my springboard.  I'm a graduate student in
the RCTE program at the U of Arizona.  I have a question:
What is the future of Writing Across the Curriculum movements?  I'm
curious to hear what experienced voices will have to say in response.
 
Thanks, Rich Hansberger
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On Tue, 25 Feb 1997, Barry Maid wrote:
 
> Chuck--
>
> I know some of us got our journals a bit late, but isn't looking for a
> new editor a bit harsh?  Doug has done a great job--of editing.
>
> Barry Maid
> bmmaid@ualr.edu
>
 
 
Sorry, Barry, Doug has been purged by order of the Normal, Illinois Post
Office.
 
Actually, it was by order of the U.S. Postmaster General.
 
Well, really, actually, Doug is giving up the editorship, not so much
because of his postal predicaments but rather because he was elected to
be the Vice-President/President of the Council.
 
Congratulations, of course, are in order for Doug; now we have the
unenviable task of trying to find someone to succeed him.
 
 
Charles I. Schuster
Department of English
U. Wisconsin-Milwaukee
Milwaukee, WI  53201
<http://www.uwm.edu/>
Phone:  414-229-5293
cis@csd.uwm.edu
<http://www.uwm.edu/~cis>
 
"If I say a cow can lay an egg, don't argue with me.  Go get the skillet."
                                        ---Muhammad Ali
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David--I guess I'll stop lurking long enough to weigh in on this one.
 
I've been using "network journals" and listservs for several years now, and
I've been following a sort of "Elbovian" (?) philosophy (which he will
probably disown....): "If you let them, they will learn."
 
The listserv is required, but the requirements are low: 8 "major" (fill up
a screen) messages will get the student a "B" (and the listserv is only 10%
of the grade). I see it as a small seed, but I seem to reap major results.
The listserv takes up about 15 minutes every day in the (computer, of
course) classroom, but it becomes a fine resource for discussing ideas,
attitudes, and rhetoric.  Simply put, it makes the classroom more fluid and
the students more engaged. They start out by responding to required
readings, but soon they are posting their own complaints, jokes, etc.
About 3 times a quarter, I ask for specific postings to the listserv--this
re-directs the discussion: 1) about a specific reading; 2) about their
position for their argumentative essay; 3) a reflection on their writing
progress.  Otherwise, I try to stay out of the listserv as much as I can.
What I find is that students challenge each other, critique each other's
positions and argument--and also offer useful help.
 
I'm not sure I share your concern about reading.  My focus is on rhetoric,
audience, and process-awareness.  If anything, I think I teach more about
reading by teaching writing--analysis of their claims, their structure,
their understanding of a text as they write about it.
 
I agree with Trish about many faculty being afraid of disagreement.  A
listserv *invites* disagreement, and although I was at first a bit
squeamish about letting the students "own" "their" listserv space (see
"Adventures with 'Robin Hood': Gender and Conflict on a First-Year Bulletin
Board," _Journal of Teaching Writing_ 13, 1&2), I'm pretty used to it now.
Invariably, there are unsavory comments, jokes, etc. In North Central Ohio,
I can count on racism rearing its ugly head; and this term I've had an
interesting case of homophobia: one of the guys wanted to "put all the gays
on an island and bomb it," and not one, but *all* of the women in the class
really trounced him on the listserv--in a rather well-humored way, so we
were able to talk about hate speech and good rhetoric in the same class.
True, we weren't analyzing Geertz or Dinnerstein, but what we were doing
came out of what the students had done and said.
 
I sometimes wonder if, in being concerned about ideas and the way students
read, we are more focused on what *we* want them to do rather than on how
they best learn.  Of course, my attitude and my valuing rhetoric and
technology and listserv dialogue make me odd man out in my department, and
once again, I'm looking for a new job.
 
 
Mike
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Thanks for the clarification, Irwin.
 
Carmen
 
On Tue, 25 Feb 1997, Irwin Weiser wrote:
 
> Dear Carmen,
>
> I noticed Purdue's name on your list of places with separate
> departments of rhetoric.  That's not the case.  We have a rhetoric
> graduate program, but it's in the department of English.
> --
> Irwin Weiser
> iweiser@omni.cc.purdue.edu
>
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Thanks for the information, James. Is the separate unit that handles
writing instruction the Eng. Dept. then?  Or?
 
Carmen Werder
 
 
On Tue, 25 Feb 1997, James Porter wrote:
 
> UC-Berkeley has a Department of Rhetoric, with maybe 15-18
> faculty. However, it is not involved in writing instruction; there's a
> separate unit that handles that.
>
> Jim Porter
>
>
>
> --
> -------------------------------------------------------------------------
> Jim Porter
> Associate Professor of English          jporter@omni.cc.purdue.edu
> Heavilon Hall 302c                      http://omni.cc.purdue.edu/~jporter
> Department of English                   317.494.3734 (office)
> Purdue University                       317.494.3780 (fax)
> West Lafayette, IN  47907               317.494.3740 (department)
> -------------------------------------------------------------------------
>
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>
> Thanks for the information, James. Is the separate unit that handles
> writing instruction the Eng. Dept. then?  Or?
 
Carment ... I don't know how much, if any, writing instruction the
Eng. Dept. does. I do know that there is a separate Writing Program,
directed by Glynda Hull, that handles a large number of sections
of FY/basic writing. (No connection to English, as far as I know.)
 
Jim Porter
 
 
 
 
 
--
-------------------------------------------------------------------------
Jim Porter
Associate Professor of English          jporter@omni.cc.purdue.edu
Heavilon Hall 302c                      http://omni.cc.purdue.edu/~jporter
Department of English                   317.494.3734 (office)
Purdue University                       317.494.3780 (fax)
West Lafayette, IN  47907               317.494.3740 (department)
-------------------------------------------------------------------------
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Yes, Peggy, I'll try, but I see a cyclone on the horizon so it might be
awhile.  Thanks for your interest.
 
Carmen Werder
Western Washington University
 
On Tue, 25 Feb 1997, Peggy A. O'Neill wrote:
 
> When the dust clears on the separate departments of rhetoric could the
> person who posted the original request for info please post a summary of
> the results? I am interested in the results myself. Thanks
>
> Peggy O'Neil
> University of Louisville
>
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The current discussion of the increasing emphasis on reading in
composition courses becomes even more interesting when read against the
recent discussion of whole language, particularly Peter Elbow's point
that whole language had helped teachers to rethink the traditional
assumption that writing should be learned through reading.  With a seven
year old in the house, I have seen how the desire to write leads to
reading, rather than the other way around, as would be assumed by the
traditional priority given to decoding in phonics-based instruction.  One
could draw a direct parallel with the current discussion of the movement
toward more "content" oriented composition courses and argue that that
movement is a misguided violation of our assumption that students'
writing should be the primary text in a composition course.  This
assumption was widely shared a decade or two ago, and most people agreed
that teachers should use students' experiences as a source for writing
assignments.  I believe that there has been a broad movement away from
this assumption, that this movement has been supported by theoretical
trends in the field and by the expanding pressure to integrate
"skills" and "content" instruction (a pressure that has resulted in the
elimination of comp courses at some institutions and to the application
of wac models to first-year comp in others), and finally that this
movement is evident in the explosion of anthologies that have supplanted
the monolithic rhetorics that served as the primary textbooks in many
courses.  Or am I just making this all up?
 
Thomas Miller
U of Az
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The critical writing we expect from our students demands critical thinking.
 I firmly believe that critical thinking must be modeled to be taught and
practiced to be learned.  To facilitate this I spend one day every week or
two on an activity I call Yesterday's News.  Basically, I record a segment of
"60 Minutes" or "Dateline" (or any of the other infotainment news magazines
on tv).  Each segment is roughly fifteen minutes long, so it is easy to show
in class.  After watching it, I lead a discussion on the video--and on the
issue it raises--with my students.  Journal entries give the students a
chance to write about the tape, the issue, or the class discussion.
 
I find this activity to have several advantages.  The students are more
comfortable, often, with television than text, so the video clip is
non-threatening--especially if a program which emphasizes entertainment over
information is used.  The clip also gives the discussion a context.  For
example, instead of just talking about a worn-out topic like euthanasia after
reading several essays, I show an interview with Jack Kevorkian.  The
discussions generally go well.  Also, while the video plays I take notes on
the board.  While some students take this as a cue not to write their own
notes, all of them see me modeling active-viewing (as opposed to passive
reception).
 
Any ideas on improving this?  Better ideas all together?
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A colleague of mine, a poet and creative writing professor, will be
teaching the first quarter of our two-quarter freshman writing
requirement for the first time in many years (the result of the provost
here basically requiring all English Dept. faculty to teach 1-2 course of
freshman comp each year, a not problem-free edict).  This colleague has
asked for my reaction to a plan he has of combining his comp and
creative writing interest by having the same kind of visiting writers series
he has for his poetry writing course as a feature of his comp
courses--to quote him, "the writing process as described by writers."
I'm skeptical, to say the least.  Does anyone have experience with this
sort of situation?  Do you have creative writers on staff who employ
models of creative writing in teaching academic writing?  I'd be interested
in hearing reactions or learning about others' experiences.  Thanks.  By
the way, I should mention that I have another colleague here who has an
MFA from Syracuse and who does very profitably draw on her creative
writing expertise in her comp classes by focusing on the transformative
power of language and exploring this notion in  he context of different
forms of argument--not the kind of model the other colleague has in mind.
 
Jeanne Gunner
Santa Clara University
jgunner@mailer.scu.edu
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Re Thomas Miller's insightful contribution on the "content" of writing
courses:
 
A distinction can be drawn, I think, between a) having student writing
as the focus of the course and b) having writing assignments based on
students' experiences.
 
As one of my teachers, David Jolliffe, taught his graduate student
minions, students have to write about something. This something could
well be student experiences. However, can't a program or a class in
first-year composition be student-centered (i.e. have student writing
as the centering focus of the course) and have readings/assignments
that ask students to engage, say, the body politic? Students could,
and should, draw on their experiences in such writing, but their
experiences would be placed within a larger context, be it that of
local communities (hence P. Bizzell's argument for the recovery of
local/regional histories in the writing classroom) or global
communities.
 
The first-year course at my own institution, responding to a refined
college mission statement, will begin to teach the writing process
within the context of a signficant social theme/issue. We will share a
core list of texts that is supplementable. The ideal, I think, is that
the course will be a course in composition (writing about and away
from texts), but that composition will be done with an eye toward
citizenship.
 
This all certainly reflects my primary training in the history and
theory of rhetoric. Finally, I wonder if graduate programs have
undergone an enormous change recently (say right before I started my
Ph.D. in 1989) and we all are now beginning to see it all trickle
down.
 
Brad Stull
                                                                                                                                                                                                                        Rivier College
                                                                                                A Catholic, Liberal Education for Social Justice
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Jeannie
The situation is wrapped up (entangled) in what one assumes are
appropriate outcomes/goals or whathaveyou for firstyear comp.  If the
goal is ONLY to prepare students for academic writing (assuming we
know what we mean there), I would be critical of your friend's
agenda.  But I can imagine other purposes to the firstyear course in
which your friend's agenda might fit--particularly if he was willing
to understand (and teach) that a good many people other that poets
and novelists do quite a lot of writing and that the processes may
very well (we know they are) be radically different and determined by
the rhetorical situations of the writers and readers and anything
else that goes into the mix.
----
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
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As others have up-dated you, Carmen, I thought I'd mention that Texas Tech
does NOT have a separate dept of rhetoric.
 
We have a separate degree program (MA and PhD) in Technical Communication
and Rhetoric, but we are a part of the English department.
 
Best, Kate
 
 
^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
Catherine G. Latterell                           phone: (806) 742-2521
Associate Director of Composition                email: cgl@ttu.edu
Department of English                            fax:   (806) 742-0989
Box 43091                                        www: http://english.ttu.edu/
Texas Tech University
Lubbock, TX 79409-3091
^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^Ka
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The last part of your message nails it, Jeanne. It's a good idea to have
writers talk to students about writing if you have a broad definition of
writer. Sure, bring in a poet or novelist, but also include a tech writer, a
PR flack, an advertising copy writer, someone who writes lots of memos and
reports, academic article writers. You know, WRITERS. I am very suspicious of
creative writers who reserve the term "writer" for themselves. This is just
the old lit/comp thing in a new disguise.
 
-- David E. Schwalm
___Vice Provost for Academic Programs and Services, ASU East
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Discussion of readings can also take place over several versions of
technology.  My students have really enjoyed exploring and applying their
reading for "Literary Study" on our listserv, litcrit, which connects a
day and an evening class.  In the Writing Center our peer writing
consultants (who only see each other for an hour a week) have a very
active listserv, peertalk, where they apply pedagogical readings to their
work in the Center (and set up social occasions as well as discussing
expectations of different discourse communities, etc.).  In Writing for
the Future and Gender Images in Science Fiction this term, I have the 2
classes starting the listserv FUTURES to explore common issues and
peculiar problems.  I wanted to enrich both classes with other kinds of
knowing, thinking, reading, so this vehicle should expand what they have
access to.  I hope it leads to collaborative final projects between the 2
classes as well.
 
Twila Yates Papay
Director of Writing Programs
Rollins College
Winter Park, FL 32789
typapay@rollins.edu
 
On Tue, 25 Feb 1997, DAVID KLOOSTER 216-397-4585 wrote:
 
> I've been mulling over a fundamental question lately, and I'm curious to hear
> what other WPAs think about it:
>
> How can class time best be used in a writing class?
>
> Two issues have brought this question back to my attention.  First, I'm
> increasingly interested in teaching writing in the context of ideas.  That is,
> I want my students to be reading, thinking, and discussing interesting and
> important ideas, and writing in response to the conversation established by
> such reading and discussion.  But I find myself spending more time on reading
> and discussing activities and less time on writing activities.
>
> The second issue is technology: the computer classroom and the computer network
> make a different mix of activities possible in the classroom and out of the
> classroom.  For example, peer response to student writing can take place over
> the network at any hour of the day or night; it doesn't have to happen only
> during class hours.  And library or Internet research can happen in the
> classroom, not only during non-classroom hours.
>
> So as the demands and the possibilities change, I'm brought back to a basic
> question: how can I best use the three hours a week of classroom time when my
> 20 students are together?
>
> I'm also curious to know how I might find out how various programs around the
> country organize classroom time.
>
> Any thoughts?
>
>
> David Klooster
> John Carroll University
>
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David,
 
I think your reply perspicacious--the lit/comp split is very much the issue
here.  I'm trying not to further it by reacting defensively from a narrow
comp perspective, and hence my inquiry to the list.  Do you know Wendy
Bishop's work?--if I'm not mistaken, she has worked on the creative
writing/composition connection.  I thought I'd suggest to my colleague that
he bring in nonfiction writers and ask them to talk about their work in
relation to academic modes of writing as a kind of political compromise.
 
Thanks for the input--
 
Jeanne
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Jeanne, that's the right approach. Students might be really interested to be
engaged in dialog about varieties of writing. Maybe a "creative" non-fiction
writer could bridge the gap.Many of them have more diverse writing portfolios
that some of the heavy duty creative writers.
 
-- David E. Schwalm
___Vice Provost for Academic Programs and Services, ASU East
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Irv,
 
Would you see a freshman course with the kind of approach you
describe--where students examine creative writing and others kinds of
writing to study differences among them all--as a valuable one?  My fear
is that an awful lot of time would then be devoted to looking at forms of
writing that are then discounted within the context of academic work.
Why not just study academic forms of writing to begin with?  The course
seems defined by the instructor's interests more than by student learning
issues.  Then again, the instructor would be teaching out of his
disciplinary knowledge, an obvious advantage.
 
In any case, your reply is useful food for thought.  Thanks.
 
Jeanne
(only my mother gets to call me Jeannie, and even then I flinch)
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Jeanne, you have put your finger on one of the major issues in higher
education: courses whose contents are "defined by the instructor's interests
more than by student learning issues." As we go through the process of
curriculum revision at our new campus, I am really hoping to start by setting
goals and objectives for each curriculum (this need not be reductive or
stultifying) and then judge course proposals by their compatibility with the
academic goals of the programs. Instructors' interests certainly must be
considered in developing curriculum; that's where the passion and energy come
from. But I don't think that students' needs or educational goals get enough
play in curriculum development nowadays. Is it a violation of academic freedom
to insist that course content be compatible with program goals?
 
-- David E. Schwalm
___Vice Provost for Academic Programs and Services, ASU East
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Jeanne--
 
A couple of years ago, when I was a Writing Center Director, I organized a
series called "Writers at Work," in which writers from the university read a
bit of their work, in a creative-writing-like format, and then talked or
responded to questions about their writing process, their sense of audience,
their goals as writers.  We had a couple of publishing scholars, someone from
the alumni magazine, a writer from the admissions office.  The students found
it worthwhile--maybe especially the Writing Center consultants.  If your
creative writing colleague is doing something roughly similar--as some others
on the list have urged--then you should ask him if your class can come to the
sessions as well.
 
Perhaps this kind of thing works better in a class than as a separate series.
I suspect your students will enjoy it.
 
David Klooster
John Carroll University
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You are surely right, Tom, at least in part, when you say that writing
assignments should draw on student experience.  But if that is ALL they
draw upon, we wind up narrowing rather than expanding their vision.  Have
you seen that great sarcastic essay by Richard Ohmann (it was reprinted in
the first--and best--Writing Teacher's Sourcebook--entitled something
like "Use Specific, Concrete, Language"?  Ohmann argues that we often
bring a kind of limitation into our classes, particularly for first
generation students, that actually keeps the students from reading,
abstracting, and, hence, thinking.  --Ed White
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Jeanne, I've been trying to finish a freshman comp text that brings the
teaching of fiction and poetry (I hate the term "creative writing") into
the world of comp, so I've been thinking about the topic you raise.
There are real problems, though they depend on how you define the goals
of your comp course.  Here's just one.  It is the essence of fiction and
poetry NOT to tell the reader how to take what is shown; that's the
reader's job.  But it is the essence of the academic essay to set out,
right at the start, not only the topic of the essay but how the writer
intends the reader to think about it.  This genre difference is part of
our problem in comp; students just don't know about essay reading or
writing and they call all prose "stories."  Yet it is a rare fiction or
poetry specialist who sees and respects the way argument proceeds and the
rest of the university will be very unhappy if freshmen are taught to
write essays as if they were only a literary genre.  But maybe that is
not a problem for everyone.  --Ed White
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Our university has formed a task force to study representation for non
tenure-track faculty.  Last semester the tenured faculty did not approve an
amendment to the faculty handbook that would have granted instructors
representation on the faculty senate.  The remaining option seems to be a
separate senate for non tenure-track, full-time, and maybe part-time,
instructors.
 
Are there other models for such a representative body?  This is an
important issue for our independent writing program since we have eleven
full-time and several part-time instructors on our writing program faculty.
 
David R. Harvey
Director, University Writing Program
201 Donaghey Avenue
University of Central Arkansas
Conway, AR 72035
(501) 450-3344
=========================================================================
Date:         Wed, 26 Feb 1997 08:15:37 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irv Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: Creative Writing and Freshman Comp -Reply
In-Reply-To:  <s31303e5.052@mailer.scu.edu>
Mime-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Jeanne:
[you can call me Irvie--once.]
In a year course, I could mix in some fiction writing--I wouldn't do it
for a semester.  If one includes in one's genres writing about literature,
I guess I could make a fair case for saying that one would be in a better
position to write about it once one had written it.
Irv
 
-----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
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Edward White wrote (in part):
 
>  (snip) This genre difference is part of
> our problem in comp; students just don't know about essay reading or
> writing and they call all prose "stories."  Yet it is a rare fiction or
> poetry specialist who sees and respects the way argument proceeds and the
> rest of the university will be very unhappy if freshmen are taught to
> write essays as if they were only a literary genre.  But maybe that is
> not a problem for everyone.  --Ed White
 
This comment of Ed's reminds me of an ongoing conversation I've been having
with a close friend who teaches anatomy in a grad program in physical
therapy.  She conscientiously tries to teach her students to write within in
the discourse of science, and she is always amazed at how hard a time she has
getting her students to shift to a scientific "voice."  She thinks that
undergraduate composition courses put too much emphasis on having students
develop a personal voice, in which their writing becomes dependent on
first-person pronouns, personal feelings and reactions, etc., and not enough
emphasis on teaching students to understand the different discourse
requirements of different situations.  In her estimation, what students
are most likely to have taken from their fy comp experience is a sort of
elevation of and dependency on personal writing.
 
Karin
--
 
Karin Evans
Department of English
Elmhurst College
190 Prospect Ave.
Elmhurst, IL 60126-3296
630-617-3134
karine@elmhurst.edu
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Amen to what David S. says about who WRITERS are. (I'm constantly correcting
a fiction writer here about his limited use of the term "writers";  he means
"creative writers," of course, as opposed to the rest of us.)
 
We're dealing with a similar situation here, where, like at Jeanne G.'s
workplace, we've got a Dean (and a Chair) that sees the good PR of being
able to say that all their tenure-track faculty teach at least one fyc class
each year. Part of me likes the idea, too, but another part anticipates
headaches.
 
A happy example: A poet here that teaches our 101 quite often spends a lot
of time on personal essay-type assignments, with special attention to the
rhythm and sound of words and sentences, something she knows a lot about.
(FYI--She appreciated my showing her Lanham's _Revising Prose_ and parts of
Chris Anderson's _Free/Style_, too, where each addresses rhythm, etc.--
showed her some similarities in how each of our sub-disciplines approaches
good writing.) Her approach is basically in keeping with the variety of work
expected of students in that course, so I'm not worried that she's giving
them a "limited" view of writing.
 
Don Bushman
UNC-Wilmington
 
At 03:48 PM 2/25/97 -0700, you wrote:
>The last part of your message nails it, Jeanne. It's a good idea to have
>writers talk to students about writing if you have a broad definition of
>writer. Sure, bring in a poet or novelist, but also include a tech writer, a
>PR flack, an advertising copy writer, someone who writes lots of memos and
>reports, academic article writers. You know, WRITERS. I am very suspicious of
>creative writers who reserve the term "writer" for themselves. This is just
>the old lit/comp thing in a new disguise.
>
>-- David E. Schwalm
>___Vice Provost for Academic Programs and Services, ASU East
>___6001 South Power Road
>___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
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Good morning.  The conversation about creative writers in the comp. classroom i
s an interesting one and points to our need to look beyond things like personal
 voice, the essay, etc., when we think about our teaching.  I want to note in p
assing that Mina Shaughnessy notes in Errors and Expectations (p 81) that begin
ning writers are usually "ignorant of process" and she adds "The subject of how
 writers work, where and how they get their ideas, how they nurse them into for
m -- including their idiosyncratic preferences for certain kinds of paper or pe
ns or tables or times of day, as well as the routines they follow for arriving
at final copy -- such information is important to the beginning writer.  It rea
veals the mess and privacy of the behavior called writing . . . ."  In a footno
te to this passage, she sugests the Paris Review series Writers at Work and Emi
g's Composing processes . . . .  We have changed in 20 years, but have our stud
ents?  Have we lost sight of their needs?  I have always thought this observati
on in E&E made sense.
Rick Batteiger, Director of Composition, Oklahoma State University
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The following message from Brad STull came to me dated 4:20 something
12/16/97. Is this guy ahead of us, or what?
 
>Re Thomas Miller's insightful contribution on the "content" of writing
>courses:
>
>A distinction can be drawn, I think, between a) having student writing
>as the focus of the course and b) having writing assignments based on
>students' experiences.
>
>As one of my teachers, David Jolliffe, taught his graduate student
>minions, students have to write about something. This something could
>well be student experiences. However, can't a program or a class in
>first-year composition be student-centered (i.e. have student writing
>as the centering focus of the course) and have readings/assignments
>that ask students to engage, say, the body politic? Students could,
>and should, draw on their experiences in such writing, but their
>experiences would be placed within a larger context, be it that of
>local communities (hence P. Bizzell's argument for the recovery of
>local/regional histories in the writing classroom) or global
>communities.
>
>The first-year course at my own institution, responding to a refined
>college mission statement, will begin to teach the writing process
>within the context of a signficant social theme/issue. We will share a
>core list of texts that is supplementable. The ideal, I think, is that
>the course will be a course in composition (writing about and away
>from texts), but that composition will be done with an eye toward
>citizenship.
>
>This all certainly reflects my primary training in the history and
>theory of rhetoric. Finally, I wonder if graduate programs have
>undergone an enormous change recently (say right before I started my
>Ph.D. in 1989) and we all are now beginning to see it all trickle
>down.
>
>Brad Stull
>
>Rivier College
>
>A Catholic, Liberal Education for Social Justice
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I just caught up with Dennis's Ebonics article in the Chronicle of Higher
Ed and I have to say that it looks even better in print than it did on
the screen.  Dennis, you have done us all proud.  I thank you for a
really fine job.  --Ed White
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>I just caught up with Dennis's Ebonics article in the Chronicle of Higher
>Ed and I have to say that it looks even better in print than it did on
>the screen.  Dennis, you have done us all proud.  I thank you for a
>really fine job.  --Ed White
 
I second Ed's praise.  Just moments ago I returned from meeting, along with
my linguist-colleague Tom Stroik, with a "developmental" math class at
Columbia's Hickman High School.  We were there to discuss with the class,
many of whom are speakers of African American Vernacular English, the
recent publicity about "ebonics" and the relevance of that debate toward
their learning mathematics.
 
Initially, various administrators were skeptical of our coming, fearful of
what we would say and of the possible ensuing ramifications. (We'd had a
much blown-out-of-proportion incident a couple of years ago when an MU
professor addressed students at a multicultural forum at another Columbia
high school.)  I believe the single most important factor in reassuring
Hickman's administration that Tom's and my visit would not be
threatening--and could in fact be worthwhile--was Dennis' article which I
had alerted them to when it first came out.
 
My only regret from this morning's visit is that Dennis' article was beyond
the students' cognitive level.  I would love to have distributed it to them
and may attempt to write an adbridged version, with Dennis' permission, for
them.  Thanks, Dennis, not just from Ed, but from me and the Hickman H.S.
4th period math class, too.
 
Marty Townsend
 
 
 
 
Martha A. Townsend, Ph.D.                573-882-4881 (M-F, 8-5)
Director, Campus Writing Program         573-884=5438 (fax)
Assistant Professor, English             writmat@showme.missouri.edu
325 GCB                                  http://www.missouri.edu/~writcwp
University of Missouri
Columbia, MO  65211
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Beth: I am not that ahead, alas. I simply had the wrong date on the
computer. Thanks for the correction.
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Ed, Marty, and others,
 
Thanks for your wonderful comments.  A week or so ago I visited a jr. level
at-risk English class at a local Champaign high school.  The students had
been given my article in advance and had read it.  They were full of
questions and we had a great old time.  The team of teachers and student
teachers involved with the class was also very enthusiastic, and we spent
about an hour and a half talking about Ebonics and language in general and
language in school.  I've put the article and some other stuff on my web
page, which you can get to if you have Eudora 3 or netscape mail or some
other appropriate software, just by clicking on the address in my sig.file
below (you'll know if you have the right software if the http address
appears in blue; otherwise you must use a web browser to get to it--forgive
me if I'm being too simplistic--I'm just learning all this myself).
 
Dennis
_____
 
Dennis Baron                                           debaron@uiuc.edu
 
Department of English                         office: 217-333-2392
University of Illinois                                fax: 217-333-4321
608 South Wright Street                       home: 217-384-1683
Urbana, Illinois 61801    http://www.english.uiuc.edu/baron
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>From:  IN%"WPA-L@ASUVM.INRE.ASU.EDU"  "Writing Program Administration" 26-FEB-1997 01:11:32.41
>To:    IN%"WPA-L@ASUVM.INRE.ASU.EDU"
>CC:
>Subj:  RE: reading/writing, content/skills, masterworks/student texts
>
>You are surely right, Tom, at least in part, when you say that writing
>assignments should draw on student experience.  But if that is ALL they
>draw upon, we wind up narrowing rather than expanding their vision.  Have
>you seen that great sarcastic essay by Richard Ohmann (it was reprinted in
>the first--and best--Writing Teacher's Sourcebook--entitled something
>like "Use Specific, Concrete, Language"?  Ohmann argues that we often
>bring a kind of limitation into our classes, particularly for first
>generation students, that actually keeps the students from reading,
>abstracting, and, hence, thinking.  --Ed White
 
Ohmann's essay, "Use Definite, Specific, Concrete Language," remains in
the most recent (third), still very useful, and less dated edition of
The Writing Teacher's Sourcebook.  I do think it has some bearing here,
though as I read it, it does not particularly take up the question as
whether students should draw on their own experience, but rather concerns
the vapidity and disengagement that can result from observing textbook
injunctions to "be specific," regardless of what's written about.
 
--------------------------------------------------------------------------
      Randall Roorda                       Director of Composition
   ROORDA@CCTR.UMKC.EDU               University of Missouri, Kansas City
--------------------------------------------------------------------------
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--->Please Distribute<---
 
Call for Position Papers
1997 Meeting of the Council for Programs in
Technical and Scientific Communication
 
Visit our Conference Web site at
 
        http://english.ttu.edu/cptsc/
 
The Council for Programs in Technical and Scientific Communication (CPTSC)
will hold its 24th annual meeting October 16-18, 1997, in Austin, Texas.
The meeting will be hosted by the Texas Partners of the CPTSC: Austin
Community College, Texas A&M University, Texas Tech University, University
of Houston/Downtown, University of North Texas, and Dell Computer
Corporation.
 
Position papers are invited on the conference theme, "Connections in
Technical and Scientific Communication." Subtopics include, but are not
limited to, the connections existing between programs in technical and
scientific communication and the following:
 
        * Rhetorical and Social Theories
        * Pedagogical Practices
        * Workplace Environments
        * Industry Partnerships
        * Technological Developments
        * Other Scholarly Disciplines and Programs
        * The Public Sphere
 
Papers should discuss how connections in these areas complement,
complicate, or even challenge programmatic perspectives and issues in
technical and scientific communication. Sample position papers are
available at
 
        http://english.ttu.edu/cptsc/samples.htm
 
Please note that position papers should focus on programmatic issues as
opposed to reports of specialized research or discussions of particular
teaching strategies.
 
The CPTSC conference emphasizes discussion rather than presentation.
Participants present five-minute papers in order to generate discussion.
The audience includes people from new as well as established programs, and
anyone with programmatic interests in technical and scientific
communication. The CPTSC welcomes participants from secondary, community
college, or university levels, as well as representatives of industry.
 
The Proceedings include the position papers, often in expanded versions.
Only those papers presented at the meeting are eligible for publication in
the Proceedings.
 
Send a one-page position paper on the conference theme, postmarked no later
than June 2, 1997, to:
 
        Stuart A. Selber
        1997 CPTSC Program Chair
        Technical Communication and Rhetoric Program
        Department of English
        Texas Tech University
        Lubbock, TX 79409-3091
 
        selber@ttu.edu
        806-742-2507 (phone)
        806-742-0989 (fax)
 
Email submissions preferred.
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Denny Palmer Wolfe makes an excellent distinction between treating
students as consumers or producers of literate materials. She is in fact
talking about reading literature--and the ways that students are taught
to read them--to consume preformed meanings or to produce meanings. It is
this distinction that underlies "whole language' Wheter engaged in acts
of reading or writing, students may take either orientation. The former
is the "commonsense" approach, and results in the hierarchy in which
students must first becomee "competent conssumers" before they are
allowed to produce meanings. BTW, for those interested, this distinction
appears in her book "Reading Reconsidered" (published by ETS of all
places) and is an excellent text for working with teachers in training.
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I constantly see what Karin's physical therapy friend sees.  I grow weary
of students telling me that all writing is personal, and that all writing
is subjective.   There is a distinction between the "I think this about
that" sort of writing most students seem quite familiar with and desirous
of doing and the attempt to understand and explain and then use
persuasively another's ideas.  As a starting point getting students to
explain why they think something and getting them to defend it with
personal reasons is ok.  But that seems, for oh-so-many of our incoming
students to be the last thing they learned - if they even got that far.
 
Of course all writing is personal in some sense - so is knowledge and
learning and speach and so on.  Similarly at some ultimate philosophical
level all writing is subjective - we are products of our society after all.
But this is not the same thing as saying that there are no meaningful
standards and that there is the detached, "objective" voice.
 
While on this general topic - other things students say that I grow weary
of about this time of year:  that they know the right way because they were
English majors, that they don't know how to write because they were science
majors, that the way they got A's was to use as much discipline specific
jargon as possible in as dense constructions as possible.  One thing that
has happened in LRW programs around the country to one extent or another is
the recognition that we can reach our students better by presenting law
writing as a discourse style to be learned without (justifiably or
unjustifiably) bashing what they have (rightly or wrongly, well or poorly)
learned before.  The problem with this is that many students then have
difficulty transferring what they did learn to the new setting.
 
At times like this I take solace in Aristotle's Rhetoric - almost no new
idea about forensic writing has been written in 2300 years - and we are
still having the same difficulties, giving the same advice that he did.
Perhaps this endeavor - learning to write, teaching writing - is not so
simple as we sometimes think it ought to be or as some of our colleagues
dismissively consider it?
 
Cheers,
Steven D. Jamar
President, Legal Writing Institute
 
 
> Edward White wrote (in part):
>
> >  (snip) This genre difference is part of
> > our problem in comp; students just don't know about essay reading or
> > writing and they call all prose "stories."  Yet it is a rare fiction or
> > poetry specialist who sees and respects the way argument proceeds and the
> > rest of the university will be very unhappy if freshmen are taught to
> > write essays as if they were only a literary genre.  But maybe that is
> > not a problem for everyone.  --Ed White
>
> This comment of Ed's reminds me of an ongoing conversation I've been having
> with a close friend who teaches anatomy in a grad program in physical
> therapy.  She conscientiously tries to teach her students to write within in
> the discourse of science, and she is always amazed at how hard a time she has
> getting her students to shift to a scientific "voice."  She thinks that
> undergraduate composition courses put too much emphasis on having students
> develop a personal voice, in which their writing becomes dependent on
> first-person pronouns, personal feelings and reactions, etc., and not enough
> emphasis on teaching students to understand the different discourse
> requirements of different situations.  In her estimation, what students
> are most likely to have taken from their fy comp experience is a sort of
> elevation of and dependency on personal writing.
>
> Karin
> --
>
> Karin Evans
> Department of English
> Elmhurst College
> 190 Prospect Ave.
> Elmhurst, IL 60126-3296
> 630-617-3134
> karine@elmhurst.edu
>
 
 
Prof. Steven D. Jamar
Dir. LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, D.C.  20008
sjamar@law.howard.edu    voice:  202-806-8017    fax  202-806-8428
=========================================================================
Date:         Thu, 27 Feb 1997 11:09:25 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Doug Hesse <ddhesse@RS6000.CMP.ILSTU.EDU>
Subject:      Position Announcement
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Search Extended
 
Assistant Director of Writing Programs
Illinois State University
 
Illinois State University wishes to hire an Assistant Director of Writing
Programs.  This is a permanently-funded Administrative/Professional
position, which means that it is not eligible for tenure, but it is
renewable indefinitely, given  satisfactory performance.  The starting
salary for this position is $27,000 plus benefits.*  Minimal qualifications
include an earned doctorate in an appropriate area of English studies and
some experience in writing program adminstration (for example, as a
graduate student program assistant or an assistant director or a writing
center coordinator, etc.).  We will interview at 4C's in Phoenix.  To
apply, send a letter, vita, and three letters of recommendation to
 
Ron Fortune, Chair
4240 Department of English
Illinois State University
Normal, IL  61790-4240
 
A detailed position description follows:
 
1.  Teach one course each semester:  a 100-level writing course one
semester, and an upper level writing or graduate course the other,
depending on needs.
 
2.   Help coordinate the education of new Graduate Teaching Assistants,
including a pre-service workshop.
 
3.  Have primary coordinating responsibilities for one of the two main
courses in the program, English 101 or English 145, or for a potential
Writing Across the Curriculum/Writing in the Disciplines effort.
 
Coordination includes:
--staff development activities, such as colloquia, forums, and workshops
--teacher mentoring and evaluation
-- helping coordinate program assistants
--curriculum development and revision
--preparing course guides and teachers' guides
--chairing textbook selection committees.
 
4.  Consult and collaborate regularly with the Director of Writing and
serve on the department's Writing Committee.  Represent the Director in her
or his absence.
 
5.  Be involved with university committees and efforts concerning student
writing, especially general education programs and requirements.
 
6.  Provide expertise or leadership in one of the following areas:
 
--Technology and writing.
--Assessment.
--In-service workshops/outreach efforts for high school teachers, two-year
colleges, faculty in other disciplines, or community literacy programs.
--Curriculum design and pedagogy.
 
7.  Help coordinate the writing program office and help deal with student
concerns.
 
8.  Participate in the larger profession of composition studies by
participating in conferences, occasionally publishing, serving on
committees or task forces, or so on.
 
For further information, contact
Doug Hesse, Director of Writing Programs (ddhesse@ilstu.edu)
or Ron Fortune, Chair (rfortune@ilstu.edu)
 
_________________________
 
Some information about the Writing Program
 
Faculty
Rhetoric/Composition:   Ron Fortune (Purdue), Jan Neuleib (Illinois), Doug
Hesse (Iowa), Maurice Scharton (Kansas State), Heather Graves (Ohio State),
Dana Harrington (Texas)
 
Technical Writing:      Russ Rutter (Wisconsin), Jim Kalmbach (Michigan
State), Lee Brasseur    (Michigan), Jerry Savage (Michigan Tech)
 
Creative Writing: Lucia Getsi (Ohio), Curt White (Iowa), Jim Elledge
(Illinois-Chicago), Cecil Giscombe (Cornell), David Foster Wallace
(Arizona)
 
Program Assistants:  Four advanced doctoral students serve each year as
Writing Program Assistants. They are reassigned from one course to help
with staff development and  mentoring.
 
Teaching Assistants:    There are approximately 85 graduate teaching
assistants, distributed about equally between the masters and doctoral
programs.
 
Writing Courses
101:  Language and Composition I (Contact for description.)
145:  Language and Composition II (Contact for description.)
246:  Advanced Exposition
396:  Writing Seminar
Creative Writing I, II, and III:  247, 347, 447
Technical Writing I and II:  249, 349
 
Undergraduate Rhetorical Theory
283:  Rhetorical Theory and Applications (required of English majors)
 
Graduate Courses in Rhetoric/Composition
350:  Visible Rhetoric
351:  Hypertext
391:  Classical Rhetoric
392:  Modern Rhetoric
402:  Introduction to the Composing Process  (required of all teaching
assistants)
445:  Teaching Writing in the Two-Year College
483:  History of Rhetoric and Prose Style
497:  Research Methods in Composition Studies
495:  Topics in English
590:  Seminar in Composition  (required of all doctoral students)
 
Computer Resources
 
--Every meeting of every section of every writing class is taught in one of
the department's eleven computer-equipped classrooms.  All classrooms are
networked and have Microsoft Word, Daedalus, and Netscape software.  Some
classrooms additionally have Pagemaker and other software packages.
--All faculty and all Graduate Teaching Assistants have a networked
computer in their offices.
 
Other Information
 
--For the past ten years, over 90% of the departments' doctoral graduates
have secured tenure-line jobs.
--The Writing Committee sponsors a colloquium series and an annual
symposium on teaching writing.  Speakers have include James Berlin, Lisa
Ede, John Schilb, Susan Miller, Richard Gebhardt, Cindy Selfe, Richard
Graves, Gail Hawisher, Jim Porter.
--The Department teaches English as a Second Language through its English
Language Institute
--Doug Hesse is editor of WPA:  Writing Program Administration and Vice
President of the National Council of Writing Program Administrators.
 
 
______________________
 
*Note to my WPA-L colleagues.  I'm very sensitive to and embrace such
professional statements as the Wyoming and Portland Resolutions, and I'm
familiar with career tracks and sidetracks for people working in writing
program administration. The nature of this position is the product of a
long and serious negotiation with central administrators, in a process that
I hope will continue.  I take seriously my role as professional mentor.
--Doug
 
Doug Hesse
Professor and Director of Writing Programs
Editor, WPA:  Writing Program Administration
VP, Council of Writing Program Administrators
Illinois State University, Normal IL 61790-4240
ddhesse@ilstu.edu  (voice:  309-438-7596)
=========================================================================
Date:         Thu, 27 Feb 1997 08:19:08 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Donna Qualley <djq@ANIMAL.CC.WWU.EDU>
Subject:      Re: Position Announcement
X-To:         Doug Hesse <ddhesse@RS6000.CMP.ILSTU.EDU>
In-Reply-To:  <199702271603.KAA113538@rs6000.cmp.ilstu.edu>
Mime-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Hey Doug, why is the salary so low for this position? (I won't even ask
about the tenure status). Just curious to hear your take on it, Donna Qualley
 
On Thu, 27 Feb 1997, Doug Hesse wrote:
 
> Search Extended
>
> Assistant Director of Writing Programs
> Illinois State University
>
> Illinois State University wishes to hire an Assistant Director of Writing
> Programs.  This is a permanently-funded Administrative/Professional
> position, which means that it is not eligible for tenure, but it is
> renewable indefinitely, given  satisfactory performance.  The starting
> salary for this position is $27,000 plus benefits.*  Minimal qualifications
> include an earned doctorate in an appropriate area of English studies and
> some experience in writing program adminstration (for example, as a
> graduate student program assistant or an assistant director or a writing
> center coordinator, etc.).  We will interview at 4C's in Phoenix.  To
> apply, send a letter, vita, and three letters of recommendation to
>
> Ron Fortune, Chair
> 4240 Department of English
> Illinois State University
> Normal, IL  61790-4240
>
> A detailed position description follows:
>
> 1.  Teach one course each semester:  a 100-level writing course one
> semester, and an upper level writing or graduate course the other,
> depending on needs.
>
> 2.   Help coordinate the education of new Graduate Teaching Assistants,
> including a pre-service workshop.
>
> 3.  Have primary coordinating responsibilities for one of the two main
> courses in the program, English 101 or English 145, or for a potential
> Writing Across the Curriculum/Writing in the Disciplines effort.
>
> Coordination includes:
> --staff development activities, such as colloquia, forums, and workshops
> --teacher mentoring and evaluation
> -- helping coordinate program assistants
> --curriculum development and revision
> --preparing course guides and teachers' guides
> --chairing textbook selection committees.
>
> 4.  Consult and collaborate regularly with the Director of Writing and
> serve on the department's Writing Committee.  Represent the Director in her
> or his absence.
>
> 5.  Be involved with university committees and efforts concerning student
> writing, especially general education programs and requirements.
>
> 6.  Provide expertise or leadership in one of the following areas:
>
> --Technology and writing.
> --Assessment.
> --In-service workshops/outreach efforts for high school teachers, two-year
> colleges, faculty in other disciplines, or community literacy programs.
> --Curriculum design and pedagogy.
>
> 7.  Help coordinate the writing program office and help deal with student
> concerns.
>
> 8.  Participate in the larger profession of composition studies by
> participating in conferences, occasionally publishing, serving on
> committees or task forces, or so on.
>
> For further information, contact
> Doug Hesse, Director of Writing Programs (ddhesse@ilstu.edu)
> or Ron Fortune, Chair (rfortune@ilstu.edu)
>
> _________________________
>
> Some information about the Writing Program
>
> Faculty
> Rhetoric/Composition:   Ron Fortune (Purdue), Jan Neuleib (Illinois), Doug
> Hesse (Iowa), Maurice Scharton (Kansas State), Heather Graves (Ohio State),
> Dana Harrington (Texas)
>
> Technical Writing:      Russ Rutter (Wisconsin), Jim Kalmbach (Michigan
> State), Lee Brasseur    (Michigan), Jerry Savage (Michigan Tech)
>
> Creative Writing: Lucia Getsi (Ohio), Curt White (Iowa), Jim Elledge
> (Illinois-Chicago), Cecil Giscombe (Cornell), David Foster Wallace
> (Arizona)
>
> Program Assistants:  Four advanced doctoral students serve each year as
> Writing Program Assistants. They are reassigned from one course to help
> with staff development and  mentoring.
>
> Teaching Assistants:    There are approximately 85 graduate teaching
> assistants, distributed about equally between the masters and doctoral
> programs.
>
> Writing Courses
> 101:  Language and Composition I (Contact for description.)
> 145:  Language and Composition II (Contact for description.)
> 246:  Advanced Exposition
> 396:  Writing Seminar
> Creative Writing I, II, and III:  247, 347, 447
> Technical Writing I and II:  249, 349
>
> Undergraduate Rhetorical Theory
> 283:  Rhetorical Theory and Applications (required of English majors)
>
> Graduate Courses in Rhetoric/Composition
> 350:  Visible Rhetoric
> 351:  Hypertext
> 391:  Classical Rhetoric
> 392:  Modern Rhetoric
> 402:  Introduction to the Composing Process  (required of all teaching
> assistants)
> 445:  Teaching Writing in the Two-Year College
> 483:  History of Rhetoric and Prose Style
> 497:  Research Methods in Composition Studies
> 495:  Topics in English
> 590:  Seminar in Composition  (required of all doctoral students)
>
> Computer Resources
>
> --Every meeting of every section of every writing class is taught in one of
> the department's eleven computer-equipped classrooms.  All classrooms are
> networked and have Microsoft Word, Daedalus, and Netscape software.  Some
> classrooms additionally have Pagemaker and other software packages.
> --All faculty and all Graduate Teaching Assistants have a networked
> computer in their offices.
>
> Other Information
>
> --For the past ten years, over 90% of the departments' doctoral graduates
> have secured tenure-line jobs.
> --The Writing Committee sponsors a colloquium series and an annual
> symposium on teaching writing.  Speakers have include James Berlin, Lisa
> Ede, John Schilb, Susan Miller, Richard Gebhardt, Cindy Selfe, Richard
> Graves, Gail Hawisher, Jim Porter.
> --The Department teaches English as a Second Language through its English
> Language Institute
> --Doug Hesse is editor of WPA:  Writing Program Administration and Vice
> President of the National Council of Writing Program Administrators.
>
>
> ______________________
>
> *Note to my WPA-L colleagues.  I'm very sensitive to and embrace such
> professional statements as the Wyoming and Portland Resolutions, and I'm
> familiar with career tracks and sidetracks for people working in writing
> program administration. The nature of this position is the product of a
> long and serious negotiation with central administrators, in a process that
> I hope will continue.  I take seriously my role as professional mentor.
> --Doug
>
> Doug Hesse
> Professor and Director of Writing Programs
> Editor, WPA:  Writing Program Administration
> VP, Council of Writing Program Administrators
> Illinois State University, Normal IL 61790-4240
> ddhesse@ilstu.edu  (voice:  309-438-7596)
>
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I too wonder about the low salary--27,000.  Why is that we can't put
a higher value on the work that we do in our field?  Given the long
list of requirements and job duties this person would have, and the note
that the job is renewable indefinitely followed by note "given
satisfactory performance"--which could be read "given this person does
not try to have a life outside of work," I have to wonder that the
salary would be so low.
 
When I worked 40 hours for a supermarket chain in California checking out
groceries, where my toughest duty was to call customers by name, I made
27,000 a year, with full benefits, 5 weeks paid vacation.
 
What's wrong with this picture?
 
        composition director/grocery checker--starting pay 27,000.
 
Shelley Circle
University of Wisconsin-Milwaukee
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>
> Hey Doug, why is the salary so low for this position? (I won't even ask
> about the tenure status). Just curious to hear your take on it, Donna Qualley
 
Thank you Donna, my thoughts exactly.  I've been the Assistant Director
of Composition at UNLV for the past two years and I am in a tenure-tract
position.  Traditionally, a Lecturer is the Assistant Director (I came to
UNLV as a Lecturer and then was hired on tt when a position opened up. This
was the first time UNLV had an Assistant Professor the position) My
salary was roughly the same as the position advertised.  My duties were
the same.  I taught on a 2-2 load.  I am "in line" to be the Director
starting in July.  I am going to ask for two gta's to be Co-Assistants
and secure them a one course load. This seems to be a much more equitable
arrangement in my view, training two people who are willing to move on
instead of having the degree and wondering each year where he or she
will be the next year.  It's too tenuous -- especially with student loans
to repay and it's also too damn close to being a "glorified adjunct" with
tremendous workload.   While I beleive Doug would be a
wonderful mentor and this "opportunity" could work well for someone, I am
troubled because of the low pay and the extraordinary responsiblities.  I
know how extraordinary they are and I still remember what it was like
to be in a "revolving door" position.  I would not place another person
in that dilemma/drama.
 
> On Thu, 27 Feb 1997, Doug Hesse wrote: >
> > Search Extended > > > > Assistant Director of Writing Programs
> > Illinois State University
> >
> > Illinois State University wishes to hire an Assistant Director of Writing
> > Programs.  This is a permanently-funded Administrative/Professional
> > position, which means that it is not eligible for tenure, but it is
> > renewable indefinitely, given  satisfactory performance.  The starting
> > salary for this position is $27,000 plus benefits.*  Minimal qualifications
> > include an earned doctorate in an appropriate area of English studies and
> > some experience in writing program adminstration (for example, as a
> > graduate student program assistant or an assistant director or a writing
> > center coordinator, etc.).  We will interview at 4C's in Phoenix.  To
> > apply, send a letter, vita, and three letters of recommendation to
> >
> > Ron Fortune, Chair
> > 4240 Department of English
> > Illinois State University
> > Normal, IL  61790-4240
> >
> > A detailed position description follows:
> >
> > 1.  Teach one course each semester:  a 100-level writing course one
> > semester, and an upper level writing or graduate course the other,
> > depending on needs.
> >
> > 2.   Help coordinate the education of new Graduate Teaching Assistants,
> > including a pre-service workshop.
> >
> > 3.  Have primary coordinating responsibilities for one of the two main
> > courses in the program, English 101 or English 145, or for a potential
> > Writing Across the Curriculum/Writing in the Disciplines effort.
> >
> > Coordination includes:
> > --staff development activities, such as colloquia, forums, and workshops
> > --teacher mentoring and evaluation
> > -- helping coordinate program assistants
> > --curriculum development and revision
> > --preparing course guides and teachers' guides
> > --chairing textbook selection committees.
> >
> > 4.  Consult and collaborate regularly with the Director of Writing and
> > serve on the department's Writing Committee.  Represent the Director in her
> > or his absence.
> >
> > 5.  Be involved with university committees and efforts concerning student
> > writing, especially general education programs and requirements.
> >
> > 6.  Provide expertise or leadership in one of the following areas:
> >
> > --Technology and writing.
> > --Assessment.
> > --In-service workshops/outreach efforts for high school teachers, two-year
> > colleges, faculty in other disciplines, or community literacy programs.
> > --Curriculum design and pedagogy.
> >
> > 7.  Help coordinate the writing program office and help deal with student
> > concerns.
> >
> > 8.  Participate in the larger profession of composition studies by
> > participating in conferences, occasionally publishing, serving on
> > committees or task forces, or so on.
> >
> > For further information, contact
> > Doug Hesse, Director of Writing Programs (ddhesse@ilstu.edu)
> > or Ron Fortune, Chair (rfortune@ilstu.edu)
> >
> > _________________________
> >
> > Some information about the Writing Program
> >
> > Faculty
> > Rhetoric/Composition:   Ron Fortune (Purdue), Jan Neuleib (Illinois), Doug
> > Hesse (Iowa), Maurice Scharton (Kansas State), Heather Graves (Ohio State),
> > Dana Harrington (Texas)
> >
> > Technical Writing:      Russ Rutter (Wisconsin), Jim Kalmbach (Michigan
> > State), Lee Brasseur    (Michigan), Jerry Savage (Michigan Tech)
> >
> > Creative Writing: Lucia Getsi (Ohio), Curt White (Iowa), Jim Elledge
> > (Illinois-Chicago), Cecil Giscombe (Cornell), David Foster Wallace
> > (Arizona)
> >
> > Program Assistants:  Four advanced doctoral students serve each year as
> > Writing Program Assistants. They are reassigned from one course to help
> > with staff development and  mentoring.
> >
> > Teaching Assistants:    There are approximately 85 graduate teaching
> > assistants, distributed about equally between the masters and doctoral
> > programs.
> >
> > Writing Courses
> > 101:  Language and Composition I (Contact for description.)
> > 145:  Language and Composition II (Contact for description.)
> > 246:  Advanced Exposition
> > 396:  Writing Seminar
> > Creative Writing I, II, and III:  247, 347, 447
> > Technical Writing I and II:  249, 349
> >
> > Undergraduate Rhetorical Theory
> > 283:  Rhetorical Theory and Applications (required of English majors)
> >
> > Graduate Courses in Rhetoric/Composition
> > 350:  Visible Rhetoric
> > 351:  Hypertext
> > 391:  Classical Rhetoric
> > 392:  Modern Rhetoric
> > 402:  Introduction to the Composing Process  (required of all teaching
> > assistants)
> > 445:  Teaching Writing in the Two-Year College
> > 483:  History of Rhetoric and Prose Style
> > 497:  Research Methods in Composition Studies
> > 495:  Topics in English
> > 590:  Seminar in Composition  (required of all doctoral students)
> >
> > Computer Resources
> >
> > --Every meeting of every section of every writing class is taught in one of
> > the department's eleven computer-equipped classrooms.  All classrooms are
> > networked and have Microsoft Word, Daedalus, and Netscape software.  Some
> > classrooms additionally have Pagemaker and other software packages.
> > --All faculty and all Graduate Teaching Assistants have a networked
> > computer in their offices.
> >
> > Other Information
> >
> > --For the past ten years, over 90% of the departments' doctoral graduates
> > have secured tenure-line jobs.
> > --The Writing Committee sponsors a colloquium series and an annual
> > symposium on teaching writing.  Speakers have include James Berlin, Lisa
> > Ede, John Schilb, Susan Miller, Richard Gebhardt, Cindy Selfe, Richard
> > Graves, Gail Hawisher, Jim Porter.
> > --The Department teaches English as a Second Language through its English
> > Language Institute
> > --Doug Hesse is editor of WPA:  Writing Program Administration and Vice
> > President of the National Council of Writing Program Administrators.
> >
> >
> > ______________________
> >
> > *Note to my WPA-L colleagues.  I'm very sensitive to and embrace such
> > professional statements as the Wyoming and Portland Resolutions, and I'm
> > familiar with career tracks and sidetracks for people working in writing
> > program administration. The nature of this position is the product of a
> > long and serious negotiation with central administrators, in a process that
> > I hope will continue.  I take seriously my role as professional mentor.
> > --Doug
> >
> > Doug Hesse
> > Professor and Director of Writing Programs
> > Editor, WPA:  Writing Program Administration
> > VP, Council of Writing Program Administrators
> > Illinois State University, Normal IL 61790-4240
> > ddhesse@ilstu.edu  (voice:  309-438-7596)
> >
>
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OK, appropos of nothing, I thought I would post these because they made
my day.  Maybe we can come up with some administrative Darwin awards....
 
Charles I. Schuster
Department of English
U. Wisconsin-Milwaukee
Milwaukee, WI  53201
<http://www.uwm.edu/>
Phone:  414-229-5293
cis@csd.uwm.edu
<http://www.uwm.edu/~cis>
 
"If I say a cow can lay an egg, don't argue with me.  Go get the skillet."
                                        ---Muhammad Ali
>
>The Darwin Awards are given posthumously to those better
>         off for no longer contributing to the human gene pool.
>
>----------------------------------------------------------------------
>
>   You may recall last year's Darwin Award winner:  The man who found
>out moments before making a 300 MPH dent in an Arizona cliff that the
>JATO (jet assist take off) unit he'd strapped to his car could not be
>turned off once it was turned on.
>
>   Darwin Awards are (by definition) granted posthumously.
>
>----------------------------------------------------------------------
>
>   The 1996 nominees are:
>
>   [San Jose Mercury News] An unidentified man, using a shotgun like a club
>   to break a former girlfriend's windshield, accidentally shot himself
>   to death when the gun discharged, blowing a hole in
>   his gut.
>
>   [Hickory Daily Record 12/21/92]  Ken Charles Barger, 47,
>   accidentally shot himself to death in December in Newton, N.C., when,
>   awakening to the sound of a ringing telephone beside his bed, he reached
>   for the phone but grabbed instead a Smith &Wesson .38 Special, which
>   discharged when he drew it to his ear.
>
>   [Unknown, 25 March] A terrible diet and room with no ventilation are being
>   blamed for the death of a man who was killed by his own gas.  There was no
>   mark on his body but autopsy showed large amounts of methane gas in his
>   system.His diet had consisted primarily of beans and cabbage (and a couple
>   of other things).  It was just the right combination of foods.It appears
>   that the man died in his sleep from breathing from the poisonous cloud
>   that was hanging over his bed.  Had he been outside or had his windows
>   been opened, it wouldn't have been fatal.  But the man was shut up in his
>   near airtight bedroom. He was ". . . a big man with a huge capacity for
>   creating [this deadly gas]." Three of the rescuers got sick and one was
>   hospitalized.
>
>   [Reuters, Mississauga, Ontario] Man slips, falls 23 stories to his
>death.
>   A man cleaning a bird feeder on his balcony of his condominium apartment
>   in this Toronto suburb slipped and fell 23 stories to his death, police
>   said Monday.  Stefan Macko, 55, was standing on a wheeled chair Sunday
>   when the accident occurred, said Inspector D'Arcy Honer of the Peel
>   regional police."It appears the chair moved and he went over the balcony,"
>   Honer said."It's one of those freak accidents.  No foul play is
>   suspected."
>
>   [UPI, Toronto] Police said a lawyer demonstrating the safety of windows in
>   a downtown Toronto skyscraper crashed through a pane with his shoulder and
>   plunged 24 floors to his death. A police spokesman said Garry Hoy, 39, fell
>   into the courtyard of the Toronto Dominion Bank Tower early Friday evening
>   as he was explaining the strength of the building's windows to visiting
>   law students. Hoy previously had conducted demonstrations of window
>   strength according to police reports.  Peter Lauwers, managing partner of
>   thefirm Holden Day Wilson, told the Toronto Sun newspaper that Hoy was"one
>   of the best and brightest" members of the 200-man association.    [ed.
>   note - I think this guy should win, not only because he removed  some
>   incredibly stupid genes from the pool, but he also eliminated a  lawyer in
>   the process...  :] (best and brightest?  whatever does that say about  the
>   rest of them?)
>
>   [AP, Cairo, Egypt, 31 Aug 1995 CAIRO, Egypt (AP)] Six people drowned
>   Monday while trying to rescue a chicken that had fallen into a well in
>   southern Egypt.  An 18-year-old farmer was the first to descend into the
>   60-foot well.  He drowned, apparently after an undercurrent in the water
>   pulled him down, police said.His sister and two brothers, none of whom
>   could swim well, went in one by one to help him, but also drowned.  Two
>   elderly farmers then came to help, but they apparently were pulled by the
>   same undercurrent.The bodies of the six were later pulled out of the well
>   in the village of Nazlat Imara, 240 miles south of Cairo.The chicken was
>   also pulled out.  It survived.
>
>   [Times of London] A thief who sneaked into a hospital was
>   scarred for life when he tried to get a suntan.  After evading
>   security staff at Odstock Hospital in Salisbury, Wiltshire, and
>   helping himself to doctor's paging devices, the thief spotted a
>   vertical sunbed.  He walked into the unit and removed his
>   clothes for a 45-minute tan.  However, the high-voltage UV
>   machine at the hospital, which is renowned for its treatment of
>   burns victims, has a maximum dosage of 10seconds.  After lying
>   on the bed for almost 300 times the recommended maximum time,
>   the man was covered in blisters.Hours later, when the pain of
>   the burns became unbearable, he went to Southampton General
>   Hospital, 20 miles away, in Hampshire.  Staff became suspicious
>   because he was wearing a doctor's coat.  After tending his
>   wounds they called the police. Southampton police said: "This
>   man broke into Odstock and decided he fancied a quick suntan.
>   Doctors say he is going to be scarred for life.
>
>   "More intelligence-challenged people"
>
>   45 year-old Amy Brasher was arrested in San Antonio, Texas, after a
>   mechanic reported to police that 18 packages of marijuana were packed
>   in the engine compartment of the car which she had brought to the
>   mechanic for an oil change.  According to police, Brasher later said
>   that she didn't realize that the mechanic would have to raise the hood
>   to change the oil.
>
>   Portsmouth, R.I.Police charged Gregory Rosa, 25, with a string
>   of vending machine robberies in January when he:
>   1.  fled from police inexplicably when they spotted him
>   loitering around a vending machine and
>   2.  later tried to post his $400 bail in coins.
>
>   Karen Lee Joachimi, 20, was arrested in Lake City, Florida, for
>   robbery of a Howard Johnson's motel.  She was armed with only an
>   electric chainsaw, which was not plugged in.
>
>   The Ann Arbor News crime column reported that a man walked into
>   Burger King in Ypsilanti, Michigan at 7:50 am, flashed a gun and
>   demanded cash.  The clerk turned him down because he said he
>   couldn't open the cash register without a food order.  When the
>   man ordered onion rings, the clerk said they weren't available
>   for breakfast.  The man, frustrated, walked away.
>
>   In case you've forgotten about the 1995 awardees, some of them are
>   listed below:
>
>   *       James Burns, 34, of Alamo, Mich., was killed in March as he
>   was trying to repair what police described as a "farm-type truck."
>   Burns got a friend to drive the truck on a highway while Burns hung
>   underneath so that he could ascertain the source of a troubling noise.
>   Burns' clothes caught on something, however, and the other man found
>   Burns "wrapped in the drive shaft." [Kalamazoo Gazette, 4-1-95]
>
>   *       Same thing up here in MI.  Seems some poor fella thought it would
>   be a good idea to "move" a downed wire from his car.  Newspaper reports
>   it took a FULL MINUTE of neighbors whacking away at him with a 2x4 to free
>   their freshly fried former friend from the fatal flashing.
>
>   *       Bowling Green, Ohio, student Robert Ricketts, 19, had his head
>   bloodied when he was struck by a Conrail train.  He told police he was
>   trying to see how close to the moving train he could place his head
>   without getting hit.
>
>   *   In Wesley Chapel, Florida, Joseph Aaron, 20, was hit in the leg
>   with pieces of the bullet he fired at the exhaust pipe of his car.
>   When repairing the car, he needed to bore a hole in the pipe. When
>   he couldn't find a drill, he tried to shoot a hole in it.
>
>
>
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>I too wonder about the low salary--27,000.  Why is that we can't put
>a higher value on the work that we do in our field?
 
I think "we" in the previous sentence is complicated.  Certainly "we"
members of wpa-l would establish very different salaries for ourselves and
those we would hire.  Unfortunately, most of us don't get to make
university budgets or determine state of Illinois allocations to higher
education.  Unfortunately, some of us are limited in our persuasive
abilities with university provosts, able through extended dialogue only to
get a new line at a time when new lines are exceedingly rare in the
university but unable to persuade provosts to fund just what we desire.  To
repeat my codicil to the position announcement:
 
> *Note to my WPA-L colleagues.  I'm very sensitive to and embrace such
> professional statements as the Wyoming and Portland Resolutions, and I'm
> familiar with career tracks and sidetracks for people working in writing
> program administration. The nature of this position is the product of a
> long and serious negotiation with central administrators, in a process that
> I hope will continue.  I take seriously my role as professional mentor.
> --Doug
 
 
Doug Hesse
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I believe you Doug.  I also believe that you have already used the
arguments that I brought up on my last post when negotiating with the
provost.  And I know all about "upper administration" who will not let
go of "lines."  And I also know all about wpa work not being considered
"intellectual work."  I am anxious to see the guidelines that are to be
established by wpa -- especially BEFORE I am the Director of
Composition.  In the meantime, I'll take the article with me when I
negotiate with the chair, for er, um, ammo and hope I don't end up on the
Darwin award list.
 
Susan Taylor
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Thanks for the correction on Ohmann's title, Randall, and for noting your
preference for the third edition of The Writing Teacher's Sourcebook.
Actually, I am using that edition this term in a grad course and it IS a
very good collection. So were the first two.  --Ed White
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        Vignettes first: Our department's capstone course for majors is
strictly about literary criticism.  Our majors, people who write correct,
effective prose, flounder in "English Grammars" class - and this even after
it was stripped of more theoretical aspects signalled by the plural in the
title. As the Ebonics flap showed, our society as a whole knows shockingly
little about language.  In chemistry 101, they teach stuff about chemistry
to Gen Ed students who will never directly apply it, and nobody asks many
questions.
       Query: Shouldn't language itself be the presumptive subject of
English 101 (however it is actually numbered)?  I'm not big "teaching
grammar" in the mode of teaching rules then expecting them to be executed
(which they are, often - shot quite dead by the bullet of
over-simplification).  Teaching language structures and their effects as
part of the knowledge that is the heritage of our field is another matter.
Since language is social, Its study implicates more than just diagramming
sentences or arguments, but it also seems odd that - particularly according
to the majority of readers on the textbook market - writing classes have
turned so fully into social studies classes where the social issues do not
regularly get brought back to language.
        For a model of what a social/language curriculum might look like,
check out Rob Pope's _Textual Interventions_ (Routledge).  I'd also be very
interested in hearing lavish discussions of experiences using _Language
Awareness_ as a composition text.
Keith Rhodes
Northwest Missouri State University
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Date:         Thu, 27 Feb 1997 13:33:03 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "JENSETH, RICHARD" <RJEN@MUSIC.STLAWU.EDU>
Subject:      Re: Darwin awards (fwd)
In-Reply-To:  In reply to your message of Thu, 27 Feb 1997 11:45:20 EST
 
Whew.  Long winter over there, eh Chuck?  Are you okay?
 
             Richard Jenseth
=========================================================================
Date:         Thu, 27 Feb 1997 13:39:51 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "JENSETH, RICHARD" <RJEN@MUSIC.STLAWU.EDU>
Subject:      Re[2]: Position Announcement
In-Reply-To:  In reply to your message of Thu, 27 Feb 1997 13:12:12 EST
 
Doug,
I've known you long enough to know you do indeed take your work
and your mentoring responsibilities seriously.  I'm just hoping our VP
of Finance doesn't see this ad!  We're trying to convince him that
the mid 30's are too low to compete in the "writing" marketplace.
In the end you negotiate and get what you can, but at some point you
have to ask if the institution really wants this position. Looks like
they may not.
 
Richard Jenseth
St. Lawrence University
=========================================================================
Date:         Thu, 27 Feb 1997 10:56:51 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         SUSAN TAYLOR <taylors@NEVADA.EDU>
Subject:      Re: subject matter for composition courses
In-Reply-To:  <WPA-L%97022711005349@ASUVM.INRE.ASU.EDU>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
> (clip) interested in hearing lavish discussions of experiences using
_Language > Awareness_ as a composition text.
> Keith Rhodes
> Northwest Missouri State University
>
So would I Keith.  The text was selected to be our 101 "reader" for the
next academic year.
 
Thank you in advance to anyone who replies.
 
Susan L. Taylor
UNLV
=========================================================================
Date:         Thu, 27 Feb 1997 15:06:43 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Diana George <dgeorge@MTU.EDU>
Subject:      4Cs Roundtable Website Update
X-To:         hufac-l@mtu.edu, John Trimbur <jtrimbur@wpi.edu>,
              ml0171r@acad.drake.edu, Patricia Bizzell
              <PBIZZELL@holycross.edu>, Dale Bauer <dbauer@macc.wisc.edu>,
              Tom_Fox@macgate.csuchico.edu, mmcooper@mtu.edu, daschuel@mtu.edu,
              wleric@showme.missouri.edu, hugrad-l@mtu.edu
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
PLEASE FORWARD THE FOLLOWING MESSAGE TO ANY LIST THAT SEEMS APPROPRIATE:
 
Because so many people have said they need more time to respond to these
on-line papers, the Website will stay open for your comments through March
11. If you
haven't had a chance to contribute, check out the site again and add a few
words.
 
(One word of warning though: because of normal maintainance, the server at
hu.mtu.edu will be down Friday Feb 28 until Sunday morning March 2, so if
you dial in then, you won't find anything. In other words, take a break on
the weekend.)
 
Here's that description again:
 
_Responding On (Off)-Line to Three Works in Progress: John Trimbur's
"Whatever Happened to the Fourth C?"; Patricia Bizzell's "Rhetoric and
Social Action"; and Marilyn Cooper's "Postmodern Ethics in the Writing
Classroom"_
 
This year, CCCC will initiate a new kind of forum. Works in progress by
John Trimbur, Patricia Bizzell, and Marilyn Cooper will be available for
on-line commentary from February 17 through March 11, 1997.
 
At the conference, a roundtable session with Tom Fox, Min-Zhan Lu, Dale
Bauer, and Diana George will discuss the papers and the commentary
generated by the on-line readers. This roundtable discussion will be held
Friday morning, 9:30.
 
If you would like to read and/or comment on these works, you will find them
at the following website:
        http://www.hu.mtu.edu/cccc/97/
 
The site is also linked to CCCC Online.
 
        Diana George
=========================================================================
Date:         Thu, 27 Feb 1997 13:53:55 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         George Otte <GOTBB@CUNYVM.CUNY.EDU>
Subject:      Purves memorial at 4Cs
X-cc:         Karen Greenberg <kgreenbe@shiva.Hunter.CUNY.EDU>
 
Apologies if this is a duplicate posting.  I get WPA-L in digest (i.e., a
day late), and I'm certainly not the only one Karen asked to pass this on,
but I do want to make sure it gets posted to this list.
                                                       --George
---------- Forwarded message ---------
Date:         Wed, 26 Feb 1997 21:27:27 -0500
From:         Karen Greenberg <kgreenbe@shiva.Hunter.CUNY.EDU>
 
Dear Friends and Colleagues,
 
Could you please forward the message below to anyone whom you think it
might interest.  It concerns a memorial for Alan Purves, one of the
leaders in secondary and college English education, who conducted many
international studies of freshman achievement and who dedicated his life
to enhancing the success of diverse college students.
 
The memorial service will take place at the national convention of the
Conference on College Composition and Communication in Phoenix Arizona on
Thursday, March 13th in the Phoenix Convention Center, Yuma Room 25
(main level) from 6:45 p.m. to 7:45 p.m. Here's the text describing this
session (that will appear in the Convention Program):
 
   REMEMBERING ALAN PURVES (1931 - 1996)
   Friends, colleagues, and students of Alan Purves are invited to join
   us in reflecting on the contributions of Alan Purves, who passed away
   suddenly on New Years Eve.  We will honor his memory and explore
   his legacy.
 
Thank you.
 
Sincerely,
 
Karen L. Greenberg
 
kgreenbe@shiva.hunter.cuny.edu
Professor of English, Hunter College, CUNY
142 Irma Drive, Oceanside, NY  11572
(516) 766-8099
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Date:         Thu, 27 Feb 1997 16:11:59 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Doug Hesse <ddhesse@RS6000.CMP.ILSTU.EDU>
Subject:      Re: Position Announcement
X-cc:         RJEN@MUSIC.STLAWU.EDU
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
  I'm just hoping our VP
>of Finance doesn't see this ad!  We're trying to convince him that
>the mid 30's are too low to compete in the "writing" marketplace.
>In the end you negotiate and get what you can, but at some point you
>have to ask if the institution really wants this position. Looks like
>they may not.
>
>Richard Jenseth
 
Dear Richard and Others,
 
Thanks for writing.  I want to apologize first for perhaps sounding too
defensively bristly in my previous posting, but some of the responses
touched a nerve that I'd already done a good job making raw myself.   I sat
four days with the announcement on the computer before I posted it to the
list, knowing that a lot of folks would be rightly indignant at the salary
and would let me and the world know.  I could have omitted the salary
information, of course; virtually no postings on this list mention salary.
But I thought being candid up front at this stage was the fairest thing to
do.
 
Richard hints at a possible option, one that I and others related to this
whole search considered strongly:  decline the position under these terms
and attempt to hire no one.  That option presents a satisfying integrity
and a certain moral higher ground.  Whether it is the highest ground
depends on the very tricky question of whether it's better in the name of
some hoped-for longterm good to have one fewer job available on the market,
at whatever salary.
 
More locally, I decided that refusing the position in these terms would not
mean that new terms would be forthcoming.  Ours is not the only department
on campus desiring new lines.  The history of this particular line is that
two years ago it was made available to us on a one-year basis through
sabbatical replacement dollars, at a salary in the low twenties.  This year
the salary was increased, but the position retained its one year status.
For next year the position is part of the department's permanent base
budget, in a line that can only be spent on this position, but in the
administrative/professional category and at the salary that I published.  I
hope you can see the trajectory here of eventually moving toward either a
tenure-line position or an A/P position at an equivalent salary.  I have
absolutely no assurances this trajectory might ever go beyond the position
as I described it.  Any candidate would have to apply with the assumption
that the job will be always exactly as it's described.  Some still might
decide for various reasons that Illinois State might be a good place to be
for whatever length of time.
 
Or, the market forces that Richard describes could mean that there are no
qualified finalists for the position at this salary.  Now, that's a strong
argument to a provost.  Or it's an excuse to recapture the position.  Sigh.
 
I write all of this very reluctantly.  Such brouhaha ultimately taints a
place,  whatever its ultimate import.  Better to publish a general three
sentence announcement, take whatever lumps are appropriately meted out, and
keep my mouth shut.  But I think that others of us have had to make similar
kinds of decisions where we felt absolutely crossed at
professional/academic/political intersections and chose to go down a
certain road.  (Do you hire the adjunct or not?)  Maybe not the best road
to have taken.  Perhaps others will have advice, and I'd sure appreciate
it.  Beyond that, and more importantly, I think that people who are looking
for jobs should know that there are sometimes complex factors that go into
what ultimately looks to them like situations where people are cluelessly
out of touch or ethically suspect.
 
Doug Hesse
Illinois State University
 
Doug Hesse
Professor and Director of Writing Programs
Editor, WPA:  Writing Program Administration
VP, Council of Writing Program Administrators
Illinois State University, Normal IL 61790-4240
ddhesse@ilstu.edu  (voice:  309-438-7596)
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Date:         Thu, 27 Feb 1997 15:47:11 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Charles I Schuster <cis@CSD.UWM.EDU>
Subject:      Re: Darwin awards (fwd)
In-Reply-To:  <27FEB97.14635203.0087.MUSIC@MUSIC.STLAWU.EDU>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Winter?  In Wisconsin, we think of this as late fall.
 
 
On Thu, 27 Feb 1997, JENSETH, RICHARD wrote:
 
> Whew.  Long winter over there, eh Chuck?  Are you okay?
>
>              Richard Jenseth
>
 
Charles I. Schuster
Department of English
U. Wisconsin-Milwaukee
Milwaukee, WI  53201
<http://www.uwm.edu/>
Phone:  414-229-5293
cis@csd.uwm.edu
<http://www.uwm.edu/~cis>
 
"If I say a cow can lay an egg, don't argue with me.  Go get the skillet."
                                        ---Muhammad Ali
=========================================================================
Date:         Thu, 27 Feb 1997 14:43:05 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         JANE NELSON <JNELSON@UWYO.EDU>
Subject:      Wyo conf. web site
X-To:         wcenter@ttacs6.ttu.edu
MIME-version: 1.0
Content-type: TEXT/PLAIN; CHARSET=US-ASCII
Content-transfer-encoding: 7BIT
 
A few weeks ago we announced that the Wyoming Conference has a web site, but
people have not been able to access it.  Kathy Evertz, the conference director,
has tracked down the source of the problem, but it has not been fixed yet.  In
the meantime, she would like you to know that there is another path to the web
site.  It is definitely worth visiting--there are pictures of previous
conference doings and of people you will recognize doing amazing things at
barbeques, picnics, hikes, etc.
 
So,
 
here's a back door into the Wyo. Conf. Web Site:
 
1.      Go to the University of Wyoming homepage via http://www.uwyo.edu
 
2.      Click on the "Academics" brick
 
3.      Click on "Colleges, Departments, and Programs"
 
4.      Under "Arts and Sciences," click on "English"
 
5.      Click on "1997 Wyoming Conference on English"
 
 
Jane Nelson  jnelson@uwyo.edu
Kathy Evertz  kevertz@uwyo.edu
=========================================================================
Date:         Thu, 27 Feb 1997 18:47:46 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Jack Selzer <jls25@PSU.EDU>
Subject:      Re: Position Announcement
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Let's not be too hard on ISU for the salary being offered in this instance.
 
Suppose my school were to offer a position in, say, American lit, or
Eighteenth Century English Lit or Anglo-Saxon (or, sad to say, rhetoric and
comp)--tenure track.  Salary:  $21,500.  Unfortunately we would get many,
many fine applicants, and we'd end up hiring someone good.
 
As long as we keep pumping out an oversupply of PhDs in English, we should
be happy that we can offer beginners $38,000 for such a job--and not too
harsh to ISU for offering $27,000 for its.  Market forces are tough to
buck, and but for the bit-of-a-halo effect offered by other academic
professions that do NOT overproduce, we would be commanding even less money
than we now are.
 
But you've heard me sing this song before (one chorus of which runs, "Let's
not keep saying that anyone from any field can easily be made into a fine
writing teacher").
 
Jack Selzer
 
At  4:11 PM 2/27/97 -0600, Doug Hesse wrote:
>  I'm just hoping our VP
>>of Finance doesn't see this ad!  We're trying to convince him that
>>the mid 30's are too low to compete in the "writing" marketplace.
>>In the end you negotiate and get what you can, but at some point you
>>have to ask if the institution really wants this position. Looks like
>>they may not.
>>
>>Richard Jenseth
>
>Dear Richard and Others,
>
>Thanks for writing.  I want to apologize first for perhaps sounding too
>defensively bristly in my previous posting, but some of the responses
>touched a nerve that I'd already done a good job making raw myself.   I sat
>four days with the announcement on the computer before I posted it to the
>list, knowing that a lot of folks would be rightly indignant at the salary
>and would let me and the world know.  I could have omitted the salary
>information, of course; virtually no postings on this list mention salary.
>But I thought being candid up front at this stage was the fairest thing to
>do.
>
>Richard hints at a possible option, one that I and others related to this
>whole search considered strongly:  decline the position under these terms
>and attempt to hire no one.  That option presents a satisfying integrity
>and a certain moral higher ground.  Whether it is the highest ground
>depends on the very tricky question of whether it's better in the name of
>some hoped-for longterm good to have one fewer job available on the market,
>at whatever salary.
>
>More locally, I decided that refusing the position in these terms would not
>mean that new terms would be forthcoming.  Ours is not the only department
>on campus desiring new lines.  The history of this particular line is that
>two years ago it was made available to us on a one-year basis through
>sabbatical replacement dollars, at a salary in the low twenties.  This year
>the salary was increased, but the position retained its one year status.
>For next year the position is part of the department's permanent base
>budget, in a line that can only be spent on this position, but in the
>administrative/professional category and at the salary that I published.  I
>hope you can see the trajectory here of eventually moving toward either a
>tenure-line position or an A/P position at an equivalent salary.  I have
>absolutely no assurances this trajectory might ever go beyond the position
>as I described it.  Any candidate would have to apply with the assumption
>that the job will be always exactly as it's described.  Some still might
>decide for various reasons that Illinois State might be a good place to be
>for whatever length of time.
>
>Or, the market forces that Richard describes could mean that there are no
>qualified finalists for the position at this salary.  Now, that's a strong
>argument to a provost.  Or it's an excuse to recapture the position.  Sigh.
>
>I write all of this very reluctantly.  Such brouhaha ultimately taints a
>place,  whatever its ultimate import.  Better to publish a general three
>sentence announcement, take whatever lumps are appropriately meted out, and
>keep my mouth shut.  But I think that others of us have had to make similar
>kinds of decisions where we felt absolutely crossed at
>professional/academic/political intersections and chose to go down a
>certain road.  (Do you hire the adjunct or not?)  Maybe not the best road
>to have taken.  Perhaps others will have advice, and I'd sure appreciate
>it.  Beyond that, and more importantly, I think that people who are looking
>for jobs should know that there are sometimes complex factors that go into
>what ultimately looks to them like situations where people are cluelessly
>out of touch or ethically suspect.
>
>Doug Hesse
>Illinois State University
>
>Doug Hesse
>Professor and Director of Writing Programs
>Editor, WPA:  Writing Program Administration
>VP, Council of Writing Program Administrators
>Illinois State University, Normal IL 61790-4240
>ddhesse@ilstu.edu  (voice:  309-438-7596)
 
jls25@psu.edu
Jack Selzer, Associate Professor of English
Department of English
Penn State University
University Park, PA  16802
Phone:  814-865-0251
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Date:         Thu, 27 Feb 1997 19:31:01 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Marguerite Helmers <helmers@VAXA.CIS.UWOSH.EDU>
Subject:      Request: Job Statistics
In-Reply-To:  <199702272335.SAA41554@r02n02.cac.psu.edu>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
I need some help:
 
The Dean of the College of Letters and Science has requested statistics
about our open position in rhetoric and composition this year.
 
I would like to hear from other schools who advertised in the November MLA
Job Listing.
 
How many applications did you receive?
Was your search successful?
 
You may reply to me privately.  Thanks for your help.
 
Marguerite
 
Marguerite H. Helmers
Director of Composition
Assistant Professor of English
University of Wisconsin Oshkosh
(414) 424-7282
Internet -  helmers@vaxa.cis.uwosh.edu
=========================================================================
Date:         Fri, 28 Feb 1997 08:12:00 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Pat Belanoff <Padaulton@AOL.COM>
Subject:      Re: basic writing afterthoughts
 
Greg:
 
Since we are being pressured to use SAT scores to effect placement because
the University doesn't want to spend money, I'd be interested in the results
of your survey.
 
Pat Belanoff
=========================================================================
Date:         Fri, 28 Feb 1997 07:45:37 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Trish Roberts <engpat@SHOWME.MISSOURI.EDU>
Subject:      Re: Position Announcement
In-Reply-To:  <199702272105.PAA26392@rs6000.cmp.ilstu.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
On Thu, 27 Feb 1997, Doug Hesse wrote:
 
> Richard hints at a possible option, one that I and others related to this
> whole search considered strongly:  decline the position under these terms
> and attempt to hire no one.  That option presents a satisfying integrity
> and a certain moral higher ground.  Whether it is the highest ground
> depends on the very tricky question of whether it's better in the name of
> some hoped-for longterm good to have one fewer job available on the market,
> at whatever salary.
 
We managed to turn such a situation around.  It wasn't that the salary was
too low, but that we needed to be able to hire at a different level.  We
didn't get approval to do that.  So, in good faith, we tried to hire at
the level for which we were given permission, and we simply could not do
it.
 
So, we went back to the administration, and got approval for a better way
to hire.
 
I think there are several things that helped us--we have a really good
department chair, our administration can be appealed to and does tend to
think in the long run, our effort was very clearly in good faith.
 
If you have a good administration, and you try to hire someone good and
are unable to do so because of the salary, chances are pretty good that
you'll end up being able to do what's right.
 
(Just call me Pollyanna.)
 
Trish Roberts   [engpat@showme.missouri.edu] [standard disclaimer]
"There is one mark of the real mystic and ascetic of this sort; that he
only wants to do it himself.  He wants everybody else to have what wine or
smokes they want..."   (G. Chesterton)[http://www.missouri.edu/~engpat]
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Date:         Fri, 28 Feb 1997 08:57:12 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan-Marie Harrington <sharrin@IUPUI.EDU>
Subject:      Call for papers: Linguistics and....
In-Reply-To:  <WPA-L%97022711005349@ASUVM.INRE.ASU.EDU>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
Content-Transfer-Encoding: QUOTED-PRINTABLE
 
Please forward this to colleagues and students who might be interested in
a panel examining the relationships between linguistics and other
disciplines.  Thanks--Susanmarie Harrington
 
The Applied Linguistics Section of the Midwest Modern Language Association
invites submissions for its 1996 section meeting (November 6-8,
1997, Ramada Congress Hotel, Chicago IL)
 
 
Linguistics Applied: Cross-Disciplinary Connections Among Linguistics,=20
Literature, Composition, and...
 
We invite papers addressing the relationships that exist (or might exist)=
=20
between linguistics and other disciplines.  How does linguistics=20
inform=97and respond to=97work in literature, composition, and other=20
fields?  How does linguistic study inform classroom practices, course=20
design, and other elements of teaching?  How might linguistic study inform=
=20
public debate about educational issues?  What is the role of linguists, and=
=20
linguistic study, in public discourse and an increasingly interdisciplinary=
=20
university?
 
Send abstracts by April 30 to=20
Susanmarie Harrington
Dept. of English
Indiana University-Purdue University
425 University Blvd.
Indianapolis IN 46202-5140
sharrin@iupui.edu
Electronic submissions are welcomed.
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Date:         Fri, 28 Feb 1997 09:23:14 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kathleen Yancey <FEN00KBY@UNCCVM.UNCC.EDU>
Subject:      The breakfast, the breakfast
Content-transfer-encoding: 7BIT
 
REMINDER: please keep those cards, notes, letters and *checks* coming!
 
 
 
Previewing the Annual WPA Breakfast!
Thursday, Mar 13: 7-8:30 am
 
Taking up on last year's tradition of having *food* for breakfast, this
year's BREAKFAST will also feature food: three kinds of scrambled eggs,
bacon, sausage, hash browns, breads, muffins, sweet rolls, fruit,
criossants, juice, tea, and--of course--coffee.
 
On top of that, we are eating at the top: on the 37th floor of the Arizona
Club, just around the corner from the conference hotel. I'm told that the
view is spectacular. (As of course will be the company:))
 
As is the price: 11.25 for regular members, and 6. for graduate students.
 
We are going to follow a new policy this year, however: we are charging
"walk-in's" 16.25.
 
So make those reservations early: send a check, please, to
 
Kathleen Yancey
Department of English
UNC Charlotte
Charlotte, NC 28223
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Date:         Fri, 28 Feb 1997 08:31:53 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Jami L Carlacio <carlacio@CSD.UWM.EDU>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
getpost wpa-l 6513
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Date:         Fri, 28 Feb 1997 08:32:22 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Thomas Miller <tmiller@CCIT.ARIZONA.EDU>
Subject:      Re: Request: Job Statistics
In-Reply-To:  <Pine.PMDF.3.91.970227192458.1843515A-100000@vaxa.cis.uwosh.edu>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
I would very much like to hear what the general situation looked like for
applicants because we have several on the market, and they were not as
successful as last year's applicants.  Perhaps somebody could post a
cumulative response to the list if people respond to the original query
off list.  Thomas Miller, U of AZ
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Date:         Fri, 28 Feb 1997 10:11:56 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Marguerite Helmers <helmers@VAXA.CIS.UWOSH.EDU>
Subject:      Re: Request: Job Statistics
In-Reply-To:  <Pine.PMDF.3.91.970228083047.547387842B-100000@CCIT.ARIZONA.EDU>
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On Fri, 28 Feb 1997, Thomas Miller wrote:
 
> I would very much like to hear what the general situation looked like for
> applicants because we have several on the market, and they were not as
> successful as last year's applicants.  Perhaps somebody could post a
> cumulative response to the list if people respond to the original query
> off list.  Thomas Miller, U of AZ
 
I'd be happy to post a summary of replies that I receive, including the
experiences of my own department.
 
mh
Marguerite H. Helmers
Director of Composition
Assistant Professor of English
University of Wisconsin Oshkosh
(414) 424-7282
Internet -  helmers@vaxa.cis.uwosh.edu
=========================================================================
Date:         Fri, 28 Feb 1997 11:47:18 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Judy Ann Pearce <jpearce@UMD5.UMD.EDU>
Subject:      Re: Position Announcement
In-Reply-To:  <199702272335.SAA41554@r02n02.cac.psu.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
I'm not sure that market forces really work in education in part because
we too often undermine those forces.  I'm not alluding to the postion in
which Doug finds himself, but rather to (1) the oversupply of teachers in
some fields and (2) the undersupply in other areas.  Consdier the public
schools (ny intent is descriptive not condeming) which hire teachers to
fill slots for which they might not be qualified:  the science teacher
filling in for math, for example.  Or, for those of us who hire adjunct
writing instructors, how many of us fill positions at the very last minute
in classes which we opened the last week of registration with instructors
that hve the right degree but about whom we know very little.  It is very
difficult to look the Dean in the eye and tell her that we can't offer
those last minute (cash cow) freshman comp. courses because we can't fill
the teaching slot.  We know we can fill the slot; we just can't guarantee
that the filler is qualified.
 
judy pearce
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i'm nervous to jump in here with a question that may seem dull, but as a
graduate student I've become quite good at asking such questions.
 
i'm just beginning a PhD program in Rhet/Comp at the U of Arizona (and
loving it); right now, I'm searching for thoughts and ideas on topics and
ideas that might be interesting to pursue further.
 
with that in mind, i'd like to ask for feedback from all of you
experienced wpas out there about the future of writing across the
curriculum; in other words, do you see a future for WAC?  Do you work in
a dept. that has a vibrant WAC program?  A dead one?  One that tried but
failed?
 
Again, I'll apologize in advance if this a dead horse.
 
Thanks,
Rich Hansberger
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I'm with Rich (whom I just met yesterday). I'm a little out of the loop in
undestanding the vitality of WAC programs, and I have an uncomfortable feeling
that, with a few exceptions like Marty's operation at Missouri, entropy has
set in, that WAC classic is becalmed. Say it ain't so.
 
-- David E. Schwalm
___Vice Provost for Academic Programs and Services, ASU East
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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I'm an MA in Rhetoric at Carnegie Mellon and hope, one day, to teach.
Not having much practice in the field, I'm curious about the following
comment...
 
 
Excerpts from internet.listserv.wpa-l: 25-Feb-97 Re: Creative Writing
and Fr.. by "David E. Schwalm"@ASUAC
> Instructors' interests certainly must be
> considered in developing curriculum; that's where the passion and energy come
> from. But I don't think that students' needs or educational goals get enough
> play in curriculum development nowadays.
 
 
What conception of student needs and educational goals is involved here?
 Is this a general notion of what the teacher thinks is best for most
students in his/her particular institution, or is it a more specific
conception gleaned from personal interviews which each student in each
class...or something else entirely?
 
In course design, it seems, the teacher constructs goals for the course,
and even if the teacher is "in touch with" students, their needs are
still being translated by the teacher into his/her course context.  So I
wonder if this is "better" or "worse" or "the same" as operating out of
the teacher's own comfortable paradigms.
 
Curiously yours,
Karen Peirce
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Same here.   --Mili Clark
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Karen, here's what I think I meant. I did not mean, necessarily, that students
should dictate curriculum (but I'll come back to that). What I did mean is
that we should pay some attention to how people learn in deciding what should
go into a course. For example, is the content of Chemistry 101 determined by
the structure of the discipline or by what students can actually learn about
chemistry in 16 weeks? And this is a fair question to ask about any course.
Or, when an undergraduate program in History includes 100 difference upper
division courses, is this an expression of faculty hobby horse riding or of a
considered notion of what an undergraduate history major should consist of?
The other day, a colleague reported to me a rather interesting piece of
research which studied the curricula studied by students from around the world
who were tested in various areas in math and science. What they looked at was
the number of "topics" covered in any given year in, say, the math courses of
students who excelled in the testing and of those who did poorly. They found
that in the math courses of students who did well in math, usually about 5
"topics" were covered annually. Among those who did poorly (which included US
students) a much larger number of topics was covered--something like 30 in US
math classes. And this was true right on up the line. Lots of coverage, but
not much learning. Attention to "learning" might help us with such matters.
That's sort of what I meant. Is it making sense?
 
-- David E. Schwalm
___Vice Provost for Academic Programs and Services, ASU East
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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>I'm with Rich (whom I just met yesterday). I'm a little out of the loop in
>undestanding the vitality of WAC programs, and I have an uncomfortable feeling
>that, with a few exceptions like Marty's operation at Missouri, entropy has
>set in, that WAC classic is becalmed. Say it ain't so.
>
>-- David E. Schwalm
>___Vice Provost for Academic Programs and Services, ASU East
>___6001 South Power Road
>___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
 
OK, David, I know a cue when I see one!  No, WAC is not dead--you should
have been at the recent conference in Charleston, which was the best
attended yet.  I am just putting the finishing touches on an article which
will be out in the Spring WPA (Doug Hesse tells me) entitled "Whither WAC?"
which reports the results of a study I did on WAC programs 10 years old or
more.  Like the Energizer Bunny, WAC is still going.
 
But there are some danger signals, the most obvious of which is that of the
more than 100 "mature" programs we looked at, half still had the original
WAC director involved in some way.  One such director scrawled at the
bottom of the survey "God knows what will happen to WAC on my campus when I
retire."  Food for thought.
 
 
Susan McLeod
Professor and Chair
Department of English
Washington State University
Pullman, WA 99164-5020
(509) 335-2581
fax: (509) 335-2582
